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ABSTRACT

The purpose of this study was to explore the methods of teaching English Language in
KNUST Basic schools in the Oforikrom Municipality. With the use of a descriptive
research design, the study purposively sampled 70 English teachers of KNUST Basic
School out of the 189 total teaching population. However, the response rate was 85.7%
constituting 60 teachers. Using a quantitative approach, questionnaires in the form of likert
type scale ranging from strongly disagree (1) to strongly agree (4) was used to collect data.
The reliability estimates for teachers was 0.88 cronbach alpha. Descriptive statistical tools
such as frequency, percentages and mean were employed for data analyses. Findings of the
study indicated that majority of teachers concluded they used drill and practice as their
English Language teaching method. They highly used discussion as their English Language
teaching method and lastly, the teachers highly encountered large class or heavy work load
that hinder the teaching of English language. Based on these findings, it was recommended
that teachers should reinforce the use of drill and practice and discussion as their English
Language teaching methods. Lastly, the school head teachers should minimize large class

and heavy work load to improve the teaching of English language



University of Education,Winneba http://ir.uew.edu.gh

CHAPTER ONE
INTRODUCTION
1.0. Introduction
This chapter discusses the general overview of the methods of teaching English
Language in Basic schools as a topic, with a particular focus on KNUST Junior High
School. Based on the background and the statement of the problem, the study’s research

objectives, justification and scope of the study are respectively outlined.

1.1 Background to the Study

Teaching is referred to all acts performed by teachers to attract students' attention
towards efficient teaching. Teachers can control the class without harshness and corporal
punishment and maintain order through familiarity with teaching methods and
implementing them in the classroom. Bratton and Gold (2003) noted that effective teaching
serve as motivation for students learning that move the students towards performing the
tasks well in comparison with the superior performance.

Teaching encompasses course design, course management and methods of face-to-
face teaching, provision of other learning opportunities, assessment and feedback to
students. It is concerned with providing students with opportunities to learn. It is an
intentional activity and an interactive process involving teachers, students, tasks and the
process by which the teacher imparts knowledge, skills, and attitudes to the students
(McShane, 2006).

Similarly, teaching is the action of a person imparting knowledge, skill or giving

instruction; or the job of a person who teaches using the appropriate methods. Kreitner
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(2005) noted that teaching is an attempt to assist students in acquiring or changing some
skills, knowledge, ideal, attitude, or appreciation. Therefore, teaching is a set of processes
and procedures used by the teacher to emphasize on aspects of student’s development such
as physical, emotional, social, and cognitive aspects. Anderson and Freebody (2001) have
also noted that teaching involves helping students to know something not known before,
and constitutes a process of change. Therefore, teaching is a process of facilitating student
learning.

Supporting this, Bell (2003) states that teaching is an act of providing, directing,
checking and following-up activities to facilitate formal or informal learning. It is a
collection of practical activities aimed at bringing about learning or understanding. To her,
teaching is not dictating, ruling, conditioning, forcing, indoctrinating or taming. Instead, it
aims at bringing about learning and is practiced in such a way that it takes into
consideration the student’s intellectual capacity and ability for independent judgment.

Therefore, teaching is the interaction of the teacher with a group or individual
students using different methods of teaching appropriate to the content to be delivered
which has a positive implication for quality of student learning. It is a process by which
both teachers and students establish a shared environment of values, beliefs, knowledge
and appreciation that have impact on their perception of what is real.

Adams (2003) emphasized that teaching becomes effective if teachers develop and
use different methods of teaching which are appropriate to the content to be delivered and
indicated that the development of methods of teaching has been traced back to ancient
Greece. Ancient teaching methods emphasized memorization and analogical reasoning, a

form of reasoning in which one thing is inferred to be similar to another thing in a certain
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respect, on the basis of the known similarity between the things in other respects (Adams,
2003). According to Bedeian (2003), methods of teaching are general means, manners,
ways, procedures, or steps by which a particular order is imposed upon teaching or
presentation of activities. Methods of teaching also signify a constellation of systematic
arrangements and techniques cast to fit curricular elements consisting of educational goals,
objectives and outcomes in line with the maturity and readiness level of students (Griffin,
2011).

Griffin (2011) further noted that the students’ superior performance cannot be
achieved without the students desired teaching methods. A teaching method comprises the
principles and methods used by teachers to enable student learning (Griffin, 2011). These
strategies are determined partly on subject matter to be taught and partly by the nature of
the learner. For a particular teaching method to be appropriate and efficient it has to be in
relation with the characteristic of the learner and the type of learning it is supposed to bring
about (Griffin, 2011). According to Abraham, (2002) teaching method comprises the
principles and methods used by teachers to enable student learning. These strategies are
determined partly on subject matter to be taught and partly by the nature of the learner.

In clearer terms, methods of teaching refer to construction of how teaching ought
to be done to bring quality of student learning which requires the capacity and commitment
of the teacher. It is also a purposeful pedagogical organization of activities and
implementing them according to certain rules in order to make learners reach at specified
objectives. Supporting this, Maley (2007) notes that teaching methods may be viewed as a
series of discrete steps that the teacher uses or takes so as to achieve the predetermined

objectives. Maley (2007) emphasized on two major teaching methods namely child —
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centered and teacher — centered methods. According to Maley (2007) child - centered
method teaching primary focus on the learner as the centre of the education process. In this
situation teachers are encouraged to move away from ‘chalk and talk’ teaching strategies
toward more discovery based learning experiences, with an emphasis on children’s
learning outcomes (Maley, 2007). Carter and McRae (2001) noted that student-centered
methods of teaching incorporate several learning styles that serve to promote learners
motivation and critical thinking skills. On the other hand, teacher-centered method of
teaching and learning adheres to the sentiment that learning should be the responsibility of
the students, and they need opportunities to take control of their learning (Carter & McRae,
2001). It is important to use different teaching methods in the teaching learning process to
produce students who are responsible and competent in learning.

It is therefore important that teachers learn to use a variety of teaching methods in
order to cater for the range of learning needs and requirements that are present within most
class environments as the quality of teaching is determined by the quality of student

learning as the teacher uses appropriate and relevant methods of teaching.

1.2 Statement of the Problem

Assuring and enhancing the quality of teaching and learning has become a major
concern all over the world (Kramsch, 2003). It is unfortunate that some teachers teach
students without having much formal knowledge of how students learn. Many teachers
know how they learn best, but do not necessarily consider how their students learn and if

the way they teach is predicated on enabling learning to happen.
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Students have different ways of absorbing information and of demonstrating their
knowledge. Their exposure to different methods of teaching affects the way they grasp
knowledge. When the teacher lacks control of the methods of teaching to be used, it does
not bring quality to student learning. If teachers do not commit themselves to use the
teaching method suited to the content to be delivered and the enhancement of the learners
learning improvement, it will result in less impact for the quality of student learning.

On the other hand, the issue of quality of student learning has become one of the
subjects of debate at KNUST junior high school in which teachers would be involved
significantly and face the entire situation in the school. In my stay at the school (for about
two years) discussions were frequently made with teachers on the poor performance of
students in English language both internal and external results. This implies that teaching
without using appropriate method negatively affects the quality of student learning. This
initiated the researcher to investigate the teaching methods employ by teachers in teaching

English language.

1.3. Purpose of the Study
The purpose of this study is to explore the methods in teaching English Language

in KNUST Basic schools in Oforikrom Municipality.

1.4. Objectives of the Study

The study seeks to:
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1. find out the extent to which teacher use teacher — centered method to teacher
English Language at KNUST

2. find out the extent to which teacher use learner — centered method to teacher
English Language at KNSUT

3. determine the challenges teachers face in teaching English Language at KNSUT

1.5 Research Questions
The study will address the following questions:
1. to what extent do teachers of KNUST use teacher — centered method to teacher
English Language?
2. to what extent do teachers of KNUST use learner — centered method to teacher
English Language?

3. what challenges do teachers of KNUST face in teaching English Language?

1.6 Significance of the Study

Findings of this study will identify the most common teaching methods used by
teachers at KNUST Junior high school. It also provides information about the extent to
which educational materials are available to use the appropriate methods of teaching which
create a room for quality of student learning. Moreover, it is aimed at identifying the
implications of the methods of teaching for quality of student learning. Finally, findings of
the study is geared towards encouraging heads, teachers and students to take corrective
measures in avoiding factors affecting the appropriate use of teaching methods so that the

quality of student learning will be achieved.
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1.7 Delimitation of the Study

The study was delimited to KNUST basic high school. The study was also delimited
to the methods of teaching and their implications on quality of student learning such as
concept of methods of teaching, considerations in choosing teaching methods,
classifications of teaching methods, and concept of quality of student learning. Also, the

study was delimited to the 70 English teachers at KNUST.

1.8 Limitation of the Study

During the study, some teachers did not respond to questions as required. Equally,
some participants left some areas on the questionnaires blank. Some of the teachers were
invigilating their examinations and were therefore unable to attend to the researcher and as
a result it took more of my time to reach the respondents. This was a bit tiring since it
meant that, the researcher had to search for the individual respondents. At times some
questionnaire was given to friends of the teachers. This notwithstanding, the personal

involvement and endurance of the researcher paid dividend.

1.9 Organization of the Study

The study was organized into five chapters. Chapter one dealt with the background
to the study, statement of problem, purpose of the study, objectives of the study, research
questions, significance of the study, delimitation of the study, limitations and organization
of the study. Chapter two covered review of available literature relevant to the study, while

chapter three focused on the research design, population, sample and sampling techniques,
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instrument for data collection, procedure for data collection and the procedure used in data

analysis.

Chapter four dealt with the analyses the result of the study and chapter five dealt

with the summary of the research findings, conclusion and recommendation of the study

and suggestions for future research.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.0 Introduction

In this chapter, the researcher review literature relevant to the study. That is the
researcher look at the relevant literature under the following headings: theories about
language teaching and learning; learner centered methods; learner-centered strategies;
benefits of having and using the learner-centered approach; the principles of student-
centered learning; teacher-centered pedagogy; teacher-centered Methods; Teacher-
centered method and importance of learning. It final covered the challenges English

Teachers faced in teaching English Language.

2.1 Theories about Language Teaching and Learning

Behaviorists™ theory of language learning states that language learning is like any
other kind of learning. It involves habit formation. Habits are formed when learners
respond to stimuli in the environment and subsequently have their responses and
reinforcement that they are remembered (Rod, 2007). This means that language learning
takes place effectively when learners have the opportunity to fully participate and practice
and make the correct responses to a given stimulus.

Early research into language learning (both first and second) was heavily depended
on the dominant linguistic and psychological paradigms. The typical behaviourist position
is that language is speech rather than writing. Furthermore speech is a precondition for

writing. This came from the fact that children without cognitive impairment learn to speak
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before they learn to write and many societies have no written language, although all
societies have oral language (Selinker & Gass 2008).

With the behaviourist framework speaking consists of mimicking and analogizing.
Basic to this view is the concept of habits. Older people establish habits as children and
continue our linguistic growth by analogizing from what we already know or by mimicking
the speech of others. In the behaviourist view (Watson, 1924; Thorndike, 1932;
Bloomfield, 1933 as cited in Harmer, 2007), language learning is seen like any other kind
of learning, as the formation of habits. It stems from work of psychology that saw learning
of any kind of behavior as being based on the notions of stimulus and response (Myles &
Mitchel, 2004).

In behaviourist theory, conditioning is the result of a three-stage procedure-
stimulus, response and reinforcement. For example in a classical experiment, when a light
goes on(stimulus) a rat goes up to a bar and presses it (response) and is rewarded by the
dropping of a tasty food pellet at its feet (the reinforcement). In a book called Verbal
Behaviour, Bernard Skinner suggested that much the same process happens in language
learning, especially first language learning (Skinner, 1957 cited by Harmer, 2007).

The baby needs food so it cries and food is produced. Later the infant swaps crying
for one or two-word utterance to produce the same effect, and because words are more
precise than cries, it gradually learns to refine the words to get exactly what is wanted. In
this behaviourist view of learning a similar stimulus response-reinforcement pattern occurs
with humans as rats or any other animal that can be conditioned in the same kind of way.
In language learning, a behaviourist slant is evident when students are asked to repeat

sentences correctly and are rewarded for such correctness by teacher praise or some other

10
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benefit. The more often this occurs, the more the learner is conditioned to produce the

language successfully on all future occasions (Harmer, 2007).

2.2 Learner-Centered Methods

Meece (2003) emphasized that scholars have defined learner centeredness in a
number of ways. For example, Henson (2003) defines learner centeredness as a perspective
that couples a focus on individual learners with a focus on learning. Focusing on individual
learners implies looking at their heredity, experiences, perspectives, backgrounds, talents,
interest, capacity and needs.

Dang (2006) defines learner centered method as a style of instruction that is
responsive, collaborative, problem-centered and democratic in which both learners and the
instructor decide how, what and when learning occurs. Therefore, in learner centered
learning, learners are considered first that is contrast to teacher centered approach.
Dimitriadis and Kamberelis (2006) on the other hand defines learner centered learning
methods, as the implementation of a competency-based curriculum where methods of
teaching and assessment focus on students’ learning and concluded that learner centered
methods emphasize knowledge and skills that are constructed by students, rather than
directed by instructors. Huba and Freed (2000) conceptualised learner centered methods as
an instructional approach that focuses on helping students to construct understanding of
concepts and principles using their prior knowledge and experiences from their day-to-day
life. In this sense, teaching strategies are tailored to students’ lives and teachers encourage
students to analyse, interpret, and predict information. Effective dialogue and students;

active participation in the classroom processes becomes the defining feature of learner

11
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centered methods (Jan, 2009). This means that effective learner centered methods should
result in the students’ knowledge construction. Students should be involved in activities

that stimulate creativity, critical thinking, and problem solving skills (Jan, 2009).

2.3. Learner-Centered Strategies

Teachers, when using the learner-centered approach, guide learners in acquiring
new knowledge and skills as they facilitate the learning process through the use of various
learner-centered activities (Jan, 2009). This requires teachers to select activities
appropriately so that they emphasise a variety of skills including problem-solving skills.
Consequently, students will be able to practice decision-making skills and be flexible in
choosing methods that will make the learning experience more relevant and meaningful.
Jan (2009) noted various strategies of learner-centered teaching methods, but notable
among then are: cooperative learning, role-play, simulation and drama, songs, music and

dances and songs, music and dances.

2.3.1 Brain Storming

Abdelkader (2007) emphasized that the current era is characterized by rapid
changes surrounded by many challenges and concluded that these changes included
scientific progress, technological development and openness to the world of
communication. In order to cope with these rapid developments we have to pay attention
to the development of creative minds capable of solving existing problems. The

development of students' mental abilities has become the main goal of the educational

12
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process in all countries of the world, as the progress of countries is measured by in the
capacity to develop the minds of their children (Abu Sneineh, 2008).

In this context, it is necessary to provide an environment in which students are
personally involved “in the process of building and learning the effective learning
environment, which aims at helping the student to gather ideas and give the appropriate
decisions to reach the correct conclusions. The choice of effective instructional methods is
not only to improve the level of achievement of students in the preparation period, but also
to become part of the “preparation program and to be helpful” in the future practice of
education (Husari, 2000). This method of teaching “based on the interaction between the
teacher and the learner or between the learner and other learner, as this helps in the
development of thinking methods or reduce the methods of automation that are given in
one direction from the teacher to the learner (Husari, 2000).

Jack and Kyado (2017) stressed that brainstorming is a way of bringing ideas
without consideration of their evaluation. This does not mean leaving the evaluation, but
only postponing it to the end of the session. The brainstormer should be aware that
brainstorming is not guaranteed to get new ideas. “Brainstorming is not just a way to
encourage new ideas, but to encourage all participants to contribute to teamwork (Jack &
Kyado, 2017). Brainstorming is important for teachers, it allows tracking and flow of ideas,
and follow the ways of running the idea or ideas in the minds of students, and gives them
an idea about trends that children go to them when they deal with a problem or an
unspecified situation, or without controls, and helps them to know the levels of mental

stock, and methods of processing students for ideas that have not prepared or not known

13
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for them, which are known as “mental moments” and often required attitudes facing them
in normal life (Hashempour & Behjat, 2015).

Brainstorming is one of the most distinctive ways to develop creative thinking, so
the nature of the brainstorming is characterized as working on the flow of ideas without
criticism and try to speed thinking, break the deadlock, and challenge the minds
(Hassanein, 2002). Hassanein (2002) focuses on the positive participation of learners in the
educational process, and invites them to build different patterns and images of ideas, to
expand their creative views, and open their minds during addressing problems.

Brainstorming is basically a technique of decision making that can be employed in
any situation where participation is expected. It is used in an educational context as well
(Ganji & Mir-Hashemi, 2005). The process of brainstorming is primarily based on physical
and intellectual presence of the group, therefore, quantity is assured. This leads to choosing
out the best out of many, however, brilliantly followed up by the expertise of the
coordinator (Ganji & Mir-Hashemi, 2005). Brainstorming also verifies the extent to which
the decision body has understood the problem. Sometimes, people go for a decision without
going deep into the actual problem. Such decision create problem in the long run as they
are ineffective and sometimes harmful (Brown, 2001). During the process of
‘Brainstorming’, the entire group becomes able to know about one another’s sincerity and

commitment towards the institution they are working for (Brown, 2001).

2.3.1.1 Advantage of Brainstorming
According to Hashempour and Behjat (2015), some of the advantages of

brainstorming technique are: the target group can generate/create a greater number of

14
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alternative responses since the group’s information and knowledge tend to be more
comprehensive and reliable; the group decision making is democratic in nature. The
democratic processes are more easily acceptable and more consistent with the democratic
principles which ensure equal academic opportunities; implementation of a brainstorming

based decision is more effective as the entire group participate.

2.3.2. Role-play, Simulation and Drama

Pedersen (2003) suggests that role-play, simulation and games are learner—centered
strategies that can be used in achieving cooperative learning. Kain (2002) also argues that
drama can be an instructional tool in language classroom learning, which can be used by
both adult and young learners. According to Barraket (2005) drama directly involves
learners and as they become involved they become more interested in learning. Drama
involves using a variety of communication skills to convey feelings, attitudes and
expressions in language learning (Barraket, 2005). To further show the relevance of the
use of drama in literacy education, Jones (2007) affirms that drama is an effective medium
of literacy in nine areas. Five of these are considered to be of high relevance. According to
him, drama can provide students with a meaningful environment for practising oral reading
repeatedly in order to develop fluency. It also provides students with opportunities to
acquire meaning visually, aurally and kinesthetically of new vocabulary; helps students
acquire the knowledge of word order, phrasing and punctuation that contribute to the
meaning of a written sentence. It provides students with opportunities to monitor their own

comprehension and develops effective reading strategies. Lastly, it can be an assessment

15
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tool since it provides immediate feedback about students’ understanding of new reading
materials (Jones, 2007)

Jones (2007) further observes that these dramatic activities provide meaningful contexts
and motivation to practice literacy use. Kain (2002) believes that drama, music and
movement are interwoven into meaningful performances and are beneficial in literacy
learning. Jan (2009) supports the idea by saying that literature should try to use drama so
that children can learn language and develop literacy in supportive and meaningful
environments. Langlois (2011) intelligence that relates to this strategy is bodily
kinaesthetic (body wise) intelligence. In this particular intelligence, learners can use their
bodies to express emotions through drama or role-play, and to play games and to participate

in songs and dances (Langlois, 2011).

2.3.3 Case study as a Teaching Method

A case study is an excellent learner-centered method of presenting a particular
problem or scenario to learners so that they can interact with the content (Brown &
Rodgers, 2002). The benefits of the case study are huge in terms of providing learners with
opportunities to read, communicate, write and reflect on the learning process (Brown &
Rodgers, 2002). According to Dodson (2000), the following general steps can be applied
in using case studies. The first step is to identify and select a specific case study for the
topic of the lesson followed by making sufficient sources available for the learners to read
and complete the task or assignment, introducing learners to the case study and give them
enough time to study it and closing the case study with a whole-class discussion. Learners

can share information about the case study.

16
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2.3.4 Discussion

According to Abdu-Raheem (2011), other type of teaching methods, which are
student-centered, is discussion method. Discussion method is a variety of forums for open-
ended, collaborative exchange of ideas between a teacher and students and among students
for furthering students‘thinking, learning, problem-solving, understanding or literary
appreciation (Stevick, 2008). Larson (2000) reported that discussion is thought to be a
useful teaching technique for developing higher- order thinking skills that will enable
students to interpret, analyse, and manipulate information. During the discussion, learners
are not passive recipients of information from a teacher rather; learners are active
participants (Qatami, 2008). Discussion method also is a method of teaching where a
teacher and students or learners are actively involved in the learning process of activities.

Stevick (2008) emphasized that teachers use of discussion to enhance teaching and
learning processes. Ur (2006) noted the effects of discussion method on achievement and
retention in basic school pupils in English Language revealed that discussion method
enhancing pupils’ learning interst and achievement in English Language. Richards and
Rodgers (2006) conducted research on effects of two teaching methods of demonstration
and discussion on basic school pupils’ interest and performance and found that discussion
method had higher results. Lightbown and Spada (2003) in their study on effects of
discussion instructional strategy on the achievement of basic school pupils in English
Language and concluded that discussion method is more effective in improving students

‘achievement in English Language.
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2.3.5. Group-Based Learning

A learner-centered classroom was a place where teachers considered the needs of
the students, as a group and as individuals, and encouraged them to involve with the
learning process all the time (Jones, 2007). A number of scholars defined the group-based
learning as the joint intellectual effort by students or students and teachers, which students
worked in pair or small group to interact with one another so as to achieve a common goal
(Klein, 2006). Al-Qarni and Meara (2008) stated that a small group might contain members
from three to fifteen while a larger group may be from fifteen or more. However, the
number of the group members was determined by the topic and the leaders’ experiences
(Al-Qarni & Meara, 2008). Furthermore, Gattegno (2012) mentioned that group leaning
allowed students more options for success because the group required different types of
activities and interactions. For instance, students who worked in group seemed to learn
more quickly with more accuracy.

Ellis (2009) on the other hand indicated that most learners worked together in pairs
or groups in the learner-centeredness instruction. This group learning, based on a study
conducted by Larsen—Freeman (2011), offered a good opportunity in which students could
practice, gain, and improve soft skills such as leadership, communication, social, and
conflict resolution skills. Moreover, Bose (2015) reported that small group work
encouraged students to learn how to work in a team in the process of which they identified
and filled the gaps in their knowledge. In summary, group-based learning is the process of
teaching and learning, which students work together to reach a common goal. It helped

students improve knowledge and soft skills.
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2.4. Benefits of using the Learner-Centered Approach

Hodge (2010) states the main goal of a child—centered approach is to encourage
children to develop greater decision-making and problem solving skills and hence to
promote greater independence. This approach, therefore, involves and engages learners’
minds in creative activities. Huba and Freed (2000) observe that the learner-centered
approach promotes each student’s internal motivation and instructional practices such as
modelling, asking higher order questions and mediating thoughts.

Hands-on problem solving is effective in helping students learn more abstract
concepts, and positive feedback is most effective in encouraging and allowing learners’
multiple opportunities to practice and improve their learning. In this manner learners are
encouraged to be creative in their own learning as all learners are of different abilities. The
teacher enables learning by creating conditions that will cater for these varying abilities. In
this way the teacher becomes a facilitator in the learning process through helping learners
to develop individual thinking and problem solving potentials (Brown, 2001).

According to Brown (2004) the use of this approach enhances learners’ life skills.
Using a learner-centered approach helps learners to be more independent, resourceful,
interactive and cooperative as well as enabling them to build interpersonal relationships.
At the same time, this learning builds on prior knowledge that the learners already possess.
Brown (2004) further observes that the approach promotes each student’s internal
motivation and that the instructional practices require hands-on activities. In the twenty-
first century the business world demands that workers function as a team. Many students
will want to enter careers in business when they finish their schooling. It is therefore

important for teachers to teach cooperative skills as early as possible (Brown, 2004).
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Harmer (2007) indicates that thinking skills can best be acquired and applied in
cooperative groups where students are more willing to engage in problem solving tasks.
The support and responsibility from group members enhances learning and leaves room
for a favourable climate for risk taking and increased learning (Kaplan, 2002). Therefore,
the learner-centered approach fosters cooperation rather than competition, as learners need
to work collaboratively and have to use social and cooperative skills. In this way students
develop a sense of responsibility and can transfer the learned skills into real life situations.
Internal motivation becomes a drive so that learners are encouraged to reach for higher
objectives. In this way self-esteem plays a very important role as it supports the learner’s
ability to create self-confidence through the completion of meaningful work (Kaplan,
2002).

Kaplan (2002) further observe that the learner-centered approach enhances certain
attributes in the learners and as a result promotes various life skills such as individual
differences are put aside, competition is reduced, students practice interpersonal skills and
hence develop feelings of individual self-worth, learners benefit from exploring issues
from different viewpoints, as learners work with each other with different levels of
maturity, a sense of community and cooperation develops students make stronger
connections, see interrelationships among subjects and have a positive attitude towards
school and learning, flexibility in placing students in appropriate settings makes them see

themselves as part of a continuum.
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2.5 The Principles of Student-Centered Learning

Freeman (2007) every educational theory or teaching approach should have its
principles and rules. Educators, teachers and students deal accordingly. According to
Cameron (2005) the principles of learner — centered learning are taking responsibility for
learners’ learning, directly involving them in the learning process and raising social
activities like collaboration, meaningful communication, choice and cooperation. Cameron
(2005) noted the following principles. For him, students should develop their own
knowledge by communication, critical thinking and problem solving. Moreover, instead of
learning irrelevant materials, students could have this opportunity to learn directly related
materials to their real life. Moreover, in teacher — centered method, students’ performance
is assessed based on a test. Some students are well on testing with average in school and
some are weak test takers but well on their curriculum. While these factors are not
considered in teacher-led learning, it is a positive tool to “promote and diagnose learning
process in student learning-led learning. In addition, providing opportunities to use target
language in order to negotiate with teacher and other students in a group work, project
work, and also task-based interactions while providing guidance, modeling and feedback

about progress (Larsen- Freeman, 2000).

2.6 Teacher-Centered Pedagogy

Teacher-centered pedagogy is generally known as a style in which the teacher
assumes primary responsibility for the communication of knowledge to students (Richards
& Rodgers, 2009). From this outlook, because teachers through their greater expertise

about the subject matter, they are in the best position to decide the structure and content of
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any given classroom experience. Teacher-centered pedagogy is usually understood to
necessitate the use of the lecture as a principal means of communication in the classroom
(Richards & Rodgers, 2009). The goal of this classroom requires the dissemination of a
relatively fixed body of knowledge that is determined by the teacher (Sharma, 2008).
William (2004) the lecture format is normally assumed to proceed in a unilateral fashion;
the teacher lectures upon a given body of knowledge from his/her domain of expertise
rather than structuring the content of the classroom around questions these students might
have. Harmer (2011) defines teacher-centered instruction as follows: The teacher is the
dominant leader who establishes and enforces rules in the classroom; structures learning
tasks and establishes the time and method for task completion; states, explains and models
the lesson objectives and actively maintains student on-task involvement; responds to
students through direct, right/wrong feedback, uses prompts and cues, and, if necessary,
provides correct answers; asks primarily direct, recall-recognition questions and few
inferential questions; summarizes frequently during and at the conclusion of a lesson; and

signals transitions between lesson points and topic areas.

2.7. Teacher-Centered Methods

In the teacher-centered approach to instruction, development of curriculum and
control of the learning process is retained by the teacher and is closely related to the
behaviorist tradition. The teacher’s role is to create an environment which stimulates the
desired behavior and discourages behaviors that are believed to be undesirable (Prabhu,
2002). In other words, teachers control the learning situation to obtain the desired outcome,

guided by generalized characteristics of the learners (Richards & Rodgers, 2006). Prabhu
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(2007) described the teacher-centered approach as a transmission model of teaching in
which information is moved, or transmitted, to learners. Teachers who use this approach
will be seen as people who give knowledge, which has been labeled and organized from
the teachers™ or experts™ standpoint, to the student. Most of the teaching methods in these
classes include lectures, whole group instruction, and memorization, with a strong reliance
on textbooks (Prabhu, 2007).

According to Richards (2005) students who receive teacher-centered instruction in
classrooms in are assumed to be passive and reserved rather than expressive of their ideas.
They rarely initiate class discussion until they are called on. Rivers (2001) pointed out that
in teacher — centered method makes students to memorize a large amount of information
in class, yet this strategy does not result in effective learning because the majority of the
information is lost within a short time.

In teacher-centered method, teachers play important roles in the learning process
(Hismanoglu, 2005). Teachers are information providers or evaluator to monitor students
to get the right answers, yet students are viewed as learners who passively receive
information. In the teaching of English Language, the main focus is getting the students to
perform well on state- mandated tests rather than catering to students’ need (Hismanoglu,
2005).The teachers have less motivation for innovation in teaching. According to
Littlewood (2007), in teacher-centered learning, teachers usually use particular textbooks,
which are mostly grammar oriented and to compare the language structures of native and
target languages. In this situation students tend to be more competitive and individualistic

because they have less opportunity to think aloud or interact (Mathew, 2008).
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McArthur (2003) expressed that as teachers become the most dominant source of
information, in teacher-centered learning, all questions which are raised by students, if any,
are answered directly by teachers without students’ involvement. In designing the class
activities, teachers control every single learning experience (McArthur, 2003). Several
advantages of having teacher-centered learning are it is suitable for large classes, it takes
shorter time to do the class activities, learning materials can be well prepared, teachers may
feel less nervous, embarrassed or tongue-tied, teachers can manage the students to speak
more in English because teachers can set the criteria when students want to communicate
in the class, they should use English (Parida, 2007). In this way of learning the real

important thing is to transfer the knowledge to the learners.

2.7.1. Lecture Method as Teacher-Centered Strategies

According to Kaplan and Hainlein (2010), in any classroom what teachers do have
impact on how well-disposed students are to learning and concluded that the methods and/
or resources used by teachers determine whether learners will be active or passive. In basic
schools, teachers most at times use lecture method which is a teacher - centered method
and the implication is that learners are passive and learning tend to be superficial.
Allexander (2013) indicated that the term lecture was derived from the Medieval Latin
“Lecture” to read aloud. So, lecture consisted of an oral reading of a text followed by a
commentary.

Moulin (2007) suggest lecture as a method of teaching by which the instructor gives
an oral presentation of facts or principles to learners and the class usually being responsible

for note taking, usually implies little or no class participation by such means as questioning
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or discussion during the class period. Kimweri (2004) gave same definition as lecture
occurs whenever a teacher is talking and students are listening. Finally Jacobson and
Kauchak (2009) considers that, formal disclosure of presentation of knowledge to students
may be included under the lecture method.

Jacobson and Kauchak (2009) noted the following four main features of lecturing:
Intention: The lecturer's intentions may be considered to provide coverage of a topic, to
generate understanding and to stimulate interest. Consideration of these goals of lecturing
as also the knowledge of the earlier learning of the students are essential constituents of
lecture preparation.

Transmission: A lecture sends a message verbally, extra verbally and nonverbally to the
learners. The verbal messages may consist of definitions, descriptions, examples,
explanations or comments. The 'extra verbal' component is the lecturer's vocal qualities,
hesitations, errors and use of pauses and silence. The ‘non-verbal’ component consists of
the teacher's gestures, facial expressions. All of these types of messages may be received
by the students, and what they perceive as the important messages may be noted.

Receipt of Information: The information, meaning, and attitudes conveyed by the lecturer
may or may not be perceived by the students. Attention fluctuates throughout the process
of lecture. The attention of students can be increased if the lecture includes some short
activities for students such as brief small-group discussions or simple problem solving.
Any change of activity may renew attention. Therefore, the receipt of information is an
important feature in the process of lecturing which has to be considered by the instructor
Output: Any instructional strategy should lead directly to the objectives and interrelated

goals for a course of study. So the student’s response or “output” is very essential in the
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process of lecturing and it may occur on immediate reactions to the lecture and the lecturer.
But more important than the immediately observable responses to n lecture are the long —
term changes in student. A lecture may change a student's perception of a problem or
theory, it may increase a student's insight, and it may stimulate the student to read, think,
and discuss ideas with others. Thus a good lecture can sometimes motivate students to learn
in a way that printed material cannot. Finally the advantages and disadvantages of lecture

model can be summarized as follows (Jacobson & Kauchak, 2009).

2.7.1.1. Advantages of Lecture Method

Jacobson and Kauchak (2009) noted the following advantages of lecture method.
To begin with, he noted that the proper perspective and orientation of a subject can be
presented and the general outline of scope of the subject can be brought out. Many facts
can be presented in a short time in an impressive way whiles the lecture can stimulate very
good interest in the subject. Greater attention could be secured and maintained, as interest
leads to attention whereas spoken word has greater weight than mute appeal by books.
Also, the language may be made suitable to all the members of the audience. Finally,
lecture can present a number of facts belonging to different subjects and also it can facilitate

inter-disciplinary approach to topics.

2.7.1.2. Disadvantages of Lecture Method
Jacobson and Kauchak (2009) noted the following disadvantages of lecture method.
It is waste of time to repeat the matter already present in books, the teacher to make the

lecture impressive may care more for manner and style but very little for matter or content,
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if the lecture is very fast, the pupil cannot easily take notes and will not have any written
record of the salient points made out, a lecture delivered in a style not easily understood by
pupils will serve no purpose, the process of lecturing, the learners are more passive than be
active in class, the problem solving attitudes of pupils may disappear in the lecture method
and finally there is no cooperation and interaction between the teacher and pupils in the
lecture process.

In conclusion, the flaws of lectures method may depend upon inadequacies in the
preparation, presentation and structure of particular lecture rather than upon the lecture

method per se (Jacobson & Kauchak, 2009).

2.7.2. Demonstration Method

This method is one of the best ways of introducing various skills to learners in class
(Page, 2010). Sometimes there are limitations to what oral explanation or reading up
volumes or lecture can achieve. Demonstration method involved their skill to explain are
performed (Omaggio, 2006). Brown (2004) noted the following as techniques used in
demonstration teaching method. The basic method of instruction for teaching skill-type
subject matter is the demonstration — performance method of instruction. This method is
recommended for teaching a skill because it covers all the necessary steps in an effective
learning order. The demonstration step gives learners the opportunity to see and hear the
details include the necessary background knowledge, the steps or procedure, the
nomenclature. The repetition step helps the average and slow learners and gives the

learners an additional opportunity to see and hear the skill being taught.
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2.7.2.1 Meaning of Tutorials Teaching Methods

A tutorial is a method of transferring knowledge and may be used as a part of a
learning process (Brown, 2011). More interactive and specific than a book or a lecture, a
tutorial seeks to teach by example and supply the information to complete a certain task
(Brown, 2011). The tutorial method of teaching is where students are taught individually
or in very small groups of two or three (Brown, 2011). According to Palfreyman (2008) a
tutorial, is a class conducted by a tutor for one or a small number of students. It is an
important teaching-learning method that enable teachers teaching approach toward
learning where learners take responsibility for their own learning. According to Moore
(2008), tutorial is a teacher-centered learning environment in which students are instructed
by their tutors and that it normally does not result in high-quality learning or deep learning.
McKay (2006) added that tutorials are usually conducted as traditional tutorials where
learners act as passive recipients and get limited opportunity to express their opinions or
enhance their communication skills.

Tutorial teaching method is follow up study of lectures. It is highly individualized
remedial teaching. According to Lightbown and Spada (2006), to provide remedial help
for the learners and develop their cognitive and affective domains of behaviors. Lightbown
and Spada (2006) further noted that tutorial teaching method is based on f principles of
individual differences and remedial teaching.
2.7.2.2 Advantages of Tutorials Method

Lightbown and Spada (2006) noted the following are the advantages of tutorial
method. As individual differences are taken into consideration, it is supposed to be an

effective and efficient way of teaching. Teacher is like a doctor to diagnose the weaknesses
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of the learners and on the basis of these weaknesses, he provides specific treatment of
teaching. Teacher is helping and cooperative to the learners, thus, he gains the confidence

of the learners in revealing their problems.

2.7.2.3 Disadvantages of Tutorials Method

Lightbown and Spada (2006) noted the following disadvantages of tutorial method
of teaching. Due to over-crowded classes, it is very difficult for the tutor to solve the
problems of each student and in each and every subject. The schedule allotted for teaching
is so tight that remedial teaching is not possible at teach and every step. Feeling of jealousy
inculcates in the tutorial groups. Even in tutorial groups, equal opportunities are not
provided to all the students. There are some students who dominate the tutorial group.
Teacher, sometimes becomes biased and does not show equal interest towards all the group

members.

2.7.3 Presentation as a Teaching Method Technique

A teaching method comprises the principles and methods used by teachers to enable
students learning (Lazear, 2003). These strategies are determined partly on subject matter
to be taught and partly by the nature of the learner. It is the primary role of teachers to pass
knowledge and information onto their students (Lazear, 2003). Presentation can also be
used as a broad term that encompasses other 'speaking engagements' such as making a
speech at a wedding, or getting a point across in a video conference. To be effective, step-
by-step preparation and the method and means of presenting the information should be

carefully considered (Kumaravadivelu, 2006).
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According to Alex (2008), presentation is a means of communication that can be
adapted to various speaking situations, such as talking to a group, addressing a meeting or
briefing a team. Biggs (2007) added that for presentation to be effective, step-by-step
preparation and the method and means of presenting the information should be carefully
considered.

Richards and Rodgers (2006) emphasized that the instructional strategy of using
teachers’ presentations as a way to present content to the class as a whole can be a fun and
engaging method of instruction. According to Richards and Rodgers (2006) another way
to organize teacher presentations is to hand out topics to students or groups and have them
present information on each topic as a short presentation. This not only helps students learn
the material in a deeper manner but also provides them with practice in public speaking.
While this instructional strategy of presentation is largely passive for the learners, the
teacher presenting is an active presentation enhances learners’ high level of understanding

(Richards & Rodgers, 2006).

2.7.3.1 The Importance of Presentation Skills in the Classroom

Prabhu (2002) expressed communication is how people exchange information, but
in a classroom environment, effective communication allows students to learn what the
teacher teaches. To be successful in any walk of life, a person should have good
communication and presentation skills. Prabhu (2002) tells that presentation skills are
important because they help the presenter and more importantly learners to communicate
complex information in simple and interesting ways to keep the learners engaged,

communicate thoughts and feelings effectively, develop self-confidence.
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2.7.4. The Drill Technique

Drill is a technique, especially known as teacher-fronted technique. It engages the
learners if we wish learners to rote the structure or patterns of language (Richards, 2005).
Sharma (2008) defines drill as a techniqgue commonly used in language teaching for
practicing sentence patterns in a language based on guided repetition or practice. Similarly,
William (2004) indicated that drill is a particular trick, stratagem or contrivance used to
accomplish immediate objectives and concluded that drill is a technique implemented in
language teaching in order to train the learners to talk using the particular patterns of
structures. Drills are used to teach sentence pronunciation, stress and intonation (Jones,
2007). Correct pronunciation requires imitation and repetition and this is done using drills.
Similarly, Freeman (2007) says that drills are supposed to train the learner to talk by
helping him or her master the basic structural patterns of the language. Freeman (2007)
further made a distinction between meaningless and meaningful drills.
2.8. Teacher-centered method and Importance of Learning

According to Bygate (2005) sign of language teaching practice reveals mixed
choices of various methods and processes in language grammar teaching. Bygate (2005)
further emphasized that language is an important device to communicate among people,
beside their native language.

To be successful in learning English, people must master English language from
the beginning (Al Rawi, 2013). It is believed that most of the methods developed over the
centuries have been still in use in various countries. It includes building of different

sentence types, word order, compound sentences, word classes etc., and teachers continue
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to use grammar translation method through course books (Kamai, 2011). Grammar
exercises are done as writing activities, even students at the university lack the necessary
skills to use English communicatively. Firstly, there is imbalance between teaching of
speaking, listening, reading, and writing.

Sometimes, writing exercises simply mean practicing grammatical structures
instead of, for example, writing a diary or a letter to a friend. Even those grammatical
instructions lack communicative goals, though all the rules are taught in students’ native
language. Secondly, course books lack any audio-visual facilities to encourage
communicative activities outside the class. Also, course books do not promote grammar
consciousness-raising tasks (Daniels & Perry, 2003).

According to Duckworth (2009) learning of English language specifically,
grammar is about form and one way to teach form is to give students rules; rules. Besides,
Henson (2003) is of the opinion that teacher-led classrooms and formal instruction are
series of isolated language forms, versus a purely communicative classroom with its
emphasis on group work and no focus on linguistic forms whatsoever. Henson (2003)
added that what is more tangible in her opinion is combination of form and meaning in
communicative approach in linguistic teaching.

Teachers are the main players in English language teaching, especially their
attitudes towards different skills acquired in the students’ school life, supplying educational
reform, and producing critical thinking in the students’ performance not in education but
in their future workplaces (Meece, 2003). It is believed critical thinking is that students
should learn to develop skills to judge information, evaluate various events, and argue

reasons. Also Edwards (2004) contents that teachers may place and develop an opportunity
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for this thinking ability in learners but they themselves need to be able to think of those
terms and know to what extent these programs implicitly or explicitly could fulfill learners’

needs.

2.9. Challenges English Teachers Face in Teaching English Language
2.9.1. Large Class Size/Heavy Work Load

It seems that English teachers have no doubt that large size of classes is a prime
impediment for the efficient English teaching and learning (Adrian, 2010). With more
students enrolling in schools, hinder the effective English Language teaching. Admittedly,
Blatchford & Martin (2002), decline the attention of learners and also hinder teachers
recognizing individual learners. Blatchford (2003) views large classes as determinant of
poor teaching of English Language. Generally speaking, experienced English teachers in
general and teachers beginning teaching in particular find it onerous to manage a class with
a big number of students with various levels and different personalities.

Blatchford and Mortimore (2004) expressed that researchers believe that teaching
large classes is a huge burden as they end up feeling exhausted, they also find lots of
opportunities and challenges while teaching big number of students. Blatchford (2003) on
the other hand asserts that teaching large classes hinders teachers’ effective teaching.
Agreeing to that, Al-Jarf (2011) confirms that large classes are disinteresting and not

stimulating because they challenge teachers to teach effectively.
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2.9.2. Inadequate Teaching Materials

Chen (2005) expressed that interactive classroom, teaching - learning materials and
the teaching-learning environment enhance the teaching of English Language. The
classroom teaching was dominated by teaching materials improves teaching and learning.
The teaching learning materials (TLMSs) are being designed to disable the monotonous
learning methods. The teaching learning materials made a shift from response
strengthening to knowledge acquisition for construction of knowledge. In this context, lack
or inadequate teaching learning materials students ability construct their knowledge by

interacting with their physical and social environment.

2.9.2.1 Significance of Teaching Materials

According to Cooper and Robinson (2009) teaching and materials teachers use help
learners to learn as it help learners to be oriented towards the instruction and learning. Any
syllabus or curriculum has the goals of learning, the methods of learning, etc and teachers
help the learners to learn via teaching materials (Hess, 2001). Teachers are required to
follow the curriculum and provide a better platform to understand the curriculum with the
help of materials. Teachers may adapt and elaborate the materials to disseminate the
content to the students and they need to monitor the progress of the students and finally
evaluate the students (Hess, 2001).

Cooper and Robinson (2009) emphasized that teachers and students rely on
materials to comprehend the content, and the materials become the centre of education.
Therefore, it is important for the teachers to know the correct methods, to choose the best

material for instruction and they should also know how to make supplementary materials
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for the class, and how to adapt materials (Cooper & Robinson, 2009). According to Hess
(2001), as English is part of the school curriculum, its effective teaching in the classroom
processes is characterized by the material and human resources interacting constantly

leading to differences in the school outcomes.

2.9.3 Lack of Motivation among Learners

Motivation has been broadly recognised by scholars, researchers, and teachers as
one of the major variables that determine the level and success of second language learning
(Brown, 2000). Ditual (2012) emphasised that parents and teacher skills in motivating
learners should be seen as central to teaching effectiveness. Motivated learners are
enthusiastic, eager to work hard, concentrate on the tasks given, do not require constant
encouragement, willingly confront challenges, and could even motivates others, facilitating
collaborative learning (Deci, 2005). Borko and Putnam (2006) on the other hand noted the
impact of motivation of learners on English language.

According to Alshaar (2007) indicated that motivation of learners greatly affects
their willingness to take part in the process of learning and further concluded that there are
number of motivational theories that confirm influence motivation in language learning.
According to Alshaar (2007) noted learner motivation enhances the following. Attitudes
(i.e. sentiments towards the target language), beliefs about self (i.e. expectations about
one’s attitudes to succeed, self-efficiency, and anxiety), goals (perceived clarity and
relevance of learning goals as reasons for learning), involvement (i.e. extent to which the

learner actively and consciously participates in the learning process), environmental
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support (i.e. extent of teacher and peer support), personnel attribute (i.e. aptitude, and
language learning experience).

According to AlNoursi (2013), given motivation, it is inevitable that a human being
will learn a second language if he is exposed to the English language. However, Alshaar
(2007) added that learners engaged in the field of second language learning, motivation
learners is the key. In other words, motivation of learner in second language learning
depends on the learner motivation.

Establishing a successful second language learning process is a challenging
undertaking that is subject to numerous external and internal aspects in the societies where
it is brought in (Au, 2008). Motivation towards acquiring proficiency in English as well as
the attitudes of teachers and learners are among the major aspects in the success of bringing
in a foreign language in any institution. The attitude and levels of motivation towards
English as a second language are enhance English language learning (Bernaus, 2005).

Crooks and Schmidt (2007), another advocate in English Language learning
discipline, identifies that motivating English learners enhance the extent to which an
individual works or strives to learn the language because of a desire to do so and the
satisfaction experienced in this activity, particular, motivation is believed to include three
elements: attitude towards language learning, willingness to learn the language, and level
of motivation. Chang, (2010) often stressed the role of motivation in learning a second
language and emphasized that the most important single factor influencing learning of
English Language is the learner motivation. The ‘desire’ component of learning English

Language is directly related to the interest and motivation of learners.
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2.9.4 Inadequate Trained Personnel to Teach English Language

Al-Bustan and Al-Bustan (2009) that the increase in the population of students from
diverse backgrounds, however, has not been accompanied by linguistic diversification of
the corps of teachers. According to Harmer (2000), despite research suggesting connections
between increases in the percentage of English teachers and positive outcomes for learners
of English Language the inadequate trained personnel to teach English Language hinder
the effective learning of English Language of the learners.

Additionally, there is a shortage of teachers who are adequately qualified to serve
linguistically diverse students, and even teachers who are appropriately credentialed lack
the necessary preparation to provide appropriate learning opportunities for second
language learners (Chen, 2005). Cohen (2004) on the other hand emphasized that
inadequate trained personnel to teach English Language negatively affect the pupils
learning of the English Language. According to Cohen (2004), teachers play a vital role in
the teaching-learning of English Language. The teacher is one of the major pillars of
success in the teaching-learning of the English Language. The role of teachers can briefly
summed up as follows: They are the main decision makers at the classroom level, decide,
shape, and modify the curriculum in accordance with the classroom reality, can make
learning more meaningful, can enhance learner' motivation, provide better chances for
learning, create interaction in the classroom, attract learners to language learning by
establishing good rapport with them, support textbooks and handle their defects, can
provide instructional support for English language learners in all language skills, can

diagnose problems and offer suggestions to remedy them.
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CHAPTER THREE
METHODOLOGY
3.0. Introduction
This chapter describes the research methodology applied in this study. The
discussions in this chapter include; research design, study area, population of the study,

sample and sampling techniques, research instruments, , and data analyses techniques.
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3.1. Research Design

In order to explore methods in the teaching of English Language at KNUST Junior
high school, descriptive survey design was employed. This is because it enabled the
researcher to collect and describe large variety of data related to the subject under
investigation. As argued by Gorard (2001) descriptive research design is used to describe
the nature of the existing conditions. Creswell (2014) also agreed that descriptive survey
design is the more appropriate to gather several kinds of data in a broad size to achieve the
objectives of the study. In the same line of argument, Best and Kanh (2003) have argued
that descriptive design is concerned with conditions or level of performance that exist,
opinions that are held, process that are going on, effects that are evident or trends that are
developing.

The study further followed case study that it is an appropriate methodology for this
study relates to the phenomenon under investigation and with a specific context. Moreover,
a case study is an in depth study of a particular situation rather than a sweeping statistical
survey. It is a method used to narrow down a very broad field of research into one easily
researchable topic. The study also followed a quantitative research approach. The
quantitative approaches were employed in order to manage data from the closed
questionnaires. More so, Creswel (2003) argues that quantitative methods are used because
they tend to be relatively low in cost and time requirements to enable a large quantity of
relevant data to be amassed and subjected to statistical analysis techniques for greater

representation.
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3.2. Population of the Study

According to Creswell (2003), population of research study is any group of
individuals that has characteristics in common that are of interest to the researcher. On the
other hand, a research population is also known as a well-defined collection of individuals
or objects known to have similar characteristics. Usually, the description of the population
and the common binding characteristic of its members are the same. The target population
for the study is made up of all Basic school teachers of KNUST. This constituted 189
teachers. However, the study population consisted of all basic school English Language

teachers in KNUST.

3.3 Sample and Sampling Technique

A sample is defined as a subject of a population, while sampling refers to the
selection of a subject of cases of a population of interest (Creswell, 2009). Thus sampling
is a systematic process of selecting a number of individuals for a study to represent the
larger group from which they are selected. For non-probability sampling technigues, a
purposive sampling design was preferred because the researcher selected sampling units
subjectively in an attempt to obtain a sample that appeared convenient for the objective of
the research. Purposively, basic school English Language teachers in KNUST were
selected. Due to this, the study purposively selected 70 English language teachers out of

the 189 teachers from the KNUST basic school.
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3.4. Research Instrument

The instrument the researcher used was self-administered questionnaire directed
toward the teachers. This instrument was used to ellicit quick response considering the
nature of work of respondents as teachers. The questionnaire was a 4-point likert scale (1=
Strongly Disagree, 2 = Disagree, 3 = Agree, and 4 = Strongly Agree). The questionnaire
had four sections. For example, Section. A dealt with teachers’ demographic data (Eg. Age,
gender, educational qualification). Section B had 5 items that measured teachers use
teacher — centered method of teaching English Language. (Eg. lecture, demonstration,
tutorial, presentation and drill and practice). Section C had 6 items measured teachers use
of learner — centered method inteaching English Language. (Eg. brainstorming, role play,
simulation, case study, discussion and group work). Lastly, Section D had 5 items that
measured the challenges teachers face in teaching English Language. (large class/heavy
work load, inadequate teaching material, lack of motivation among learners, inadequate
trained personnel to teach English, limited teachers of the use of learner-centred methods
of the teaching of English language. All the items in sections B, C and D were measured
with a 4-point Likert scale, ranging from; 1= Strongly Disagree, 2 = Disagree, 3 = Agree,

and 4 = Strongly Agree (see Appendix).

3.5. Testing Validity and Reliability of the Instrument

Validity is a measure of how well a test measures what it is supposed to measure.

Babbie (2005) defines it as the accuracy and meaningfulness of inferences which are based
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on the research. Assessment of content and construct validity was achieved by use of non-
statistical approaches including my supervisor review and pilot testing was involved.
Reliability refers to the consistency of the instruments in tapping information from
more than one respondent. A pilot study was conducted to determine the clarity and
readability of the questionnaire, and to test the internal reliability of the measures. A pilot
study was conducted at Weweso L/A primary school within the Oforikrom Municipality
with fifteen (15) teachers. This school had the same characteristics as the study area. The
purpose of the pre-test was to remove ambiguities, and unnecessary items in the
questionnaire. Pilot testing of the questionnaire helped to unearth the face and content
validity and reliability of the questions in measuring what it was intended. The
guestionnaire was then amended accordingly for use in the field. The refining of the items
in the questionnaire was intended to make the items very simple for the respondents to
understand so that they could provide the appropriate response to the items. The pre-test
also gave a fair idea of the responses to be obtained from the field. The responses were fed
into the SPSS version 20.0 and run the reliability analysis and obtained the overall obtained

satisfactory cronbach alpha of 0.88.

3.7 Data Collection Procedure

An introductory letter was obtained from the Department of Educational leadership,
University of Education, Winneba to seek participants’ informed consent. Structured
questionnaire containing close ended questions was administered to teacher by the
researcher herself and collected when informed about the completion by the teachers. The

questionnaire was self-administered and were delivered by hand to the respondents who
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could easily read and write to receive and complete them out properly. This approach
additionally gave respondents a sense of privacy and a high level of confidence to provide
their information. The questionnaires were later collected at their own time as scheduled.
It took 15 for the collected of the completed questionnaire. The data was collected over a
period of 2 months. Before data collection, respondents were debriefed on the topic under
investigation. This therefore assured the respondents of confidentiality and anonymity. The
respondents were informed not to write their names or that of their schools on the
guestionnaires. This coding for anonymity was to elicit co-operation from the respondents
to give valid and truthful information for the successful completion of this study. The
researcher administered 70 questionnaires to the teachers, but 60 questionnaires were
returned. This implied that the analysis was based on 60 teachers which represented 85.7%

in the study.

3.8. Data Analysis Procedure

Data collected were sorted out, edited, coded, classified and then tabulated.
Descriptive statistics was used in quantitative data analysis. Responses from closed—ended
questions were transferred into a summary sheet by tabulating. These were then be tallied
to establish frequencies which were then be converted into percentages. The numbers of
respondents’ giving similar answers were converted into percentages to illustrate relevant
levels of opinion. All the data collected were analyzed quantitatively using descriptive
statistics with the help of Statistical Package for Social Science (SPSS). The findings were

then presented using frequency distributions and percentages.
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3.9. Ethical Considerations

The researcher at all times observed the ethics of research. Some of the ethical
issues to consider normally include privacy, confidentiality, and sensitivity to cultural
differences, gender and anonymity (Koul, 2006). Guiding principles of research such as
acknowledgement of sources of published information to avoid plagiarism (Bryman,

2015), were also observed.

CHAPTER FOUR
PRESENTATION OF RESULTS AND DISCUSSION
4.0. Introduction
This chapter provides an analysis and discussions of the respondents’ responses.
Descriptive analysis technique was utilized which involved use of descriptive statistics and

tabulations. Descriptive statistics used included frequencies and percentages. Specifically,
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they consist of demographic characteristics of respondents and the answers and discussions

of the research questions.

4.1 Presentation of Demographic Data of Respondents

Table 1. Demographic Data of Respondents (N=60)

Categories Frequencies Percent
Sex
Male 20 33.3
Female 40 66.7
Age Group
Between 21- 30 4 4.4
Between 31- 40 17 18.9
Between 41- 50 36 40.0
51 years and above 24 26.7
Teachers’ Class

Lower Primary 20 33.3
Upper Primary 28 46.7
Junior High School 12 20.0
Total 60 100.0

Source: Field Survey, 2018

Table 1 indicates the results of the socio-demographic characteristics of

respondents. From Table 1, out of 60 respondents, 33.3% were males, while 66.7% were
females as presented.
The dominant age group of the teachers ranged between 41 — 50 years representing
32(53.3%), followed by age group between 31 to 40 years representing 16 (26.7%) whereas
age group between 21 to 30 and between 50 to 60 years made up the smallest group,
representing 6 (10%) of the teachers respectively.
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With regard to the teachers class they teach, 20 of the teachers representing 33.3%
indicated that they taught at lower primary level, 28(46.7%) indicated that they taught at
upper primary level, whiles 12 of them representing 20) noted that they taught at junior

high school level.

4.2 Presentation and Discussion of Research Question One: To find out the extent to
which teacher use teacher — centered method in teaching?

The teachers were to agree or disagree with a number of statements related to their
perception they hold on the extent to which teachers’ use teacher — centered method to
teach English Language on a scale of 1 to 4, where 1 = strongly disagree, 2 = disagree, 3 =

agree, 4 = strongly agree. Results are presented in the Tables 2.
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Table 2: The extent teacher use teacher — centered method to teacher English

Language
Statements Strongly  Disagree  Agree Strongly N Mean
Disagree N (%) N (%) Agree
N (%) N (%)
1. Lecture 22(36.7)  24(40.0) 10(16.7)  4(6.6) 60 1.93

2. Demonstration 2(3.3) 11(18.4)  24(40.0) 23(38.3) 60 3.13

3. Tutorial 11(16.3)  32(53.3) 16(26.7) 1(L.7) 60 2.11
4. Discussion 1(1.7) 24(40.0) 21(35.0) 14(23.3) 60 2.80
5. Drill and Practice  --(--) 4(6.6) 22(36.6) 34(56.8) 60 3.50
Grand Mean 7(117)  18(30.0) 20(33.3 ) 15(25.0) 60 2.69

Source: Field Survey, 2018

Table 2 presents the teachers responses on the use of teacher — centered method to
teach English Language in KNUST Basic School in Oforikrom Municipality. In the first
place, the researcher wanted to find out from the teachers if they use lecture method when
teaching English. With this statement, 22 of the teachers representing 36.7% strongly
disagree, 24(40%) disagree, 10(16.7%) agreed, while 4(6.6%) strongly agreed with that
statement. The mean score of 1.93 implies that averagely the teachers disagreed that they
use lecture method when teaching English Language.

Moreover, the researchers wanted to from the teachers if they use demonstration
method when teaching English Language. With this statement, 2 of the teachers
representing 3.3% strongly disagree, 11(18.3%) disagree, 24(40%) agreed, while

23(38.3%) strongly agreed with that statement. The mean score of 3.13 implies that
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averagely the teachers strongly agreed that they use demonstration when teaching English
Language.

Again, the researcher wanted to find out from the teachers if they use tutorial when
teaching English Language. With this statement, 11 of the teachers representing 16.3%
strongly disagree, 32(53.3%) disagreed, 16(26.7%) agreed, while 1(7.7%) strongly agreed.
The mean score of 2.11 implies that averagely the teachers agreed that they use tutorial
when teaching English Language.

The researcher further wanted to find out from the teachers if they use discussion
when teaching English Language. With this statement, 1 of the teachers representing 1.7%
strongly disagree, 24(40.0%) disagreed, 21(35.0%) agreed, while 14(23.3%) strongly
agreed. The mean score of 2.80 implies that averagely the teachers agreed that they use
discussion when teaching English Language.

The researcher further wanted to find out from the teachers if they drill and practice
when teaching English Language. With this statement, none of the teachers strongly
disagree, 4(6.6%) disagreed, 22(36.6%) agreed, while 34(56.7%) strongly agreed. The
mean score of 3.50 implies that averagely the teachers strongly agreed that they use drill
and practice when teaching English Language.

Table 2 presents that, majority of the teachers strongly agree on item 5 (i.e, .The teachers
use drill and practice as their English Language teaching method). The Table indicated that
(22+34 = 36.6% +56.8% = 93.4 %) agree, 4(6.6%) disagreed. This was followed by item
2(i,e, The teachers use demonstration as their English Language teaching method). The
Table indicated that (24+23 = 40.0% +38.3% = 78.3%) agree and 2+11 = 3.3% + 18.4% =

21.7% disagreed.
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The study revealed that the teachers strongly agreed that they used teacher-centered
method as their English Language teaching method. This finding was in line with that of
Ampa (2008) who noted that drill is a technique, especially known as teacher-fronted
technique that engages the learners if teachers wish learners to rote the structure or patterns
of language. Teachers use teacher-centered method thinking that the pupils do not know
anything

The finding also support that of Harmer (2007) who indicated that drill and practice
as a techniqgue commonly used in language teaching for practicing sentence patterns in a
language based on guided repetition or practice. The finding was in line with Heaton (2008)
who indicated that drill is a technique implemented in language teaching in order to train
the learners to talk using the particular patterns of structures. The finding was in line with
Grose and Strachan (2011) who emphasized that drills are used to teach sentence
pronunciation, stress and intonation. The finding further collaborate that of Broughton
(2005) who indicated that drills and practice are used to train the learner to talk by helping
him/her master the basic structural patterns of the language.

Secondly, the study revealed that the teachers use demonstration as their English
Language teaching method. The finding collaborate with that of Broughton (2003) who
expressed that English teachers using demonstration support student achievement by
building instructional excellence through the sharing of knowledge and practice. The
finding further collaborate that of Brown (2003) who expressed that learners observing
lessons in their teachers and colleagues’ classrooms absorbed the lessons very well. This
finding further collaborate that of Allen (2006) who indicated that learners taught with a

good demonstration of English learning would show a positive assumption about the
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English subject. The finding further support that of Cohen & Mannon (2004) who noted

that students consider the learning of English Language interesting, easy to learn and

motivated when teachers use demonstration in teaching English Language.

4.3 Presentation and Discussion of Research Question 2- To what extent do teachers

use learner — centered method to teach English Language?

This research question was designed to find out the extent to which teachers use

learner — centered method in teaching English Language in KNUST Basic School in

Oforikrom Municipality. Teachers’ responses were presented and discussed in Table 6.

Table 3: The extent teachers use learner — centered method to teacher English

Language
Statements Strongly Disagree  Agree Strongly Mean
Disagree N (%) N (%) Agree
N (%) N (%)
1. Brain Storming 5(8.3) 14(23.3) 25(41.7) 16(26.7) 2.87
2. Role Play 2(3.3) 13(21.7) 27(45.0) 18(30.0) 3.02
3. Simulation 6(10) 21(35.0) 31(51.7) 2(3.3) 2.48
4. Case Study 6(10) 20(33.3) 27(45) 7(11.7) 2.58
5. Discussion 1(1.7) 2(3.3) 21(35.0) 36(60.0) 3.53
6. Group Work 1(1.7) 3(5.3) 32(53.3) 24(40.0) 3.32
Grand Mean 4(--) 12(--) 27( ) 17( ) 2.97

Source: Field Survey, 2018

Table 3 presents the teachers’ responses on the use of learner — centered method in

teaching English Language in KNUST Basic School in Oforikrom Municipality. In the first
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place, the researcher wanted to find out from the teachers if they use brain storming method
when teaching English. With this statement, 5 of the teachers representing 8.3% strongly
disagree, 14(23.3%) disagree, 25(41.7%) agreed, while 16(26.7%) strongly agreed with
that statement. The mean score of 2.87 implies that averagely the teachers agreed that they
use brain storming method when teaching English Language.

Again, the researchers wanted to from the teachers if they use role play method
when teaching English Language. With this statement, 2 of the teachers representing 3.3%
strongly disagree, 13(21.7%) disagree, 27(45%) agreed, while 18(30.0%) strongly agreed.
The mean score of 3.02 implies that averagely the teachers strongly agreed that they use
role play when teaching English Language.

In addition, the researcher wanted to find out from the teachers if they use
simulating method when teaching English Language. With this statement, 6 of the teachers
representing 10% strongly disagree, 21(35.0%) disagreed, 31(51.7%) agreed, while
2(3.3%) strongly agreed. The mean score of 2.47 implies that averagely the teachers agreed
that they use simulating method when teaching English Language.

The researcher further wanted to find out from the teachers if they use case study
method when teaching English Language. With this statement, 6 of the teachers
representing 10% strongly disagree, 20(33.3%) disagreed, 27(45.0%) agreed, while
7(11.7%) strongly agreed. The mean score of 2.58 implies that averagely the teachers
agreed that they use case study method when teaching English Language.

The researcher further wanted to find out from the teachers if they discussion
method when teaching English Language. With this statement, lof the teachers

representing 1.7% strongly disagree, 2(3.3%) disagreed, 21(35.0%) agreed, while
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36(60.0%) strongly agreed. The mean score of 3.52 implies that averagely the teachers
strongly agreed that they use discussion method when teaching English Language.

Lastly, researcher further wanted to find out from the teachers if they use group

work method when teaching English Language. With this statement, 1 of the teachers
representing 1.7% strongly disagree, 3(5.3%) disagreed, 32(53.3%) agreed, while
24(40.0%) strongly agreed. The mean score of 3.32 implies that averagely the teachers
strongly agreed that they use group work method when teaching English Language.
Table 4.8 presents that, majority of the teachers strongly agree on item 5 (i.e, The teachers
use discussion as their English Language teaching method). The Table indicated that
(21+36 = 35% +60% = 95 %) agree, and (1+2 = 1.7% +3.3% = 5%) disagreed. This was
followed by item 6(i,e, The teachers use group work as their English Language teaching
method). The Table indicated that (32+24 = 53.3% +40.0% = 93.3%) agree and 1+3 =
1.7% + 5.0% = 6.7% disagreed.

The study revealed that the teachers strongly agreed that they use discussion
method when teaching English Language. This finding was in line with that of Harmer
(2003) who emphasized. The use of discussion method improves classroom interaction that
plays a focal role not only for the students but also for the teachers which is commonly
recognized to all learners to detect their cognitive development. The finding support that
of Brown (2007) who noted that teaching English Language using discussion method
promote learners language development and communicative competence. The finding
support that of Lightbown and Spada (2008) who indicated that the practicing of any
languages opportunity can be developed by the significant part of classroom interaction via

class discussion.
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Secondly, the study revealed that the teachers use group work as their English
Language teaching method. The finding collaborate with that of Dérnyei and Ryan (2015)
who expressed that children become a part of knowledge through getting to know the way
other people communicate and think about the world. The finding support that of Dornyei
(2001) who states that the changes in the way languages were taught that occurred via the
social interaction with others, the effect that one person has on another and being able to
understand the underlying meaning of what is said. The fin ding concurred that of
Illingworth (2007) who expressed that English teachers using group work help learner to
study together and effectively in a small group so that everyone can participate on a task
that has been clearly assigned. The finding also support that of Lightbown & Spada (2006)
who points out that language students learn well in a group as the group help the learners
to overcome their difficulties in communicating also grow in their second language. This
finding further collaborate that of McKay (2006) who noted that group work is an effective
technique for achieving certain kinds of intellectual and social learning goals and
concluded that learning language via group is a superior technique for conceptual learning,

for creative problem solving, and for increasing oral language proficiency.

4.4 Presentation and Discussion of Research Question 3: What challenges do
teachers face in teaching English Language

This research question intended to find out the challenges teachers face in the
teaching of English Language in KNUST Basic School in Oforikrom Municipality. The

teachers were given questionnaires and their responses were presented in Table 4.
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Table 4: Challenges teachers face in teaching English Language

Statements Strongly Disagree  Agree Strongly Mean
Disagree N (%) N (%) Agree
N (%) N (%)
Large class/heavy work load 2(3.3) 6(10.0) 27(45.0) 25(41.7) 3.25
Inadequate teaching materials 5(8.3) 19(31.7) 27(45.0) 9(15.0) 2.67
Lack of motivation among 6(10.0) 18(30.0) 17(28.3) 19(31.7) 2.84
learners
Inadequate trained personnel to  19(31.7) 26(43.3) 9(15.0) 6(10.0) 2.03
teach English
Limited teachers of the use of 17(28.3) 21(35.0) 14(23.3) 8(13.4) 2.23
learner — centered method of
the teaching of English
Language
Grand Weighted Mean 10(16.7) 17(28.3) 20(33.3) 13(21.7) 2.60

Source: Field Survey, 2018

Table 4 presents the teachers’ responses on the challenges teachers face in teaching

English Language in KNUST Basic School in in Oforikrom Municipality. In the first place,

the researcher wanted to find out from the teachers if large class/heavy work load hinder

their teaching of English Language. With this statement, 2 of the teachers representing

3.3% strongly disagreed, 6(10%) disagreed, 27(45.0%) agreed, while 25(41.7%) strongly

agreed with that statement. The mean score of 3.25 implies that averagely the teachers

strongly agreed with that statement.

The researcher further wanted to find out from the teachers if inadequate teaching

materials hinder their teaching of English. With this statement, 5(8.3%) strongly disagree,

19(31.7%) disagree, 27(45.0%) agreed, while 9(15.0%) strongly agreed with that
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statement. The mean score of 2.67 implies that averagely the teachers agreed with that
statement.

Again, the researcher wanted to find out from the teachers if lack of motivation
among learners hinder their teaching of English. With this statement, 6(10%) strongly
disagree, 18(30%) disagree, 17(28.3%) agreed, while 19(31.7%) strongly agreed with that
statement. The mean score of 2.84 implies that averagely the teachers agreed with that
statement.

Moreover, the researcher further wanted to find out from the teachers if inadequate
trained personnel to teach English hinder their teaching of English. With this statement,
19(31.7%) strongly disagree, 26(43.3%) disagree, 9(15.0%) agreed, while 6(10.0%)
strongly agreed with that statement. The mean score of 2.3 implies that averagely the
teachers agreed with that statement.

Lastly, the researcher wanted to find out from the teachers if limited teachers of the
use of learner — centered method of the teaching of English Language. With this statement,
17(28.3%) strongly disagree, 21(35.0%) disagree, 14(23.3%) agreed, while 8(13.4%)
strongly agreed with that statement. The mean score of 2.23 implies that averagely the
teachers agreed with that statement.

Table 8 presents that, majority of the teachers strongly agree on item 1 (i.e, Large
class/heavy work load hinder the teaching of English Language. With this statement, the
table indicated that (27+25, = 45.0% +41.7% = 86.7 %) agreed and (2 + 6 = 3.3% + 10.0%
=13.3%) disagreed. This was followed by item 3(i.e., Lack of motivation among learners
hinder the teaching of English language). The Table indicated that (17+19, = 28.3%

+31.7% = 60%) agree and (6+18 — 10% + 30% = 40%) disagree.
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The study revealed that the teachers highly strongly agreed that large class/heavy
work load hinder the teaching of English language. This finding was in line with that of
Larsen-Freeman (2000) who emphasized that large size of classes is a prime impediment
for the efficient English teaching and learning and concluded that experienced English
teachers find it onerous to manage a class with a big number of students with various levels
and different personalities. The finding further supports that of Chondhury (2014) who
emphasized that teachers in general and English teachers in particular always favor small
classes and believe that students in small classes learn better than their counterparts in large
classes as more practice and activities are employed.

This finding was in line with that of Barasa (2005) who indicated that large English
classes do not offer ideal setting where effective teaching and learning could take place
and further expressed that student-centered teaching/learning is almost impossible in large
classes. The finding further collaborate that of Halliday (2003) who commented that due
to the size of the class English teachers do not have enough time to pay attention to each
learner and give every student a chance to speak and participate.

Secondly, the study revealed that teachers agreed that lack of motivation among
learners hinder the effective teaching of English Language. The finding support that of
Popp (2006) who noted that learner motivation, specifically, English learners need
motivation to enhance their learning engagement and commitment. Moreover, this finding
support that of Stubbs (2002) who emphasized that learner motivation enhances learners’
enthusiasm for learning. The finding was in line with Rock and Wilson (2005) who

indicated that English learner motivation enhances the English learners’ attitude to learning
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and concluded that if English learner motivation is attended to, could improve learners’

enthusiasm.
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CHAPTER FIVE

SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

5.0. Introduction

This chapter presents a summary of the major findings that emerged from the study
and the conclusion drawn from it. This chapter includes the summary of the research
findings, and conclusion from the results and finally the recommendations for further

studies.

5.1. Summary of the Study

The study attempted to explore the methods in teaching English Language in
KNUST Basic schools in Oforikrom Municipality. The study was interested in finding out
the extent to which teachers used teacher—centered method to teacher English Language.
The study was also interested in ascertaining the extent to which teachers used learner—
centered method to teacher English Language. Finally, they study sought to examine the
challenges teachers face in teaching English Language. With the use of a descriptive
research design, the study purposively sampled 70 English teachers of KNUST Basic
School out of the 189 total teaching population. However, the response rate was 85.7%
constituting 60 teachers. Using a quantitative approach, questionnaires were administered
to respondents whiles frequencies, percentages and means were used to analyze the data.

The following key findings were arrived at in the present study. On whether,

teachers used teacher—centered method to teacher English Language majority of the
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teachers strongly agreed that they used drill and practice and demonstration as their English
Language teaching method.

Moreover, the study also revealed that majority of the teachers who participated in
the study strongly agreed that they highly use discussion and group work as their English
Language teaching method. Finally, with respect to the objective of finding out the
challenges English teachers faced in teaching English Language, majority of teachers
strongly agreed that they highly encounter large class/heavy work load and lack of

motivation among teachers hinder the teaching of English Language.

5.2. Conclusions

Based on the findings of the study and the conclusions, following conclusions were
drawn. Firstly, the teachers highly used drill and practice and demonstration as their
English Language teaching method. Teachers therefore used teaching-center method to
transmit knowledge to learners. It is also means that teachers are more likely to guide
leaners.
Secondly, the teachers highly used learner-centered method particularly through
discussions and group work as the method for teaching English Language. Lastly, teachers
mostly encountered large class, heavy work load and lack of motivation, among teachers.
These hinder the teaching of English Language. Teachers asserted that if these challenges
are not solved, teaching of English Language in the classroom would be affected

negatively.
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5.3. Recommendations

In light of the research findings, it is recommended that the teachers should use drill
and practice and demonstration as their English Language teaching method in their attempt
to use teacher — centered method. Moreover, teachers should use discussion and group
work as their English Language teaching method in their attempt to use learner — centered
method. Lastly, the school head should reduce the large class and heavy work load and also

improve motivation among teachers to improve the teaching of English language.

5.4. Suggestions for Future Research

The findings of the study suggest that further studies should be investigated on the
influence of teaching methods on students’ performance. Attention also should be given to
the study of techniques in English Language teaching as a second language. Moreover, the
scope of this study could be expanded to include basic schools in the whole of Ashanti

Region.
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APPENDIX A
SELF ADMINISTERED QUESTIONNAIRE FOR KNUST BASIC SCHOOL
TEACHERS
Dear Respondent,
| am carrying out a study on the topic “Exploring Methods of Teaching English Language
in in KNUST Basic Schools in Oforikrom Municipality’’ It is against this background
that you have been selected to participate in the research by completing the questionnaire.
It would thus be very helpful if you assist by answering the questionnaire as per instructions
at the beginning of each section. You are required to provide the most appropriate answer
in your opinion. Your responses will be kept confidential. In any case the questionnaire is
anonymous. Thank you.
Yours faithfully,
Martha Donkor

Researcher

SECTION A: RESPONDENTS’ BACKGROUND INFORMATION

Please respond to the following questions to the best your opinion by ticking an appropriate
box. There is no right or wrong answer therefore no particular response is targeted.

1. Gender: Male [ ], Female[ ].

2. Age. 21-30[ ],31-40[ ],41-50[ ],51- 60 ]

3. What class do you teach: Lower Primary [ ], Upper Primary [ ], Junior High School

[]
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SECTION B: TEACHER - CENTERED METHOD QUESTIONNAIRE

Instructions: For each of the following, kindly respond to the statements, by circling the

number of the 4-point scale using the following key (1=Strongly Disagree, 2=Disagree, 3=

Agree, and 4=Strongly Agree) as sincerely as possible.

Statements

Strongly

Disagree

Disagree

Agree

Strongly Agree

1. Lecture

2. Demonstration

3. Tutorial

4. Presentation

5. Drill and Practice

SECTION C: LEARNER - CENTERED METHOD QUESTIONNAIRE

Instructions: For each of the following, kindly respond to the statements, by circling the

number of the 4-point scale using the following key (1=Strongly Disagree, 2=Disagree, 3=

Agree, and 4=Strongly Agree) as sincerely as possible.

Statements

Strongly Disagree

Disagree

Agree

Strongly Agree

1. Brain Storming

2. Role Play

3. Simulating

4. Case Study
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5. Discussion

6. Group Work

SECTION D: CHALLENGES TEACHERS FACE ON TEACHING ENGLISH

LANGUAGE QUESTIONNAIRE

Instructions: For each of the following, kindly respond to the statements, by circling the

number of the 4-point scale using the following key (1=Strongly Disagree, 2=Disagree, 3=

Agree, and 4=Strongly Agree) as sincerely as possible.

Statements

Strongly Disagree

Disagree

Agree

Strongly Agree

1. Large class/heavy work load

2. Inadequate teaching materials

3. Lack of motivation among

learners

4. Inadequate trained personnel

to teach English

5. Limited teachers of the use of
learner — centered method of
the teaching of English

Language
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