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ABSTRACT 

English Language has emerged as an important means of communication enjoying the 
status of a second language as it is offered as a compulsory subject in Ghanaian schools 
from the upper primary to the SHS. This is a qualitative study aimed at finding the 
common errors form two students of Saint Paul Methodist JHS in the Greater Accra 
Region of Ghana commit in their essay writing. The study also sought to examine the 
causes of the errors and how they can be remedied to improve the teaching of L2 writing 
in the school. The study used a corpus of essay writings of 40 form two students. The 
school and the participants were purposively selected. The data were analyzed using 
the error analysis approach. The study identified these common errors spelling, word-
omission, tense, punctuation, article and capitalization. The study also found that the 
most frequently committed error was spelling errors followed by word omission errors. 
The implications of these findings to the teaching of English writing are that teachers, 
where possible should have sufficient understanding of both the L1 and L2 of the 
students and teachers should explicitly teach for transfer, have adequate knowledge of 
how to identify students’ writing errors, and use effective teaching strategies to improve 
students’ English writing. Additionally, teachers should serve as worthy models of 
using appropriate English for students to emulate and also create a conducive classroom 
environment for students to participate in class activities. Lastly, teachers should create 
more opportunities for students to write.  
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CHAPTER ONE 

INTRODUCTION 

1.1    Background to the Study 

The four language skills which every learner must master are listening, reading, 

speaking and writing. Of these, writing is the most difficult, which produces ideas 

through written form. Hamp-Lyons in Nunan (1991, p. 91) explains that it is true that 

writing is commonly a difficult activity for most people, both in mother tongue and in 

foreign language. In fact, according to Meyers (2005), writing is a way to produce 

language, just as humans do naturally when they speak. Writing is communication with 

others in a verbal way. In addition, Byrne (1979) states that writing is one of the 

language skills that turns writer’s ideas into written form. It is also an action or a process 

of discovering and then reshaping and revising them. According to Bello (1997), 

writing is a productive language skill that plays an essential role in promoting language 

acquisition as learners experiment with words, sentences, and large chunks of writing 

to communicate their ideas effectively and to reinforce the grammar vocabulary they 

learn in class.  

Again, writing is a difficult process even in the L1 and it is a bit more 

complicated to write in a foreign language than in the L1. Many studies indicate that 

for the beginning English as a Foreign Language (EFL) students, there tends to be 

interference from their first language in the process of writing in English (Benson, 

2002; Cedar, 2004; Chen & Huang, 2003). Writing in a foreign language often presents 

the greatest challenge to the students at all stages, particularly essay writing because it 

is usually extended and therefore becomes very demanding. In the opinion of Palmer 

(1994), “writing is difficult to learn and so authors should utilize a process that includes 

planning, organizing, and revising to present meaning in words form” (p. 1). In line 
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with Palmer, Richard and Renandya (2002, p. 303) state that there is no doubt that 

writing is the most difficult skill for L2 learners to master. That, the difficulty lies not 

only in generating and organizing ideas, but also in translating notions into legible text. 

As mentioned earlier, writing is a complex task; it is the most difficult of the language 

abilities and skills to acquire.  

Similarly, (Bjork & Raisanen, 1997, p. 8) argue that “we highlight the 

importance of writing in all university curricula not only because of its immediate 

practical application, i.e. as an isolated skill or ability, but because we believe that seen 

from a broader perspective, writing is a thinking tool. It is a tool for language 

development, for critical thinking and, extension, for learning in all disciplines.’ It can 

therefore be proposed that errors are inevitable features in Second Language learning. 

Thus, research on errors in L2 writing should play an important role in order to enable 

L2 learners to better understand their problems and produce better written texts (Darus, 

2009). Namely learners’ errors should be identified, categorized and analyzed for 

investigating the causes of errors and to find out the ways to reduce errors (Pongsiriwet, 

2001). Moreover, as L1 interference is one of the biggest influences which cause L1 

writers to produce errors, the examination of second language learning and teaching in 

EFL/ESL context is critical (Corder, 1996). Therefore, it is worth investigating errors 

in L2 writing with a focus on the interplay of errors and L1 interference. 

1.2  Statement of the Problem 

Form 2 students of St Paul Methodist JHS encounter a myriad of challenges in 

their attempt to construct simple and meaningful sentences. This is often seen in their 

written essays and exercises where they constantly make errors such as spelling, 

punctuations, tenses, articles, word-omission and capitalization. It has therefore 

become somewhat difficult for teachers to read their work or scripts, let alone make 
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meaning of their writings. This unfortunate turn of events goes a long way to affect 

their performance in class exercises, tests and examinations and later their promotion 

and other important examinations. The effect of this is that they are always marked 

down due to these errors which some teachers rather see as mistakes. These errors are 

prevalent in the written essays of the learners partly due to the nonexistence of a free 

writing time in the classroom for the learners except composition lessons.  

Libraries, which could have helped the learners with the space and resource or 

reading materials, are either not available or ill-stocked. This situation does not 

motivate or encourage the students to read widely to enable them enrich their 

vocabulary stock, which will reflect in the learner writing good essays. Teachers 

insistence on keeping the approved textbook or course book away from the learners till 

when it is time for English Language lessons does not help matters. The excuse 

sometimes is that, when the textbooks are misplaced by the learners, they, the teachers 

are held accountable. This is definitely untenable and thus contributing to the numerous 

errors committed in almost all aspect of the Target Language. These apparent 

difficulties feature prominently in such areas as capitalization, tenses, spellings, 

articles, omission of words and punctuations errors among others. In fact, Kahn (2005) 

investigated errors of 30 form five Malaysian students in a similar study and found out 

that the students were weak in grammar. It is also a fact that generally speaking, 

learning a Second Language is a gradual process filled with a lot of errors at all levels. 

It is against this background that error analysis and the most effective and appropriate 

corrective measures must be used to help the teaching and learning of the English 

Language.  

Presada & Badea (2014) analyzed the errors made by students in their transition 

classes and asserted that error analysis could help them sort out the real problem. It was 
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confirmed that error analysis could lessen the number of errors in their students’ written 

essays. From these errors that learners commit, teachers can determine accurately the 

learners’ level of mastery of the L2 and discover what they still have to learn, unlearn 

or relearn. Teachers need to pay critical attention to these errors which would help them 

understand the different processes through which they were caused. These errors were 

committed based on the following; borrowing patterns from the Mother Tongue, 

extending patterns from the Target Language, and expressing meanings using words 

and grammar which are already known (Richard & Schmidt, 2002). According to 

Corder (1974), systematically analyzing errors made by language learners makes it 

possible to determine areas that need reinforcement in teaching. It is therefore important 

for the teacher to investigate the errors that students commit, identify the types of errors 

and the frequency at which these errors appear in the writings of the students.  

It is an undeniable fact that learners committing errors is part and parcel of the 

teaching and learning process. However, it is important to realize that these errors if not 

identified, analyzed and remedied, the long term effects on our spoken and written 

English will be dire. Learners must pass the English Language paper at both the BECE 

and WASSCE levels to be able to move from one stage to the other. The performance 

of students in the English Language paper over the years has not been dwindling year 

in year out. Many stakeholders in the education sector feel that the standards of 

education are falling. It is against this notion that the Ghana Education Service under 

the Director-General held a forum dubbed ‘National Forum on the Falling Standards of 

English in Ghana on 17, 2008. Similarly, the Chief Examiners’ Report on English in 

the BECE from 2011 to 2017 points to the fact that students’ performance in the English 

Language paper, especially in the paper 1 (Composition) leaves much to  be desired. 

This study, being the first to analyze the errors in the written essays of form two students 
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of St Paul Methodist JHS, will go a long way to expose and equip the teacher to identify 

the errors learners commit in their essays, the causes of these errors and their 

implications in the teaching of English Language since knowing the source of learners’ 

errors is an effective way to help reduce them (Bennui, 2008; Penny, 2001). 

1.3  Purpose of the Study 

The purpose of this study was to identify the errors that form two students of St 

Paul Methodist JHS commit in their written essays. It analyzed and discussed the causes 

of the errors as well as the pedagogical implications of the findings, and made necessary 

suggestions to help both teachers and learners going forward.  

1.4     Objectives of the Study 

The objectives of the study are: 

1. to identify the errors form two students of St Paul Methodist JHS commit in 

their written essays. 

2.  to Examine the causes of the errors found. 

1.5      Research Questions 

This study seeks to find answers to the following questions 

1.  What common errors are frequently found in the written essays of form two 

students of St Paul Methodist JHS? 

2. What are the causes of these errors? 

 

1.6      Significance of the Study 

There are a number of benefits this study is likely to bring. First of all, it creates 

awareness among English Language teachers on the kinds of errors form two students 

make in their written essays as well as the sources or causes of these errors. Again, it 

University of Education,Winneba http://ir.uew.edu.gh



6 
 

enlightens language teachers on the role errors play in the language acquisition process. 

Also, the findings of this study reveal to the language teacher aspects of the subject that 

need more attention in order to devise the appropriate remedial measures to help the 

learners. On the part of students, it will bring to light the various errors they commit in 

their written essays and this will prompt them on what makes them loose precious 

marks unnecessarily. In other words, it helps learners identify and correct their own 

errors with time. It is also envisaged that the findings of the study will help provide 

language curriculum planners with enough inputs on how to design appropriate 

language programs and resources at the JHS level. Finally, it is hoped that the results 

will serve as a source of reference and add to knowledge on errors and error analysis. 

1.7     Delimitation 

The study seeks to identify errors made by form two students of St Paul 

Methodist JHS in their written essays. It also looked at the causes of the errors and the 

pedagogical implications of these errors on the teaching and learning of English 

Language. The researcher limited himself to errors like spelling, word- omission, tense, 

punctuation, article and capitalization due to time and other constraints. 

1.8 Limitations 

This study focuses on only form two students of St Paul Methodist JHS in the 

Tema Metropolitan Assembly in the Greater Accra Region of Ghana. The findings 

therefore cannot be generalized as all Ghanaian students. The Form 2 class had a total 

population of 255. With this kind of population, it is difficult to go through individual 

essays to identify the errors the learners committed. To overcome this hurdle, the 

researcher has reduced the population to a sample size of 40 students with a 

representation from all the form two classes (A, B, C & D). Finally, time constraints 
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made it impossible to focus on the whole form two students and by extension the whole 

school. 

1.9     Organization of the Study 

The rest of the study is organized as follows: Chapter 2 reviews related literature 

on the study. This focuses on theoretical views that are closely relevant to error analysis. 

It includes what constitutes an error, sources of error, the significance of errors and 

related studies. Chapter 3 discusses the research design and methodology adopted for 

the study. In this chapter, the instruments and sampling technique used for the study, as 

well as data analysis, are discussed. The results of the study are discussed in Chapter 4. 

The analysis revealed that students committed spelling, capitalization, punctuation, 

article, tense and omission of word errors. Lastly, Chapter 5 presents the conclusion of 

the study. This includes the summary of findings of the study, the role of errors in 

English teaching and learning, the pedagogical implications, as well as suggestions for 

future research study. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter provides theoretical basis of this research. It seeks to discuss the 

concept of error, distinction between errors and mistakes and the relevance of errors in 

second language learning, focuses some attention on various types of errors. The 

chapter ends with a discussion on approaches to studying errors as well as related 

studies on errors in second language acquisition. 

2.1      The Concept of Error 

According to Brown (1994), linguistic errors are noticeable deviation from the 

adult grammar of a native speaker, reflecting the interlanguage competence of the 

learner. For Burt, Duley and Krashen (1982), errors are the flawed side of a learner’s 

speech or writing. They are those parts of spoken or written language that deviate from 

the norms of language performance. The definitions by Brown and Burt et. al, differ 

from that of Corder (1981), who considers errors in the context of the effectiveness of 

the utterances made by language users and refer to them as “covertly idiosyncratic” and 

“overtly idiosyncratic” errors. The former refers to flaws in utterances that are 

grammatical but do not clearly convey the speaker’s intended meaning. Overtly 

idiosyncratic errors on the other hand, occur in sentences that appear to be ill–formed 

but whose meaning is transparent to the listeners. Corder’s provision of these broad 

error categories was preceded by that of Burt and Kiparsky (1972). They classified 

errors in terms of whether they were global or local. Global errors can be considered 

synonymous with what Corder refers to as covertly idiosyncratic errors while local 

errors, on the other hand, are synonymous with overtly idiosyncratic ones. 
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James (1998) opines that the concept of intentionality plays an essential role 

when defining an error since an error arises only when there was no intention to commit 

one. Therefore, an erroneous utterance is that which was made unintentionally, whereas 

when there is an intention to produce a deviant utterance, we simply call it deviance. 

As mentioned by Maicusi and Maicusí (2000), in the language learning process, errors 

have always been regarded negatively, and must be avoided. As a result, they contend 

that teachers tend to show a suppressive attitude to their students. On one hand, errors 

are considered as a failure of the teaching process and on the other hand, they are seen 

as a natural result that can hardly be avoided, so we should deal and learn from them. 

Therefore, errors can be very helpful means in learning a second language as Ellis and 

Barkhuizen (2005, p. 61) explain, learners’ errors are significant in three ways. (1) They 

serve a pedagogic purpose by showing teachers what learners have learned and what 

they have not mastered; (2) they serve a research purpose by providing evidence about 

how languages are learned; and (3) they serve a learning purpose by acting as devices 

by which learners can discover the rules of the target language by obtaining feedback 

on their errors. 

2.2      Errors and Mistakes 

In linguistics, it is always important to distinguish between errors from 

mistakes. A distinction is always made between errors and mistakes where the former 

is defined as resulting from a learner’s lack of proper grammatical knowledge, whilst 

the latter as a failure to utilize a known system correctly. According to Brown (2000), 

a mistake (in performance) refers to a performance error in that it is the learner’s failure 

to utilize a known system correctly while an error (incompetence) is a noticeable 

deviation from the adult grammar of a native speaker, reflecting the inter-language 

competence of the learner. It is crucial to make a distinction between mistakes and 
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errors because they are technically two very different phenomena (Brown, 1980, p. 

165). James (1998, p. 78) further adds that the basic distinction between a mistake and 

an error is also based on the concept of corrigibility. If the learner is able to self-correct 

after using an incorrect expression or utterance, we are talking about a mistake.  

On the other hand, when the learner produces an unintentionally deviant 

utterance and is not able to self-correct, he or she has committed an error. Corder (1971 

in James, 1998, p. 78) associates the error versus mistake distinction to the issue of 

competence versus performance. In this way, errors are seen as failure of competence 

and mistakes as failure of performance. Like an error, a mistake is also a deviation of 

the norms of the language but it is not systematic. Norrish (1983, p. 8) says that a 

mistake is an inconsistent deviation, that is, sometimes the learner ‘gets it right’ but 

sometimes wrong. Richards et al (1985, p. 95) state that mistake, made by a learner 

when writing or speaking,  is caused by lack of attention, fatigue, carelessness, or other 

aspects of performance. So we can say that a mistake is made by a learner because he 

does not apply the rule (s) that he actually knows. 

Chomsky (1965) made a distinguishing explanation of competence and 

performance based on which, later on, the identification of mistakes and errors will be 

possible. Chomsky stated that “we thus make a fundamental distinction between 

competence (the speaker-hearer's knowledge of his language) and performance (the 

actual use of language in concrete situations)” (1965, p. 4). In other words, errors are 

thought of as indications of an incomplete learning, and that the speaker or hearer has 

not yet accumulated a satisfied language knowledge which can enable him or her avoid 

linguistics misuse. Relating knowledge with competence was significant enough to 

represent that the competence of the speaker is judged by means of errors that concern 

the amount of linguistic data he or she has been exposed to. However, performance 
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which is the actual use of language does not represent the language knowledge that the 

speaker has. According to Richard et al (2002), people may have the competence to 

produce an infinitely long sentence but when they actually attempt to use this 

knowledge (to ‘perform’),- there are many reasons why they restrict the number of 

adjectives, adverbs, and clauses in any one sentence. 

The actual state of the speaker somehow involves and influences the speaker’s 

performance by either causing a good performance or mistakes. Thus, it is quite obvious 

that there is some kind of inter-relationship between competence and performance; 

somehow, a speaker can perform well if he or she has had already satisfied linguistic 

knowledge. As a support to this, Corder (1967) mentioned that mistakes are of no 

significance to ‘the process of language learning’ (P. 167). Sevor (1988, p. 3) similarly 

contends that an error is a kind of deviation one is not aware of and will therefore 

continue to repeat it if no purposeful teaching is done to halt the incidence of that error. 

Linguistically, an error is a deviant form which occurs regularly in the learner`s speech 

and or writing. If the deviant form occurs once, it is known as a mistake. A slip of the 

pen or tongue is an example of a mistake. Lennon (1991, p. 182) also defines error as a 

linguistic form or combination of forms which in the same context and under similar 

conditions of productions would, in all likelihood, not be produced by the speakers’ 

native speakers counterparts.  

It is thus becoming obvious from the above views and propositions that it is 

nearly impossible and almost inevitable that learners of a foreign language, especially 

English cannot do without errors. Corder (1967 cited in Karra, 2006) refers to mistakes 

as unsystematic errors and systematic ones as errors. Unsystematic errors occur in one’s 

native language and are not significant to the process of language learning. Systematic 

ones, on the other hand, occur when learning a second language. It can therefore be said 
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that errors are systematic deviation from the norms. An error cannot be self-corrected 

but for a mistake, if the deviation is pointed out to the speaker/writer, it can be corrected. 

Another way of identifying the difference between an error and a mistake is by looking 

at the frequency of a deviation. The identification of an error by observing, analyzing, 

and classifying to reveal what actually are operating within the learner’s writing leads 

to error analysis.  

A learner’s errors are a reflection of a lack of understanding of the underlying 

competence in the language that is being learnt (Mezrag, 2013). Likewise, Ellis (1997) 

explains that errors reflect the gaps in the learner’s knowledge; that is, an error is 

produced due to the fact that the learner cannot identify what is correct and incorrect. 

In contrast, a mistake reflects a learner’s inefficient performance. This occurs because 

the learner is not able to correctly perform what one already knows. Jie (2008) also 

notes that a mistake occurs as a result of processing an undesirable habit rather than a 

lack of competence while an error is the breaches of rules of code. According to Jie 

(2008), an error happens from lack of requisite knowledge of a language learner. As 

such, one makes such errors in one’s writing because one does not know the 

grammatical properties in the new language. The rules of L1 knowledge are then 

employed in L2 writing. From this explanation, it is reasonable to say that in language 

learning, an error is what learners commit in their L2 writing because they do not know 

the syntactic as well as the lexical structures of the second language whereas a mistake 

is in relation to the learners’ low competence in using a second language. This 

distinction is crucial in this study because the researcher has to give a threshold of what 

becomes an error and what will be termed as a mistake. 
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2.3       Types of Errors  

In error classification, different models have been adopted by different 

authorities in the field. For Brown (2000), errors can be viewed as global or local errors. 

Global errors are those ones that hinder communication and they affect the structure of 

the entire sentence, such as a missing essential part of the sentence, subject or verb. 

They prevent the sentence from being comprehended. On the other hand, local errors 

do not necessarily prevent the message from being understood because there is usually 

a minor violation of one segment of a sentence that allows the hearer to guess the 

intended meaning.  The proposition of Brown (2000) appears rather limited for it has 

failed to cover wider grounds when compared with Dulay et.al (1982) who proposed 

four types of errors to explain how sentences deviate from the correct forms. These 

categories include: 

❖ Errors in linguistic taxonomy 

❖ Errors in surface strategy taxonomy 

❖ Errors in comparative taxonomy 

❖ Errors in communicative taxonomy 

2.3.1  Errors in Linguistic Taxonomy 

As far the linguistic taxonomy is concerned, classification of errors is on the 

basis of either or both the language components and the particular linguistic constituent 

the error affects. The language components include phonology, grammar, semantic and 

lexicon as well as discourse. Constituent on the other hand includes language elements 

that comprise each language component. For example, if an error occurs in a sentence, 

the question to ask is whether it occurs in the main or subordinate clause and which 

constituent is affected; noun, verb preposition. For the surface strategy taxonomy, 

emphasis is placed on ways surface structures are affected. Advocates of this surface 
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strategy are of the view that cognitive processes play important role in the learner’s 

reconstruction of the new language. The perspective roots for psychological influences 

that facilitate or hinder learning and types of errors committed under this category as 

follows:  

➢ Omission errors  

➢ Addition errors 

➢ Misformation errors 

➢ Misordering errors. 

2.3.1.1 Omission Error 

An omission is a type of error which has to do the absence of an item that must 

appear in a well-formed utterance. In the process of writing or speaking, people’s 

mental state may cause them to omit constituents such as verb, noun, adjective, etc. The 

omitted constituent could be on the content or grammar. This usually happens in the 

early stages of second language acquisition. Example: 

a. Kofi read African novels instead of Kofi reads African novels. 

b. My father is good maninstead of my father is a good man. 

c. Our neighbor dog barks instead of our neighbor’s dog barks 

d. The driver hereinstead of the driver is here.  

In the sentences, some items which are required have been omitted. Verbs are 

inflected with an –s when the third person singular pronoun like she, he and it, is used 

but this was omitted in the first sentence. Again in English, countable nouns especially 

singular forms must always have articles. This was not done in the second and third 

sentences 
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2.3.1.2 Addition errors 

Errors relating to additions are characterized by the presence of an item which 

must not appear in a well-formed utterance (Dulay et al, 1982). Errors usually occur in 

the later stages of L2 learning, when the learner has already acquired some target 

language rules. This happens when the learners overuse certain grammatical rules of 

the target language. Example: We must to see the doctor instead of He must see the 

doctor. Haryono (2011) categorizes addition errors into three types as below: 

2.3.1.1 Double marking 

These addition errors are described as the failure to delete certain items which 

are not required in the linguistic construction. Examples: 

a. I didn’t saw anybody there instead of I didn’t see anybody there. 

b. My friends wanted to killed me instead of my friends wanted to kill me. 

In both sentences, two items rather than one are marked for the same feature. 

2.3.1.2  Regularization 

Regularization errors refer to those having exceptional items of the given class 

that do not take a marker’s form. In other words, regularization occurs when learners 

apply rules used to produce the regular ones (adding –s ) to those exceptions to the 

rules. For example, 

a. gooses instead of geese(plural for goose) 

b. louses instead of lice (plural for louse) 

c. Ranned instead of ran(past tense for run) 

d. Sweeped instead of swept (past tense for sweep) 

In the examples above, it is realized that irregular names and tenses rather took regular 

form markers respectively in (a), (b) and (c), (d). 
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2.3.2  Simple addition 

These errors refer to the addition of an element to the correct utterance. 

Examples: 

a. I am is a dressmaker instead of I am a dressmaker. 

b. Mum can to cook the rice instead of Mum can cook the rice. 

In addition, James (1998) suggests a category which is; Misformation. These errors 

occur when learners use wrong form of the morphemes or structures in instances the 

learner supplies items which are incorrect. For example, learner using cutted instead of 

cut to express past tense. Examples of misformation are indicated by the use of wrong 

forms of certain morphemes or structures. In misformation, the learner supplies an item 

though it does not conform to the accepted norm. There are three sub-types of 

misformation errors. They are as follows:  

2.3.2.1 Archi–forms 

Here, the learner selects a marker of one member of a class to represent another 

in the class. The form selected by the learner is called archi–forms. For instance, in the 

use of demonstrative adjectives this, that, these, and those, the following are what the 

learner produces; 

a. This tables are mine instead of This table is mine. 

b.  That cats came here instead of That cat came here. 

c.  These dress is nice instead of These dresses are nice. 

d.  Those bottle got lost instead of Those bottles got lost. 

 This and that should be followed by singular forms, while these and those 

should be followed by the plural forms but as in the sentences above, they were wrongly 

used. 
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2.3.2.2 Alternating forms 

As learners develop more vocabulary and grammar, the use of archi-forms often 

develop into free alternation of various members of the class with each other. Examples: 

a. I have seen her yesterday instead of I saw her yesterday. 

b. We would have came earlier instead of we would have come earlier. 

Finally, Dulay et al (1982), state that misordering errors are characterized by the 

incorrect placement of a morpheme or group of morphemes in an utterance. They 

usually occur consistently in both L1 and L2 learners’ constructions that have already 

been acquired. For example, in “I don’t know what is that”, the learner intends to 

construct “I don’t know what that is”. Therefore the position of is and that are 

misordered. Misordering is indicated by the incorrect placement of certain morphemes. 

Examples:  

a. Adwoa all the time breaks the plates instead of Adwoa breaks the plates all 

the time. 

b  We are leaving now? instead of Are we leaving now?  

On comparative taxonomy errors classification, attention is focused on 

comparison between the structure of language learner errors and certain other types of 

construction. The types of errors that fall under this include; 

a) Intralingual or developmental errors  

b) Interlingual errors  

c) Ambiguous errors  

d) Unique errors  

Dulay et al (1982), indicate that communicative effect taxonomy looks at errors 

from the perspective of their effect on the listener or reader. It focuses on distinguishing 

between errors that seem to cause miscommunication which include global errors and 
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local errors. For Brown, global errors hinder communication and they affect the 

structure of the entire sentence, such as a missing essential part of the sentence, subject 

or verb. They prevent the sentence from being comprehended. On the other hand, local 

errors do not necessarily prevent the message from being understood because there is 

usually a minor violation of one segment of a sentence that allows the hearer to guess 

the intended meaning.  

2.4      Causes of Errors 

It is very essential to know the source of errors learners commit in their writing 

because it helps the teacher to provide the appropriate remediation. Though knowing 

the source of an error is essential in language teaching, there is not a generalized 

agreement on the sources by researchers. For instance, errors may emanate from first 

language (L1) habits, psychological state of the learner, teaching methods, styles of 

course materials and introduction of written language. In the opinion of Touchie (1989), 

language learning errors consist of components like phonological, morphological, 

lexical, and syntactic. Brown (2002) classifies second language error sources into two 

main categories. These are L1 interference and intralingual and developmental factors. 

The intralingual and developmental errors are subdivided into simplification, 

overgeneralization, hypercorrection and faulty teaching.  

Other subcategories are fossilization, avoidance, inadequate learning and false 

concepts hypothesized. In another development, Richards (1971) categorizes sources 

of second language errors into three, which include interference errors, intralingual 

errors and developmental errors to build up hypothesis. According to Richards, 

intralingual errors can be broken into overgeneralization, ignorance of rules, incomplete 

application of rules and false hypothesis. As a result of criticisms from Schachter and 

Celce-Murcia (1977), Richards combined intralingual errors and developmental errors 
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into one and states that two major sources of errors are interlingual errors and 

intralingual errors. For him, the first refers to errors caused when learners wrongly 

transfer the rules of their first language to the target language as they produce sentences.  

The second one is caused during the learners’ language learning process and 

such errors include overgeneralization and false analogy. Haydari and Bagheri (2012) 

also suggest that interlingual transfer and intralingual transfer are the two main sources 

of errors committed by English learners. Based on her study, Penny (2001) also 

concludes that there are two sources of language errors, namely interlingual transfer 

and intralingual transfer. Likewise, Kaweera (2013) who argues that interlingual 

interference and intralingual interference are the two major sources of errors in 

language learning. He explains interlingual transfer error as negative transfer of the 

learner’s first language while intralingual involves errors caused by the learner’s 

incomplete knowledge of the target language. Besides, Hinno (2004) differently 

proposes that there are three sources of errors which are negative transfer of the mother 

tongue, limited knowledge of the target language and the differences between words 

and sentence structures of the mother tongue and those of the target language. Finally, 

James (1998:178) identifies the following as sources of second language errors: 

interference errors or interlingual transfer, intralingual transfer, communication 

strategy-based errors and induced errors. These error sources are explained in the 

following sections; 

2.4.1  Interlingual transfer 

Interlingual transfer mostly occurs when one is learning a second language. 

Here, the second language learner frequently transfers L1 structures to the L2. When 

this happens, the second language learner produces what Latiff and Bakar (2007) term 

as interlanguage; the language produced by second language learners or foreign 
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language learners in the process of learning a target language. Such transfer can be 

either positive or negative. Positive transfer leads to the facilitation of learning while 

negative transfer leads to error. Second language learners often write statements like I 

have pen (Mewↄ kyeredua) instead of I have a pen, omitting the article ‘a’. This happens 

because theoretically, Akan is less marked with reference to the articles a/an. Hence, 

learners tend to ignore such articles in their L2 written production which is a direct 

transfer from their L1. Another example of the L1 transfer is Girl beautiful (Ababawa 

fɛɛfɛ) instead of A beautiful girl. This is due to the fact that in Akan, adjectives mostly 

appear after nouns which seem to be a grammatical error in the target language. The 

language teacher, if not familiar with the learner’s native language, might not be able 

to detect and analyze such errors. 

2.4.2  Intralingual transfer 

Intralingual transfer is one within the target language itself. This occurs when 

learners begin to acquire new structures in the target language. As learners progress in 

the, their experiences begin to include structures in the target language. This causes 

negative intralingual transfer or overgeneralization. Here, students fail to apply the rules 

they have learnt in the target language correctly. Some errors caused by learning 

strategies include; 

2.4.2.1 False analogy 

Many learners’ errors can be attributed to wrong hypothesis formed by these 

learners about the target language. For example, some learners think that s is the marker 

of the present tense. So,they produce; He is talk to the teacher. Similarly, they think 

that was is the past tense marker. Hence they say; it was happened last night. Again, 

the learner assumes that a new item behaves like the one already learnt. For instance, 
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he or she has learnt that the past tense of play is played and so assumes that the same 

rule applies to sing. So, this child writes singed as the past tense of sing which is not 

right. 

2.4.2.2 Misanalysis 

Learners resort to wrong hypothesis. For example the sentence, ICT tools and 

its uses shows that the learner assumes that when an s is added to it, you have a plural 

form, hence a false concept is formed. This results in the learner misanalysing the target 

language. 

2.4.2.3 Incomplete rule application 

This can be said to be the opposite of overgeneralization as the learners do not 

apply all the rules. They rather change or decrease the complicated rules to simpler 

rules since they aim at simplification rather than attempt to get the whole complex 

structure. Similarly, Richards (1971) explains that when he talks about incomplete 

application of rules, it is the occurrence of structures whose deviancy represents the 

degree of development of the rules required to produce acceptable utterances. An 

example is seen in: They showed me who is the manager of the place instead of who 

the manager of the place is. Here, learners have used a wh – element but have failed to 

invert the subject and verb. 

2.4.2.4 Overgeneralization 

This is the use of one form or construction in one context and extending its 

application to other contexts where it should not apply. Selinker (1972) refers to the 

process of overgeneralization as an ‘extension’ of the rule in the TL to an ‘environment’ 

in which it does not apply. Jakobovits (1969) defines generalizations or transfer as: “the 

use of previously available strategies in new situations… in second language learning… 
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some of these strategies will prove helpful in organizing the facts about the second 

language, but others perhaps due to superficial similarities, will be misleading and 

inapplicable” (p. 62). Examples of overgeneralization include the use of comed and 

goed as the past tense forms of come and go and the omission of the third person 

singular s under the heavy pressure of all other endless forms as in he go. Again, this 

can occur when learners misuse words or grammatical rules. For instance, in the 

sentence, The people that beat us up, the learner used a relative pronoun that instead of 

who and that is an error. 

2.4.3 Communication strategy-based errors 

This source is characterized by holistic strategies or approximation. Here, 

learners lack the required form of the language item so they tend to use an equivalent 

or another near item in the target language. It takes a number of forms. The first is to 

use a synonym. The second is to coin a word.  

2.4.4   Induced errors 

These errors are the result of learners being misled by the way teachers give 

definitions, examples, explanations and present a structure as well as wrong pattern of 

drills. In other words, these errors are caused mostly by the teaching and learning 

process as follows: 

2.4.4.1   Teacher–talk induced errors 

This kind of errors might be caused by both, native or non–native teachers if 

they do not provide models of the standard target language in class. 
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2.4.4.2   Materials–induced errors 

Teaching materials such as textbooks, pamphlets, pictures and flash cards with 

errors make the learners confused and they make similar errors in their course of 

learning the target language. 

2.4.4.3 Exercise–based induced errors 

The learners make errors while doing exercises especially on sentence 

combination when the teacher has provided the learners with two different sentences to 

put together. For instance, if learners have been taught that if is equivalent to when, and 

they are given these sentences (I will eat and the food is rice) to combine, this is what 

they will produce; I will eat when the food is rice instead of I will eat if the food is rice.  

2.4.4.4 Errors induced by pedagogical priorities 

Learners’ achievement tends to match with teacher expectations based on what 

they wish to achieve. Some teachers choose to prioritize one of the following: accuracy, 

fluency or the idiomatic in teaching communication. Thus, if fluency is considered as 

superior, accuracy would have lower priority or vice versa. 

2.4.4.5 Look–up errors 

There are many learners’ dictionaries and grammar books which provide 

guidelines on how to search aspects of the L2. However, learners fail to read them and 

as a result, they are unable to build their vocabulary stock. In addition, the learners 

sometimes incorrectly use the new words from the dictionary or get incorrect references 

from the grammar books, leading to the errors in their writings/utterances. 
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2.5   Approaches to the Study of Errors: Error Analysis (EA) 

To fill the gap created by Contrastive Analysis, Error Analysis (EA) emerged 

in the 1960s to demonstrate that the errors L2 learners make are not always due to the 

learners’ native language but due to other complex factors. Maicusi, Maicusi and Lopex 

(2000) suggest that Error Analysis supplanted Contrastive Analysis (CA) and becomes 

a recognized part of applied linguistics. According to Corder (1975), EA is reserved for 

the study of erroneous utterances produced by groups of learners’ language. Keshavarz 

(1997) suggests that there are two branches of Error Analysis; theoretical and applied. 

According to him, theoretical error analysis is concerned with process and strategies of 

second language learning and similarities with first language acquisition. Applied error 

analysis, on the other hand, deals with organizing remedial courses and adapting 

appropriate materials and teaching strategies based on the findings of theoretical error 

analysis.  

James (2001) describes Error Analysis as the alternative approach used to 

investigate the errors in the target language which are ignored by L2 students. In other 

words, this ignorance is occasionally from the misuse of the linguistic properties that 

the users do not know how to deal with. Jie (2008) endorses Error Analysis, which has 

been prominently selected to analyze the errors caused by the influence of the mother 

tongue. Clearly seen, error analysis does not only assist researchers to identify L1 

interference in the target language but also helps L2 learners understand why they make 

such errors and start learning to correct them. As stressed by AbiSamra (2003), Error 

Analysis is a type of linguistic analysis that focuses on the errors learners make. It 

consists of a comparison between the errors made in the target language and the target 

language itself (Abeywickrama, 2010). This indicates that language errors do not only 

result from L1 interference but other sources which include overgeneralization, 
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simplification, development, communication, avoidance and overproduction (Richards 

and Schmidt, 2002).  

Error Analysis deals with the learners’ performance in terms of cognitive 

processes. It recognizes the input learners receive from the language. The basis of Error 

Analysis is the fact that learners provide us with an understanding of the underlying 

process of second language acquisition (Erdogan, 2005). Xu (2004) states that trained 

and sophisticated language teachers have undoubtedly applied Error Analysis to one 

degree or another for decades since it came to being. They have studied their students’ 

recurring mistakes, classified them into categories and used them as the basis for 

preparing lessons and materials designed to remediate such errors. In support of this, 

Nonkukhetkong (2013) asserts that the analysis of errors found in learners’ pieces of 

writing can be very helpful. Some scholars employed Error Analysis, one of the famous 

methods in writing classes, to improve students’ writing performance. Presada and 

Badea (2014) for instance, analyzed the causes of errors made by students in their 

translation classes and asserted that this method could help them sort out the real 

problem. They confirmed that Error Analysis could lessen the number of errors in their 

students’ work. Again, Zafar (2016) states that Error Analysis is an effective tool to 

improve her business students’ writing ability after a two-month remedial writing 

course.  

Another scholar who approves Error Analysis is Hinno (2004). Hinno confirms 

that Error Analysis is beneficial after her long period of study of literature related to 

Error Analysis. She mentions that error analysis can help teachers to prepare accurate 

and precise teachings which are suitable for their students. Nevertheless, Error Analysis 

is also criticized as a model with confused explanatory (process) and descriptive aspects 

(product) and that the error categories lack precision and specification (Dulay, Burt & 
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Krashen, 1982). James (1998) indicates that EA does not take into consideration the 

strategy of avoidance in L2 learning. Schachter and Celce-Murcia (1977, cited in Owu-

Ewie & Lomotey, 2016) identified six potential weaknesses in Error Analysis. These 

are the analysis of errors in isolation, the classification of identified errors, statements 

of error frequency and identification of points of difficulty. Others are the ascription of 

causes of systematic error and biases nature of sampling. Notwithstanding, error 

analysis has added a layer to the analysis and classification of L2 students’ errors (Owu-

Ewie &Lomotey, 2016). The concept of error analysis hence helps to reveal the types 

and sources of errors which could lead to an effective way of reducing errors made by 

L2 learners.  

2.6 Importance of Errors in Language Learning 

Language learning, like any kind of human endeavor, involves committing 

errors. Previously, language teachers considered errors as something unacceptable 

which they try hard to prevent from occurring (Touchie, 1986). Most second language 

teachers also think that every error students commit should be corrected to make them 

excellent. In recent times, second language teachers and even first researchers in the 

area of applied linguistics have identified that errors are significant in language 

learning. They have noted that students’ errors are evidence of what they are learning 

and how they are learning. It makes language teachers aware of how learners acquire 

the second language. In effect, errors are no longer seen as nuisance in the classroom 

which should be terminated by all means but are seen as enhancing second language 

learning. For the learners themselves, errors can be regarded as a device that one uses 

in order to learn.  

Gass and Selinker (2001) define errors as ‘red flags’ that provide evidence of 

the learners’ knowledge of the second language. Selinker (1969; cited in Brown, 2002) 
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has noted errors in two important ways. First, errors make the language teacher aware 

of the progress of learners in the language learning process. Second, it gives language 

researchers an insight into how language is learnt and lastly, errors help language 

teachers to get involved in hypothesis testing to know whether what their students have 

learned is being used appropriately. This implies that errors in language learning have 

importance to the language learner, language researcher and the language.  

Studies by Karra (2006), Mohammed (2013) and Jabeen, Kazemian and 

Shahbaz (2015) have identified the following as the importance of errors in language 

teaching and learning: They help the teacher to know a student’s progress, provide 

feedback; they tell the researcher something about the effectiveness of one’s teaching 

techniques, and show one what parts of the syllabus has been inadequately learned or 

taught and thus need further attention. Errors enable the teacher to decide whether he 

must devote more time to the item he has been teaching and provide information for 

designing a remedial syllabus or a program of re-teaching. Again, errors show how a 

language is acquired, what strategies the learner uses to help him or her to learn from 

these errors. 

Closely linked to these significance of learners’ errors above are L1 acquisition 

and L2 learning are parallel processes, they are ruled by the same mechanisms, 

procedures and strategies. Learning a foreign or second language is probably facilitated 

by the knowledge of the L1. Others include the fact that errors reflect the learners’ 

inbuilt syllabus or what they have taken in, but not what the teachers have put into them. 

Therefore, there is a difference between ‘input’ and ‘output.’ It is worth mentioning 

also that errors show that both learners of L1 and L2 develop an independent language 

system – a transitional competence’. And the terms ‘error’ and ‘mistake’ should not be 

used interchangeably. Also, errors are important because they (a) tell the teacher what 
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he or she should teach, (b) are a source of information for the researcher about how the 

learning proceeds, and (c) allow the learners to test their L2 hypothesis. 

Errors, both in first language and target language, are inevitable in the language 

learning process. Errors, handled in error analysis, are significant in three different 

ways. Firstly, learners’ errors are significant to the teacher, as Corder (1987), the 

forerunner of EA, explains, “…to the teacher in that they (error) tell him (the teacher), 

if he undertakes a systematic analysis, how far towards the goal the learner has 

progressed, and consequently what remains for him (learner) to learn. Secondly, errors 

are important to the researcher as Corder (1987), remarks: “…they provide to the 

researcher evidence of how language is learned or acquired, what strategies or 

procedures the learner is employing in his discovery of the language”. Thirdly, errors 

are the most momentous to the student as Corder (1987), comments; “…they are 

indispensable to the learner himself, because we can regard the making of errors as a 

device the learner uses in order to learn.” 

2.7 Related Studies  

The analysis of the production of errors shows quite clearly that all systematic 

errors produced by the learner have a source. According to Xu (2004), such errors 

provide evidence for a much more complex view of the learning process, in which the 

learner is considered as an active participant in the formation of and revision of 

hypotheses regarding the rules of the target language. As indicated earlier, some of the 

errors second language learners commit come from the L2. Kim (1998) in a study to 

investigate errors in English verbs with reference to tense, mood, and voice found that 

mood were the most frequently committed errors followed by errors in tense. This study 

was conducted among Korean EFL students who were asked to translate Korean 

sentences to English. Kim noted that the errors originated from overgeneralization 
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which occurred most while L1 transfer and simplification had the least occurrence. 

Again, Kim (2002) conducted a study to examine the sources and the nature of learners’ 

errors. He used 30 writing samples of Korean students from college freshman students 

who were registered for TOEIC class. Most of the learner’s errors were in the areas of 

verbs, prepositions, articles, plural/singular agreement, adjectives and conjunctions. 

The study showed that most of the learners’ errors were developmental errors.  

Another research worthy of study for this research is the work of Bataineh 

(2005). Battaineh in a study to identify the kinds of errors committed by Jordanian first, 

second, third and fourth year minority EFL students identified nine types of errors. The 

nine types of errors identified were deletion of the indefinite article, writing a as part of 

the noun/adjective following it, substitution of the indefinite for the definite article, and 

substitution of the definite for the indefinite article. Other errors were substitution of a 

for an, use of the indefinite article with unmarked plurals, use of the indefinite article 

with marked plurals, use of the indefinite article with uncountable nouns, and use of the 

indefinite article with adjectives. Chuang (2005) in a similar study identified a number 

of errors and an examination of all the errors showed that the foundation of students’ 

formal errors fell into broad categories. The top ten categories were determiners, nouns, 

verbs, grammatical prepositions, lexical misconceptions, punctuations, sentence parts, 

tenses and aspects, modals and lexical-grammatical prepositions, and lastly syntactic 

complementation of a word. A further examination showed that the top ten most 

frequently error features were missing definite article, bare singular count noun for 

plural, redundant definite article, mis-selection of preposition, lexical misconception, 

wrong tense and aspect non-agreement, wrong collocation, missing a/an and lastly 

comma splice all in the target language. 
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Likewise, Huang (2006) presents an analysis of 34 Taiwanese English majors 

writing errors based on web-based writing programme. They included categories of 

grammar, mechanics, style and usage. He then concluded that the most EFL students’ 

errors were not due to insufficient command of linguistic complexity. On the contrary, 

the students made basic errors such as subject-verb agreement or incomplete sentences 

indicating intralingual errors. Of the three elements of writing; content, organization 

and language, it is reasonable to say that language has been considered the most difficult 

for L2 writers due to their limited language proficiency or limited linguistic knowledge. 

Silver (1993) explains that inadequate language knowledge at times, leads to ineffective 

L2 writing on account of the difference between the first and second language.  

Furthermore, Weigle (2002) advocates that because of the constraints of limited 

second language knowledge, writing in a second language may be hampered due to the 

need to focus on language rather than content. She also confirms that it is impossible 

for L2 students to write properly in a second language without linguistic knowledge 

regarding grammar and vocabulary. That is, L2 writing can be more difficult if learners 

are not able to acquire the syntactic properties of the English language, which makes 

them rely on their first language as well as overgeneralize rules when writing in a 

second language. Obviously, from the above discussion, it is realized that there is a 

peculiar problem impeding the effective writing of second language learners. The 

causes can emanate from ignorance and inappropriate use of L2 rules as well as the 

difference between the L1 and the L2 systems. Sarfaz (2011) argues that though 

students are taught grammatical rules of target language, they lack practice and positive 

feedback. Due to this, L2 writers employ their own systems, eventually leading to errors 

in their writing. 
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2.7  Conclusion 

This chapter deliberated on the concept of error and the distinction between 

error and mistake. It also conferred the importance of errors in second language 

learning, the causes of errors as well as their categories. The chapter finally presented 

the approaches to studying errors as well as related studies on errors in second language 

acquisition. The use of Error Analysis in identifying and describing the source of the 

learners’ errors has received much attention by researchers. The discussion shows that 

second language learners are bound to make errors (Myles, 2002). Error Analysis can 

therefore be considered as one of the effective ways to identify and analyze such errors 

since it can reveal the sources of the errors as well as what causes their frequent 

occurrences. It is possible to determine a remedy once the causes of the errors are 

noticed (Penny, 2001).  

 

CHAPTER THREE 

METHODOLOGY 

3.0     Introduction 

This chapter presents the methodology and research design adopted to carry out 

the research. The chapter also discusses the sources of data, population and sampling, 

sample size of the study and the factors that informed the researcher’s choice of 

procedures that were used to collect data for the study. Reliability and validity of the 

research instruments are discussed as well. The research method used is a qualitative 

one. Catherine (1999, pp. 2-3) states that qualitative research is an approach to the study 

of social phenomena: its various genres are naturalistic and imperative, and they draw 

on multiple methods of inquiry. Some characteristics of qualitative research are; take 

place in a natural world, use multiple methods that are interactive and humanistic, it is 
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emergent rather than prefigured and fundamentally interpretive. Louis (20007, p. 168) 

states that qualitative research has some purposes, which are describing and reporting 

the creation of key concepts, theory generation and testing. Sugiyono (2008, p. 8) states 

that the term naturalistic shows that the research is natural, on the normal situation 

without manipulating the condition emphasizes on the natural description. 

This research is a case study. Yin in Nunan (1992, p. 76) states that a case study 

is an empirical enquiry that investigates a contemporary phenomenon within its real-

life context; when the boundaries between phenomena and context are not clearly 

evident; and in which multiple sources of evidence are used. Merriam in Nunan (1992, 

p. 77) states that the qualitative case study can be defined as an intensive, holistic 

description and analysis of a single entity, phenomenon, or social unit. In addition, 

Deddy (2008, p. 201) states that case study is the comprehensive explanation of some 

aspect of individual, group, organisation (community), programme or social situation. 

The case study in this research is that the researcher wants to analyze the various errors 

committed by form two students in their written essays. 

3.1       Research Design 

Research design is the plan, structure and strategy of investigation conceived to 

obtain answers to research questions and to control variance (Kellinger, 300). McMillan 

and Schumacher (1997) also define research design as the plan and structure of the 

investigation used to obtain evidence to answer research questions. Similarly Owu Ewie 

(2012) explains research design provides the most valid and accurate answers possible 

to the research question stated. This work hinges on qualitative research largely. 

Qualitative research, according to Creswell (1998), is defined as an inquiry of 

understanding based on a clear methodological process that was a social or human 

problem by building on a complex, holistic picture, analyses words, reports, detailed 
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views of informants and conducted in the setting. Also, Hollloway and Wheeler (1985) 

opine that qualitative research involves deriving information from observation, 

interviews or verbal interactions and focuses on the meaning and interpretation of the 

participants responses. The descriptions above fits into the researcher’s aim of using 

interviews and exercises in collecting data from the participants to find out the errors 

committed in their written essays. 

This study analyzes the errors made by Form 2 students of St Paul Methodist 

J.H.S, Tema. For Owu-Ewie (2012), a qualitative research implies a detailed verbal 

description of characteristics, case and setting by using interviews, observations and 

documents as the data collecting procedure. However, two of the above mentioned 

strategies were employed to identify errors in the written essays of the learners. A 

qualitative content analysis of the students’ writings was conducted based on the error 

analysis approach. As Ary et al (2006 p. 464) state, “content or document analysis is a 

research method applied to written or visual materials for the purpose of identifying 

specified characteristics of the material”. For this, the written essays of the learners 

were analyzed for the common errors they commit.     

3.2       Population and Sampling 

Best and Kahn (2006) defined population as a group of individuals who have 

one or more common characteristics and of interest to the researcher. For Creswell 

(2013), it refers to the group of interest to the researcher; that is, the group to which one 

would like the results of the study to be generalized. The school has a population of 

about 701 students. Form 2 was chosen for a number of reasons including the fact that 

it has the biggest population size and serves as the mid- point in the JHS system. It is 

the researcher’s hope that the Form 2 students would form a good sample to determine 

the generalizability of the study. Again, the school and class were chosen mainly 
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because of proximity. Therefore, the target population for the study is the JHS two 

students and the forms one and three English teachers of St. Paul Methodist JHS in the 

Tema Metropolitan Area of the Greater Accra Region of Ghana. The researcher is the 

Form 2 English teacher at the school.                                                                                                                       

3.3      Sample Size and Sampling Technique                               

The researcher adopted the random sampling technique so that students got 

equal chance to be selected for the study. The process of selecting a portion of the 

population to represent the entire population is known as sampling (Polit et al, 2001). 

It can also be referred to as a process of selecting a group of people, events or behaviour 

with which to conduct a study. The sample size for the research consists of 40 students 

from the Form 2 class which involves girls 22 and 18 boys. In sampling, a portion that 

represents the whole population is selected (Polit et al, 2001). In this study, the 

researcher used purposive sampling to select the form two students since he needed to 

“choose who to include in the study based on their ability to provide necessary data” 

(Parahoo, 1997, p. 232). The researcher selected the Form 2 class because that is the 

class he teaches and it involves students of different intellectual abilities and therefore 

serves as a better representative of the students. The researcher also considered time 

and money in selecting this sample rather than trying to study the entire population. The 

target population was 40stuents out of a total of 255 students. 

3.4         Source of Data 

Creswell (2013) affirms that research instruments involve data collection and 

are designed to answer research questions. This study made use of students’ written 

essays, forming the basic source of data to answer the research questions. Written essay 

was given to students since they are the outcome of a planned language production. The 
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researcher informed the school authorities and the two teachers about the study in order 

to ensure some level of co-operation throughout the study. The chosen site for the study 

is the St. Paul Methodist JHS in the Tema Metropolitan Assembly in the Greater Accra 

Region of Ghana. The school is a public-private partnership between the Methodist 

Church Ghana and the GES, represented by the Tema Metro Education Directorate. 

The school currently has a total population of 701. It is a mixed one and among the top 

ten in the Tema Metropolis, in terms of infrastructure, personnel, academic 

performance and others. 

3.5     Instruments for Data Collection 

Data collection as used here means the modes through which data were 

collected. These strategies included interviews and exercises. A research instrument is 

a systematically prepared document purposely designed through compilation of 

questions to elicit responses from respondents with the aim of collecting data (Parahoo, 

1997). Parahoo argues that a research instrument is a systematically prepared form or 

document purposely designed through compilation of questions to elicit responses from 

respondents with the aim of collecting data. Hence, the researcher used students’ 

written essays for the study. The main objective of this study is to identify and analyse 

students’ writing errors, hence the use of written essays as the major instrument of the 

study. The students were given a written test. They were given adequate guidance on 

how many words to write. They were then given a time limit within which to work. The 

purpose of the essay was to identify the types of errors students commit and classify 

them accordingly. The students were asked to write on ‘what I will do differently to 

improve on my academic performance in form two’. The researcher scored the written 

essays per the West African Examination Council’s marking scheme. The breakdown 
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of the marks were as follows: Content (10 marks), Organization (5 marks), Expression 

(10 marks) and Mechanical Accuracy (5 marks). 

3.6     Data Analysis 

Patton (2002) mentions different forms of data analysis which include unique 

case orientation, holistic perspectives, context sensitivity, voice perspectives and 

reflexivity. Other data analysis strategies are inductive analysis and creative synthesis. 

Owu-Ewie (2012) describes inductive qualitative analysis as the type where the 

researcher groups responses based on his judgment that the responses are similar. 

However, the Error Analysis Approach which is a technique for identifying, classifying 

and systematically interpreting the forms of language writing and speaking (Richards 

& Schmidt, 2002) was used to analyze errors in students’ written essays. The written 

essays were collected from the 40 students who form the sample for the study. The 

following steps as outlined by Gass and Selinker (2001) were used: Data collection, 

identification of errors and a statement of error frequency. The written essays were read, 

marked and analyzed. In line with the Taxonomy of Error Analysis designed by James 

(1998, p. 304), categorization and sub-categorization were used to record all the 

occurrence of errors which were committed by the students. The errors were 

categorized into tense, articles, punctuation, spelling, capitalization, and omission of 

word errors. 

3.7       Reliability and Validity  

Reliability, according to Polit et al (2001), is referred to as the degree of 

consistency with which an instrument measures the attribute it is designed to measure. 

On this note, the researcher gave the participants the opportunity to write on the same 

essay topics within a period of two weeks. This was to ensure consistency of results. 
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(De Vos, 1998, p. 85) refers to reliability as the extent to which independent 

administration of the same instrument yields the same results under comparable 

conditions. It is observed that the less variation the instrument produces in repeated 

measurements of an attribute, the higher the reliability. There is therefore a relationship 

between reliability and validity since an instrument which is not valid cannot possibly 

be reliable (Polit & Hungler, 1999, p. 250). 

Validity, on the other hand, is the degree to which an instrument measures what 

it is intended to measure. The researcher presented the essay topics to the head teacher 

and other two teachers in the school to evaluate in order to ensure their content validity 

based on. It can also be defined as a measure of truth or falsity of the data obtained 

through using the research instrument. It is classified as internal and external validity 

of measuring instrument (Burns & Grove, 2001, p. 226). In this study, validity refers to 

the measure of truth or falsity of the data collected and the instrument used. The 

instrument’s validity can be regarded as the extent to which the data collection 

“instrument actually reflects the abstract construct being examined” (Burns & Grove, 

2001, p. 814). Validity of the measuring instrument, according to De Vos (1998, p. 83) 

is a valid instrument which measures the concept in question and it measures it 

accurately. The three major classifications of estimating the validity of the data-

collecting instrument are the self-evident measures, pragmatic measures and construct 

validity (Brink & Wood, 1998, p. 175). The researcher presented the essay topic 

(question) to the Head of the English Language Department of the school, though that 

is not the norm, to evaluate in order to ensure their content validity based on the 

standardized level of the students. 
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3.8      Conclusion  

This chapter discussed the methodology and examined the methods adopted in 

collecting the data. The research design was broadly looked at since a qualitative study 

was done. The population and sampling techniques, the particular people selected and 

how they were selected. The other areas included the source data, the instrument used 

in collecting the data and the data analysis method used. Reliability and validity issues 

were also addressed briefly. 

 

 

 

 

 

 

CHAPTER FOUR 

RESULTS AND DISCUSSIONS 

4.0  Introduction 

This chapter presents the analysis of data collected and findings made during 

the research process.  The findings have been derived from the analysis of data collected 

from exercises of students.  This therefore served as the basis on which the analysis was 

done. The section discusses the common errors identified in the written essays 

(exercise) of the form two students, the causes of these errors based on the findings and 

the remedies thereof. After a careful analysis of the findings, it was realized that several 

factors accounted for the errors in the learners’ written essays. Spelling errors were due 
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to incomplete learning of rules which led learners to add incorrect elements, omitted 

elements needed and in other cases substituted letters in words. On word omission, 

learners omitted such words as simple prepositions and linking verbs making their 

utterances/writing incomplete. Tense errors also occurred due to over-generalization 

where learners used verbs wrongly leading to distortion of the meaning of their 

utterance/writing. Ignorance of rule restrictions and incomplete learning could have 

contributed to these errors. Punctuation errors were committed in cases where learners 

used the marks/signs wrongly. This was due to the ignorance of the rule of restriction, 

incomplete learning of rules as well as L1 interference. With article errors, learners 

used them wrongly and in some cases, where articles were required, they were omitted. 

Finally on capitalization, the analysis showed that learners could not differentiate 

between proper and common nouns or those that must be capitalized, no matter where 

they appear in a particular sentence. This was due to incomplete learning of rules. The 

analyzed data have been represented in simple percentage and bar charts. These are 

further explained with examples in their various sections. 

4.1 Categories of learners’ errors 

The errors were identified and categorized into different error types by the 

researcher. The errors identified in students’ essays were counted and rated in 

percentages in relation to their frequency. They were spelling errors, word-omission 

errors, tense errors, punctuation errors, article errors and capitalization errors. The 

individual error types are discussed here. 

4.1.1 Orthography/spelling errors 

Jordan (2002) explains spelling as trying to write what one hears. According to 

him, spelling involves a whole lot of guessing which leads to errors. Also, spelling is a 
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set of conventions that regulate the way of using graphemes to represent a language in 

its written form. In other words, spelling is the rendering of speech sound into writing. 

It is one of the elements of orthography, and highly standardized spelling is a 

prescriptive element. It is the art of forming words from letters. Spelling is a key 

component of writing because a wrongly spelt word may change the meaning of the 

message a writer intends to convey. Again, Wasowicz (2007) contends that a major 

problem of learners is their inability to draw a phoneme distinction and many vowel 

sounds with the same letter. In all, a total of 93 instances were recorded. The commonest 

spelling errors identified in the data collected are spelling errors due to addition of 

letters (e. g. attentivelly instead of attentively ), omission of letters ( e.g. pratical instead 

of practical ), and substitution of letters ( e.g. reduse instead of reduce). 

4.1.1.1    Spelling errors due to addition of letters 

This particular category deals with the inappropriate addition of letters which 

resulted in the words being misspelt. It was discovered from the analysis that learners 

added extra letters that were not required hence rendering them wrong. The sentences 

below illustrate this situation: 

1. I will listen attentivelly. ( attentively) 

2. I am writting to explain. ( writing ) 

3. I will  excell. ( excel 

4. I want to concentreat. ( concentrate) 

5. So that I will be one of the interlligent students. ( intelligent) 

It is estimated that the students’ inability to read widely and consistently often limits 

them as to the number of words they encounter, thus affecting their spelling. 
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4.1.1.2     Spelling errors due to omission of letters 

This category has to do with the words learners spelt omitting some letters that make 

up the words. This can be seen in the following sentences: 

1. I am fin. ( fine) 

2. I want to concetrate. (concentrate) 

3. My colleges and I. (colleagues) 

4. So that we can do pratical work. ( practical) 

5. We go swiming. (swimming) 

A careful study of the sentences above reveal that letter(s) got omitted from 

certain words leading to them being spelt wrongly. This situation can be attributed to 

the fact that the learners spelt words based on how they hear them being pronounced 

and not necessarily the way they are spelt. 

4.1.1.3      Spelling errors due to substitution  

Here, the analysis showed that spelling errors occurred when certain letters were 

replaced with other similar ones. Below are some examples: 

1. He will advice me. ( advise) 

2. I will revice.( revise) 

3. I will reduse the time for watching tv. ( reduce) 

4. Will be attentive when class in section.( session) 

5. Some of the subjects tought. ( taught) 

The analysis reveal that the substitution is due to the fact that learners write the words 

just as they pronounce them or hear them being pronounced. The summary of these 

errors are presented in Table 4.1.1 and Figure 4.1.1 respectively. 
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Table 4.1.1: Summary of Spelling Errors 

 

 

 

 

Table 4.1.1 and Figure 4.1.1 represent the summary of spelling errors found in 

the study. The information in table 1 is illustrated in figure 1. Spelling errors due to 

omission recorded the highest in this category with 40 out of 93 occurrences 

representing 43% of the total number. Spelling errors due to addition recorded 32 cases 

representing 34.4%. The lowest here is the spelling errors due to substitution which also 

had 21 instances representing 22.58% of the total number of spelling errors in the data. 

According to Hassan (2014), the way learners of a language pronounce words to a great 

extent, influences how such words are written. This makes comprehension virtually 

impossible. Due to this, there is a considerable effect of pronunciation on writing and 

this is because English Language does not contain a single instance of one-to-one 

correspondence between sounds and letters (Norman, 2000). One cannot gloss over 

these spelling errors since they invariably affect the meaning of the text concerned. 
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Total 93 100 
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Figure 4.1.1:  Summary of spelling errors 

In a related study, Benyo (2014) examined spelling errors made by students of 

Dongola University. The result showed that the students committed errors of letter 

omission, addition transportation and substitution. He thus concluded that the errors 

were due to irregularity of English spelling, ignorance and incomplete application of 

rules. It was also revealed that the difference in the sound and spelling system of English 

is the main source of students’ spelling errors. The researcher therefore agrees with the 

view that English spelling is difficult and irregular (Macline, 2001). There is no doubt 

however that spelling plays an essential role in communicating one’s ideas and so any 

impediment in the way of both teachers and learners in the course of learning must be 

thoroughly dealt. One cannot over stretch the point that a misspelt word may affect the 

written product and may lead to misunderstanding. Again, these spelling errors can be 

regarded as overt and covert errors. According to Brown (2002, p. 220) and Ellis (1996, 

p. 710) covert errors are grammatically correct but not interpretable within the context 

of communication, whereas overt errors refer to the obviously ungrammatical 

utterances. Brown (2000) again suggests that L1 interference in spelling could be due 

to morphosyntatic rules of the language of the learner being different from the L2. Owu-

Ewie (n.d.) supports this line of thinking that L1 speaker encounter difficulty producing 

certain sounds in the L2, especially when they do not exist in the L1. Additionally, 

Randall (2005, p. 142) confirms that phonological differences between L1 and L2 play 

a role in the error production regarding orthographic knowledge of users, especially 

vowel distinction clusters. 
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4.1.2 Punctuation errors 

According to Sekyi-Baidoo (2013), punctuation constitutes a set of symbols and 

marks which are used to clarify meaning in text by separating strings of words into 

clauses, phrases and sentences. In fact, they communicate the author’s intentions and 

show how a sentence is constructed and should be read. Similarly, punctuation marks 

include comma, colon, exclamation mark, question mark, semicolon, quotation marks, 

apostrophe, and full stop (Christensen, Gotoh & Renals, 2001). Additionally, 

punctuation is the use of special marks that you add to writing to separate phrases and 

sentences, to show that something is a question, etc. In fact, to write well, you must 

punctuate well. Punctuation errors occur when any of these marks is omitted (McCuen 

& Winkler, 2000). The analysis revealed that 57 errors were committed with respect to 

punctuation, involving wrong use of punctuation marks and omission of punctuation 

marks. Below is the break down. 

4.1.2.1 Wrong use of punctuation 

This kind of error occurs when a learner uses a punctuation mark 

inappropriately in written text. Some of these errors are seen in the sentences below; 

1. My mum see’s to it. ( sees) 

2. How are you.( How are you ?) 

3. I will end here, hope to hear. ( I will end here. Hope  to hear ) 

4. Everydays lesson. ( Every day’s lesson ) 

5. How about your family. (How about your family? ) 

In the sentence (1) and (4), the apostrophe, usually used to indicate the omission of 

a letter or letters from a word, or the genitive case, was wrongly used by some of 

the learners. The comma which is used to separate a list of items or show pause in 

a sentence was wrongly used in sentence (3). In sentences (2) and (5), the full stop 
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which among other things indicates the end of a sentence was used in place of a 

question mark, which is used to indicate the end of a direct question. 

4.1.2.2 Omission of punctuation 

This situation arises when an item which must be present in a well formed 

sentence or utterance is conspicuously absent. According to (Woods, 2001), 

punctuation marks are put in a sentence for a reason, thus, to make the meaning clear. 

Therefore, the omission of any of them in a given sentence will make it difficult to 

understand or derive its meaning. Here, learners omitted punctuation marks such as the 

comma, full stop, question mark, apostrophe which were required to make meaningful 

sentences. The sentences below illustrate instances where such errors were made by 

learners. 

1. First of all I will create. ( First of all, I will create ) 

2. How are you doing.( How are you doing? ) 

3. Its me. ( It’s me ) 

4. Everybody is well ( . ) 

5. Thirdly I will make sure. ( Thirdly, I will make sure ) 

In sentences (1) and (5), the comma which is used to separate linking or connecting 

words or phrases at the beginning of paragraphs among others, was omitted. In (3), the 

apostrophe which shows possession as in ‘it’s me’ was omitted. Finally, in sentence 

(4), the full stop which marks the end of a statement, abbreviation, etc was omitted. 

These are all errors in that they do not indicate completion of the sentence in the case 

of the omission of the full stop, omission of the comma did not help indicate the tone 

and the pause in the sentence, the omission of the apostrophe did not help indicate 

possession and the omission of the question mark did not help indicate a direct question. 

These errors are partly attributed to the ignorance of the rule of restrictions. The 
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findings therefore show that punctuation is very important in writing; without it, it 

would be difficult to make sense out of what is written (Awad, 2012). Table 4.1.2 and 

Figure 4.1.2 show the sub-categorization of punctuation errors made by learners. 

Table 4.1.2: Summary of Punctuation Errors 

Type of Punctuation Errors Frequency Percentage % 

Wrong use of punctuation 19 33.92 

Omission of punctuation 37 66.07 

Total 56 100 

 

                                     

 

Figure 4.1.2: Summary of Punctuation Errors 

Table 4.1.2 and Figure 4.1.2 represent the summary of punctuation errors 

discussed in this section which is illustrated in Figure 2. It is evident that punctuation 

errors due to omission are the highest recorded in this category with 37 out of 56 

occurrences representing 66.07% of the total while wrong use of punctuation recorded 

the lowest with 19 out of 56 instances representing 33.92% of the total errors found in 

the data. Avomah and Apam (2014) in a similar study examined the level of punctuation 
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errors among students in Ghanaian Polytechnics. Data were collected using test results 

on an unpunctuated passage and a written speech. The results revealed that students of 

the Polytechnics have great challenges in identifying punctuation marks in written text. 

Awad (2012) also investigated the most common punctuation errors which the English 

and the TEFL majors at An- Najah National University make in their writing. He found 

out that the participants used punctuation marks inappropriately by using commas in 

place of full stops. These findings indicate that students really have difficulty in the use 

of punctuation as seen in this study. 

To help reduce errors of punctuation, the researcher agrees with Stevenson 

(2005) that students should be encouraged to use punctuation marks since it is very 

necessary in language production. Many students do not know how to place the right 

mark at the appropriate place. On the part of teachers, short pieces of unpunctuated 

texts should be provided to the students to help them apply punctuation marks correctly. 

Williams (2008) observes that without terminal punctuation marks, ideas and sentences 

might be very difficult to be understood. For Robinson (2002), rules are very important, 

but the rules only are inadequate. Students need to know the functions of the rules, so 

that they are not easily forgotten. In this regard, Pumki (2005) opines that teachers 

should teach students to value punctuation marks as much as letters and words for 

conveying meaning since the wrong use of punctuation can interrupt the meaning of 

ideas. These errors can thus be attributed to context of learning and interlingual. 

 4.1.3      Tense error 

According to Downing and Locke (2006), tense is anchoring an event to the 

speaker’s experience of the world by relating the event time to a point of reference. 

Quirk and Greenbaum (1973) also explain the relationship between the form of the verb 

and our concept of time. Wiredu (2005) on his part looks at tense as the verb takes in 
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order to show whether the action is past or the action is taking place in the present. 

Carson (2001) and Kutz et al (1993, pp. 879-903), suggest different ways in which tense 

errors occur. First of all, they suggest that learners tend to over-generalize the rules for 

stylistic features when acquiring new discourse structures. They also claim that learners 

are often unsure of what they want to express which would cause them to make mistakes 

in any language. Finally, they suggest that learners may try out what they assume is 

legitimate structure of the target language. The tense errors therefore occurred partly 

because the students used the wrong verb tense form, did not master the rules of tenses 

and that tense pattern and English tense forms are quite different from the L1and so 

second language speakers are bound to commit a lot of such errors. 

In language learning, knowledge of grammar, particularly tense, is considered 

to be the crucial part for non-native learners to master properly (Muftah & Rafik-Galea, 

2013). Verb tense refers to the way a verb is formed to communicate when an action 

takes place. They can also be said to be words that tell us what a subject does or is. 

They describe an action and state of being. Tense errors in sentences are part of a group 

of errors commonly committed by learners, especially second language learners. These 

errors occur when the learner uses the wrong verb tense.  Tense errors in the study have 

been grouped into misuse of verb tense (e.g. I stop watching TV instead of stopped) 

and subject-verb agreement (e.g. when the teacher finish instead of when the teacher 

finishes). 

4.1.3.1 Misuse of verb tense 

This research work suggests that most learners used the present tense in place 

of the past tense which could partly be attributed to the fact that they have difficulty 

determining when to use any of them. The sentences below contain such occurrences: 

1. I stop watching TV. ( stopped) 
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2. I just arrive. (arrived) 

3. I use to watch TV. ( used) 

4. When I was in form one, I do not sleep early. ( did not) 

5. We disturb a lot in form one. ( disturbed) 

 

A close look at the sentences above reveals that the simple past tense which is 

used to express an action or a situation in the past, was replaced with the simple present 

tense. This aberration changes the meaning of the message that should be conveyed to 

the reader. Such errors are from faulty comprehension of the distinction in the target 

language arising from the poor graduation of teaching items (Renadya, 2002). The 

learners, it was observed that the use of the inflectional s could not thus distinguish the 

present tense from the past tense and therefore used them wrongly. 

4.1.3.2 Subject-verb agreement 

According to (Elliott, 2006), in English grammar, subject-verb agreement is the 

correspondence of a verb with its subject in person (first, second, or third) and number 

(singular or plural). The principle of subject-verb agreement applies to finite verbs in 

the tense and, in a limited way, to the past forms of the verb` to be` `was` and `were`. 

Concord errors partly occurred due to L1 interference and the students in ability to select 

the subject from a particular sentence/ construction to agree with the verb may have 

accounted for the errors. Ezu (2008) posits that concord has to do with the relationship 

between verbs and their subjects in terms of number in a sentence. Mensah (1996) adds 

that concord is the agreement between words, especially with regards to number. 

According to Wiredu (2005), the agreement relationship which exists between two 

grammatical units, so that when one unit displays a particular feature, the other unit will 

also display a similar feature.  
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By this, it means that if a sentence has a singular subject, its corresponding verb 

must as well be a singular one. On the other hand, if the subject of the sentence is plural, 

the accompanying verb should also be a plural one so that there would be some kind of 

agreement between them. Similarly, this is the correspondence of a verb with its subject 

in person (1st, 2nd or 3rd) and number (singular and plural). On the contrary, the analysis 

showed that most learners had difficulty determining which verb tense was appropriate 

in a sentence at a particular instance. Wiredu (2005) states that the present tense can be 

used to express an action that is regular or habitual. He elaborates further that the simple 

present tense uses the infinitive form of the verb such as write, play, come and wash 

and only changes with the third person singular. He again explains that the verbs are 

inflicted with – s when the third person singular pronoun like she, he and it is used. It 

was observed that the use of the inflectional -s posed a challenge to most of the learners. 

This exceptional rule in the simple present tense was seen to be a problem for most of 

the learners in the study. Below are some examples of this: 

1. Class prefect write names. ( writes) 

2. This few measure. ( these) 

3. It build my speaking skills. ( builds) 

4. If a teacher come to class. ( comes) 

5. All this will make learning easier. ( these) 

From the examples, it is quite evident that learners chose the verb form which 

they deemed right due to the overgeneralization of forms learnt. They also seem not to 

have a clearer understanding to determine when to use which form. This could partly 

be due to inadequate exposure and practice in terms of learning a target language. It is 

the expectation of the researcher that constant practice of the structure, such errors will 
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be limited. Table 3shows the sub categorization of tense errors made by learners in this 

study. 

 

 

Table 4.1.3: Summary of Tense Errors 

Type of errors Frequency Percentage % 
Wrong use of tense 56 76.7 
Subject-Verb Agreement 17 23.28 
Total 73 100 

                                 

 

Figure 4.1.3. Summary of Tense Errors 

Wrong use of tense recorded 56 instances representing 76.7% while errors under 

subject-verb agreement recorded the lowest with 17 instances representing 23.28% out 

of the total number of errors found in this category. The analysis shows that most of the 

tense errors committed were due to wrong verb form used. In a similar study, Huang 

(2001) presented an analysis of 34 Taiwanese English majors writing errors based on 

web-based writing programme. The errors included categories of grammar, mechanics, 

style and usage. He then concluded that the most EFL students’ errors were not due to 
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insufficient command of linguistic complexity. On the contrary, they made big portion 

of basic errors such as subject-verb agreement or incomplete sentences indicating 

intralingual errors. From the results, it looks like the major causes of EFL learners’ 

errors are overgeneralization, ignorance of rules of restrictions, simplification, and 

incomplete application of rules of the target language. This information showed that the 

different tense rules were not completely mastered by the learners, but they have 

already learned that these tense forms exist in English grammar.  

Darus and Ching (2009) contend that it is not surprising that L2 learners who 

regard time as a separate entity by itself. It is against this background that Ratnah (2013) 

encourages English teachers to explain the English pattern structure clearly so that 

students could use the forms of English correctly. As a result of this, the researcher is 

of the opinion that the rules, structures and systems of the L1 should be thoroughly 

taught to avoid counter interference in L2 usage. L2 structures should also be given the 

needed attention to avoid developmental errors as well. It can also be said that some of 

the students are unaware of the different tense rules for tenses application. This view is 

supported by Carson (2001, p. 191-200) and Kutz et al (1993, pp. 879-903), that 

learners tend to try out what they assume is a legitimate structure of the target language. 

They also tend to over-generalize rules when acquiring new discourse structures. 

Negative transfer, also referred to as interference, (Selinker, 1969), is not ruled out. 

Owu-Ewie and Lomotey (2016) in their work on L1 interference in the L2 writing of 

Akan Junior High School students confirm the result of this study with regards the 

interference of the learner’s L1 in the acquisition of L2. 

4.1.4 Capitalization errors 

 Capitalization means writing a word with its first letter as a capital letter (upper-

case letter) and the remaining letters in small letters (lower-case letters). Therefore, an 
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error occurs when a letter is capitalized unnecessarily or left lowercased when it should 

be capitalized. Initial letter starting sentences and proper nouns (such as names of 

persons, places, organizations, books, movies, festivals etc) are usually capitalized. In 

fact, the correct use of capitalization is a basic requirement for every written sentence. 

From the errors made by learners in this study, those on capitalization were the least 

recorded. In some cases, students used the upper case where lowercase letters were to 

be used (e.g. saturday instead of Saturday) and vice versa (e.g. christmas instead of 

Christmas). The analysis showed that 46 errors were made on capitalization. This 

involves omission of capital letters and the use of capital letters where they were not 

required. 

4.1.4.1  Omission of capital letters 

A critical look at the learners’ essays revealed that a basic sentence which needs 

to begin with a capital letter, was rather written without it. In other cases, proper names 

did not begin with capital letters. These are some examples of such errors: 

1. My sister ama disturbs a lot. ( Sister Ama) 

2. When we attend saturday classes. ( Saturday) 

3. The lord almighty god will help me. ( Lord Almighty God ) 

4. I read the holy bible every day. ( Holy Bible) 

5. During the Christmas holidays. ( Christmas Holidays ) 

From the examples, sister amaas in sentences (1), the learner uses lowercase to 

start both the title and the proper noun which should start with capital letters. This is 

wrong because a basic sentence must begin with a capital letter. Its omission therefore 

distorts its meaning since the reader will not know where a thought being expressed 

begins or ends. Also, lord almighty godas in sentence (3), holy bible as in sentence (4) 

and christmas holidays as in sentence (5) are proper nouns and must begin with 
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uppercase letters. However, they were written beginning with lowercase letters. This 

problem is due to incomplete learning of rules which resulted in the learners’ inability 

to distinguish between proper and common nouns. 

4.1.4.2 Incorrect use of capital letters 

Here, some learners used uppercase letters where they were not required. 

Examples of such cases are found in the following sentences; 

1. I will go to the Library every day. ( library ) 

2. We shall also do Experiments there. ( experiment) 

3. I am Also fine. ( also) 

4. Serious Mental on Mondays. ( mental ) 

5. By the gracE of God. ( grace ) 

The sentences show that the words library, experiment, also, mental and grace 

are written with a capital either at the beginning or ending which is grammatically 

wrong. This is due to the ignorance of the rules of restrictions. It could also be 

attributable to the learners’ improper hand writing, among others. Table 4.1.4 and 

Figure 4.1.4 present the sub-categorization of capitalization errors in terms of omission 

and incorrect use of capital letters. 

Table 4.1.4: Summary of Capitalization Errors 

Type of Errors Frequency Percentage % 

Omission of capital letters  29 63.04 

Incorrect use of capital letters 17 36.95 

Total 46 100 
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Figure 4.1.4: Summary of Capitalization Errors 

The information in Table 4.1.4 and Figure 4.1.4 is the summary of the errors. 

Omission of capital letters is the highest recorded in this category. It recorded 29 out of 

46 occurrences representing 63.04% of the total number while errors with regards to 

incorrect use of capital letters recorded 17 instances representing 36.95% out of the 

total number of errors found in the data. With capitalization errors, a similar study 

conducted by Hazarika and Mohammed (2016) on difficulties of learning English 

revealed that students always struggle with capitalization. It shows that students are not 

even aware of the fact that they commit mistakes in capitalization. They unconsciously 

make mistakes while writing a paragraph. For them, realizing one’s mistake is the first 

step to its correction’. 

Hence, students need to develop awareness regarding the use of capitals. In 

summary, they suggested that teachers must explain the rules of capitalization and make 

students practice them in the classroom. For instance, exercises on the identification of 

capital and lower case letters as well as rewriting proper names with capital letters can 

help limit the capitalization errors of the students. It is quite difficult to fully explain 
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the source of this problem. It may therefore be one of the errors Dulay et al (1982) call 

other errors.  

 4.1.5  Word-omission errors 

An omission is indicated by the absence of one or more items that must appear 

in a well-formed sentence as in ‘when I return… school’. Here, the learner omitted the 

preposition from. In the present study, learners omitted certain morphemes required in 

their sentences. Such morphemes include linking verbs and prepositions. This study 

recorded a total of 86 errors under this category. The following sections reflect some 

instances where learners omitted morphemes which were needed to enhance 

understanding and equally used some wrongly 

4.1.5.1 Omission of preposition 

Prepositions are grammatical morphemes which connect nouns or pronouns 

with other words within a sentence. They can also be described as words which are used 

to’ show a relationship or connection between a noun or pronoun and other words in a 

sentence’ convey (Quagie, 2010). Prepositions, therefore, have relational functions and 

they often refer to location (under the table), direction (to the south), or time (at 

midnight). They can also be used to convey other relationships: agency (by); possession 

(of); purpose (for); source (from, out of). A sentence does not show such relations when 

prepositions are omitted or misused within a sentence usage. 

The sentences below show omitted prepositions 

1. Give account whatever I have read. ( of) 

2. A bit difficult me. (for) 

3. Tell you three things. ( about) 

4. When I return school. ( from ) 
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5. I intend emphasize on reading. ( to ) 

It is obvious that the omission of such key grammatical elements go a long way 

to affect the meaning of each sentence. The most probable reason is that though the 

learners wrote in English, they used word ordering in their L1 to express their ideas. 

The cause of this error category could be attributed to negative transfer of the learners’ 

L1. 

4.1.5.2 Wrong use of prepositions 

Below are examples of instances where prepositions were used wrongly; 

1. Improve about my academic work. ( on/ upon) 

2. Mathematics is a bit difficult to me. ( for ) 

3. Pass my B.E.C.E. in distinction. ( with) 

4. In the academic ladder. ( on) 

5. Thank you of the laptop. ( for) 

In the utterances above, the learners show clearly their inability to use the 

grammatically correct prepositions as demonstrated in improve about my academic 

work, mathematics is a bit difficult to me, pass my B.E.C.E. in distinction, in the 

academic ladder and thank you of the laptop.  The study revealed that the L1 negatively 

affected the learners’ in their attempt to do a transfer from their L1 to L2. 

4.1.5.3 Omission of linking verbs 

The omission of major constituents, such as verbs in a sentence hinders 

communication (Dulay et al, 1982). Since the function of linking verbs is to add 

grammatical content to an utterance, their omission may prove costly in 

communication. Under this category, learners omitted linking verbs that were required 
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to make their sentences complete. The sentences below show the omission of linking 

verbs in learners’ writing. 

1. Nobody …. willing to help me at home. ( is) 

2. She …. in charge of the books. (is) 

3. The teachers…. doing their best.  (are) 

4. Because I….not good in mathematics.  (am) 

5. My friends ….. always disturbing me in class. (are) 

In the utterances given above, the linking verbs, is as in (1), (2), are as in (3) 

and (5) as well as am, as in (4)  are left out; therefore, there is no connection between 

the subjects and the predicates. Table 4.1.5 presents word omission errors found in 

learners’ essays. 

Table 4.1.5. Summary of Word Omission Errors  

Type of omission of word  errors Frequency Percentage % 
Omission of preposition 30 34.9 
Wrong use of preposition 41 47.7 
Omission of linking verbs 15 17.4 
Total 86 100 

 

The information in Table 4.1.5 is illustrated in Figure 4.1.5. Errors based on 

omission of preposition recorded amounted to 30 representing 42.3%. Errors in the 

wrongly used preposition had  41occurrences  representing 57.7% as the highest and 

omission of linking verbs recorded 15 occurrences as the lowest, representing 17.4%  

of the errors found in this category. 
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Figure 4.1.5: Summary of Word Omission Errors 

This error category can be attributed to lack of vocabulary to express ideas since  

the target language is seldom used. Ellis (1996, p. 710) states that incomplete 

application of rules by learners account for omission errors because learners fail to 

develop a structure fully. In a related study conducted by Wu & Garza (2014), they 

investigated types and attributes of English writing errors in EFL context. The findings 

of the study revealed that the fourth and fifth most frequent errors were verb omission 

and subject omission. They indicated that participants did not start to learn English until 

3rd grade; therfore, their literacy skills in the language affected their learning of English. 

In the present study, Form 2 students of St. Paul Methodist J.H.S. though have been 

through a number of English lessons, omitted linking verbs and prepositions. It appears 

that uncertainty in the students as to the correct preposition to use accounted for some 

of the errors in using prepositions.  The influence of the L1 from all intents and purposes 

cannot be over looked.  They omitted, used it wrongly or could not decide which one 

to use at which point. That is to say the students failed to use preposition when it was 

required, used it when it was not required and when it was required it was wrongly 

used. 
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4.1.6  Article errors 

An article is a word that is used with a noun to indicate the type of reference 

being made by the noun. English language has two articles; the and a/an. The (definite 

article) is used to refer to specific or particular nouns; a/an (indefinite) is used to modify 

non-specific or non-particular nouns. The learner is therefore confronted with which of 

these articles to use for a particular noun. The article ‘a’ because of the noun it 

collocates with is indefinite. It is this article which becomes ‘an’ when the next word 

begins with a vowel (with some exemptions), as in an orange, an egg and an umbrella. 

The article ‘a’ can be said to be similar to the number one, but there is more emphasis. 

One can say ‘They have a meeting’ or ‘They have one meeting’ but there is more 

emphasis on the second sentence which explains that, the subject, ‘they’ do not have 

two or any other number of meetings. The article ‘the’ specifies things as stated earlier. 

For instance, in the sentences ‘she bought a car’ and ‘she bought the car’, the first 

sentence refers to just any car but the second one refers to a particular or specific car.  

Many nouns, especially singular forms of countable nouns, must have an article. In 

English language, it is wrong to say I have book without an article, however, a 

possessive adjective can be used instead of an article as in the sentence, I gave him his 

pen or I gave him that pen. These errors are grouped as omission of some required 

articles, addition of incorrect articles and misuse of articles. 

4.1.6.1 Omission of articles 

This kind of error occurs when a learner omits an article in a well formed 

sentence where it is required. This was caused by learners’ inability to decide where 

and when to use an article in a sentence. Some instances where learners omitted articles 

are indicated in the examples as follow: 

1. By the grace of Almighty God. ( the Almighty God) 
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2. I am in classroom. ( the classroom ) 

3. I study for less than hour. ( an hour) 

4. I want brand new school bag. ( a brand new school bag) 

5. I will read topic every night. ( a topic every night) 

The examples above clearly indicate that learners omitted articles in their sentences. In 

sentences (1) and (2), the definite article ‘the’ is omitted while ‘a’ and ‘an’ are also 

omitted in sentences (3), (4) and (5). These errors might have occurred due to 

forgetfulness or ignorance of the use of the rule in article usage in English. The rule 

indicates that a singular noun requires articles to introduce them, e.g. a bag, a stone, a 

boy, etc. (Downing & Locke, 2006). 

4.1.6.2 Wrong use of articles 

1.  Learn for an extra two hours. ( extra two hours ) 

2. To be a excellent. ( an excellent ) 

3. Promoted to a next level. ( the next level) 

4. I will devote a hour each day. ( an hour each day) 

5. I was an truant. ( a truant) 

It is obvious from the sentences above that learners misused articles. This could be 

traced to the fact that the learner does not know which kind of article to be used for a 

particular noun or word. According to Raehan, Chodorow and Leacock (2006), 

mastering the English article is one of the most difficult tasks facing the non-native 

speakers, especially when the L1 does not have articles. Table 4.1.6 presents the sub-

categorization of article errors made by learners in the study. 

Table 4.1.6: Summary of Article Errors 

Type of article errors Frequency Percentage 
Omission of article 33 63.46 

University of Education,Winneba http://ir.uew.edu.gh



62 
 

19

16

14
15
16
17
18
19
20

Omission of preposition Omission of linking verbs

Article Errors

Categories of Article errors

Wrong use of article 19 36.53 
Total 52 100 

 

The information in Table 4.1.6 is illustrated in Figure 4.1.6. Errors in omission 

of articles recorded the highest number with 33 occurrences representing 63.46% while 

errors under misuse of articles   recorded the lowest with 19 instances representing 

36.53% out of the total of errors found in this category. 

                                      

 

 

 

 

Figure 4.1.6: Summary of Article Errors 

The English definite article, ‘the’, indefinite ‘a/an’, and zero can often be a 

problem for English language learners to master, especially in longer texts. Thomas 

(1989) demonstrated that English as Second Language (L2) learners do not have the 

equivalent of an article system in their L1 and so encounter more problems using 

articles in their writings. Barrett and Chen (2011) in a similar research finding observed 

that learners overused both the finite and infinite articles but underused the zero articles. 

The definite article was substituted for the indefinite article in specific environments. 

In the present study, learners constructed sentences without the required articles; they 

omitted the articles that were needed to make their sentences complete and in other 

instances, the articles were misused. 
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According to Corder (1974, p. 22), errors fall into four categories: omission of 

some required elements, addition of some unnecessary or incorrect elements; selection 

of an incorrect element; and misordering of elements. Articles are believed to be a 

source of difficulty for learners and teachers of English as a second/foreign language, 

especially for those whose native languages do not have articles or do have articles or 

article-like morphemes which are used in ways that differ from English articles. (Celce-

Murcia & Larsen- Freeman, 1999). Finally, article errors could be said to be L1 

interference and context of learning among others. 

4.1.7 Errors in learners’ writings 

Table 4.1.7 presents the summary of the main errors identified in the essays of 

learners in the research work. It is drawn with the highest on top and the lowest at the 

bottom. In all, 40 essays of the learners were analyzed. A total of 406 errors were 

identified. From the analysis, spelling errors had the highest with a total of 93 cases 

representing 22.90%. Here, the learners omitted certain letters that part of a word, added 

letters that were not required and in other cases replaced letters with other letters. Word-

omission errors ranked second with a total of 86 errors representing 21.1% of the total 

number of errors identified. In this category, the learners omitted plural morphemes and 

prepositions that were needed to make their sentences complete and meaningful. These 

errors emerged from learners’ overgeneralizing grammatical rules. It was also due to 

their poor handwriting. Tense errors came third with a total of 73 representing 17.98%. 

Under this type of errors, learners used the present tense where they were expected to 

use the past and vice-versa as well as inconsistent agreement of verbs with subjects 

Table 4.1.7: Frequency of Errors in Learners’ Writings 

Type of error Frequency Percentage 
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Spelling Errors 93 22.90 

Word-omission Errors 86 21.1 

Tense Errors 73 17.98 

Punctuation Errors 56 13.79 

Article Errors 52 12.80 

Capitalization Errors 46 11.33 

Total 406 100 
 

Punctuation errors came fourth with a total of 56 errors representing 13.79% of 

the total number of errors recorded. Here, punctuation marks were omitted and were 

also used wrongly. Article errors came fifth with 52 errors recorded representing 

12.80% of the total number of errors. In this instance, learners omitted articles where 

they were needed and used articles wrongly in some cases. Finally, capitalization errors 

were the lowest recorded with a total of 46 occurrences representing 11.33%. Here, the 

learners used upper cases where lower cases were to be used and vice-versa. Figure 7 

represents the error types and their frequencies. 

                                      

 

 

 

 

 

 

Figure 4.1.7: Errors in students’ writings 

 

To identify learning deficiencies in English writing, Nganbam (2016) examined 

60 native Arabic speaking students. In all, 15 categories of errors were classified to find 
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out the causes of grammatical or syntactic errors, which type of errors are more 

frequent, areas of weaknesses and the problems that tend to occur in writing 

compositions. The findings show that errors made by the learners were due to mother-

tongue interference, misuse of sentence fragments, and lack of grammatical knowledge, 

formation and development errors. The findings of a similar study done by Neda (2012) 

revealed that Malaysian ESL students have problems in writing tasks, especially in 

language use and punctuation. The first language interference also contributed to errors 

in their writings. In relation to this, the findings of the present study have revealed that 

learners of St Paul Methodist JHS have difficulties in the use of articles, concord, 

punctuation, and vocabulary register.  

Others were wrong organization of ideas, orthographic and semantic errors. 

These errors as said earlier, hinder the meaning of ideas in learners’ essays, however, 

their identification, through Error Analysis helped the researcher to realize the causes 

of such errors and helped to rectify the problem through constant practice in class 

exercises, test and homework. Similar studies, though not directly linked to the present 

study, indicate that L1 lexical and grammatical structures are transferred to L2 writing 

of students (Chen, 2000; Fang, 1999; Liu et al, 1998; Sauter, 2001). Additionally, 

results of studies conducted in Ghanaian universities indicate that grammatical and 

lexical errors do exist in students’ writing (e.g. Awuah-Boateng, 1998; Edu- Boandoh, 

1997; Gogovi, 1997; Mahama, 2012; Mireku- Gyimah, 2008, 2014). Finally, from the 

analysis so far, it can be deduced that the causes or sources of learner errors are varied 

and numerous. However, overgeneralization, incomplete rule application, ignorance of 

rule restrictions and regularization probably stand out among the lot. 
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4.2        Causes of Errors 

The analysis of the work has put into perspective two major categories of errors; 

the orthographic and grammar errors. The orthographic errors are basically the various 

spelling and punctuations errors while the grammatical errors range from concord errors 

to tense errors, preposition errors and article errors. From the analysis, it can be inferred 

that the causes of learners’ errors are usually attributable to teacher-induced and 

learners-induced as well as the influence of their first language. There are linguistic 

factors such as interlingual and intralingual interference that account for L2 learning 

difficulties as well as context of learning and communication strategies (AbiSamra, 

2003; Brown, 2000; James, 1996;).  

4.2.1 Interlingual errors 

Errors caused by the impact of the L1 or the transfer from the native tongue or 

any other acquired language into learning the L2.  The issue is that learners relapse 

when there are linguistic challenges in the process of learning the target language 

(Brown, 2000). They are those errors caused by the influence of the learner's mother 

tongue on production of the target language in presumably those areas where languages 

clearly differ (Schachter & Celce-Murcia 1977). Some examples captured in the data 

include: 

1. Class prefect write names.  

2. This few measure.  

            3.  It build my speaking skills.  

The above examples are fraught with errors; the subjects do not agree with their 

respective verbs and this is usually considered as interlingual. Al-khresheh (2010), 

indicates that such a negative transfer can be attributed to a rule of pattern in the L1 that 

leads to an error in the target language. The L1 of the students are varied due to its 
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location. However, Ga and Twi dominate and one can attribute their shortfalls to their 

L1 backgrounds.   

4.2.2 Intralingual transfer 

Al-Tamimi (2006) and Brown (2000) assert that the errors that do not reflect the 

structure of their native language or mother tongue are caused by intralingual 

interference from the target language itself. He considers this type of interference as 

one of the major factors that might affect the process of second language acquisition. 

They are independent of learners’ L1 (Jiang, 2009). This category of errors is caused 

by the effect of the target language itself. This occurs when learners begin to acquire 

new structures in the target language. As learners progress in the target language, their 

previous experiences begin to include structures in the target language. This causes 

negative intralingual transfer or overgeneralization. In English, it is only count nouns 

which take an –s to form the plural. When a verb takes an –s, it is in the third person 

singular in the present tense. The fact that plural nouns take –s does not mean that a 

verb that takes an –s is equally plural. Types of intralingual errors include false analogy, 

Misanalysis, over-elaboration and hypercorrection. 

1. If a teacher come to class.  

2. All this will make learning easier. 

From the examples, it is quite evident that learners chose the verb form in (1) and head 

of noun phrase in (2) which they deemed right due to the overgeneralization of forms 

learnt. Developmental errors occur when the learner tries to build up hypothesis about 

the target language based on limited exposure. These errors are intralingual because the 

students generalize the use of –s as used to form plural count nouns to include verbs 

(Al-khresheh, 2013; Haydari, 2012). 
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4.2.3     The context of learning 

The context of learning is a major cause of learners’ errors in the L2 learning 

process. Teachers’ deployment of wrong approach to teaching and learning materials 

in the classroom can also cause errors. Faulty presentation of structures, improper 

understanding of patterns and teachers’ ignorance may lead to errors. According to 

Richards (2015), teachers’ attempt to communicate in the target language without 

completely acquiring the grammatical form can cause errors. Also, during grammar 

lessons, learners are not always actively involved. Most of them do not answer or ask 

questions for fear of being laughed at by their colleagues. The few who answer 

questions produce a number of faulty constructions. This makes it difficult for them to 

grasp the concept taught leading to the construction of ungrammatical sentences. Poor 

handwriting in some cases also contributed to errors in the learners’ essays. When 

learners do not practice writing often, they become deficient in the appropriate writing 

skills and these results in their inability to write clearly, making it difficult to read their 

essays. They omit letters, add letters that are not required to words as well as replace 

letters with inappropriate ones in the cause of writing.   

Furthermore, most of the errors that learners made resulted from the context of 

instruction by teachers, sometimes right from the primary. This was seen in the 

techniques of language learning as the teacher tries to communicate or use it. Outside 

the classroom, some teachers communicate with learners and their own colleagues in 

the L1. This does not create enough room for learners to use the forms and structures 

learnt in class. In other instances, teachers who handled the languages had little or no 

knowledge of the learners’ native language to enable them teach learners the similarities 

and differences between the L1 and the L2  structures to enable the learners to use them 

appropriately. Teachers could not expose learners to constant reading. Generally, unlike 
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the SHS where teachers are assigned to their subject of specialization, teachers at the 

JHS section are assigned to any class to teach the English language, and there are some 

teachers who have specialized in Social Studies, Mathematics, Home Economics, etc. 

but are supposed to teach the L2. These teachers lack adequate content knowledge when 

it comes to the teaching of the various aspects of the English Language. When teachers 

lack adequate content of the English language, they make errors in their speeches 

(Richards, 2015). This results in an automatic transfer of error from the teacher to the 

learners. It could therefore be said that the teacher, teaching materials as well as 

teaching techniques play a major role in creating errors in the learners’ essays. From 

this discussion, it is clear that learners’ errors could be teacher-induced because most 

teachers have issues regarding the correct structure and form of the language. 

Moreover, research has shown that L2 writers employ their L1 skills when 

writing in the L2. They adopt L2 composing strategies to recompense possible 

deficiencies in the L2 proficiency and as a tool to facilitate their writing process (Karim 

& Nasaiji, 2013). At the initial stage of L2 learning, learners frequently transfer L1 

structures to the L2. This, according to Brown (2000), happens because the learners’ 

native language is the only previous linguistic source they can draw from. Once a 

person tries to learn new habits, the old ones will definitely interfere with the new ones. 

That is, a learner’s first language plays a significant role in L2 acquisition. Learners are 

likely to recall systematic resources from their native language for the synthesis of 

meaning, most especially in instances where they exhaust the L2 forms and structure. 

This probably is the most common cause of errors in language learning.  

This assertion is not different in the case of the learners in this study. They over-

generalize rules from structures in their L1 and use them in their L2 writings. The 

findings of Huang (2001)’s study stated earlier in this section also indicated negative 
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transfer of L1 structures in some cases. Some punctuation errors committed by learners 

were due to the interference of the L1, especially when the apostrophe should be used 

to show possession. They are not familiar with the similarities and the differences 

between the L1 and the L2structures. For instance, the learner writes excell as excel 

which in effect is right in the L1 as required by the sounds of the L1 letters. Such errors, 

according to Brown (2000), can be detected if the teacher is familiar with the native 

language of the learners. However, teachers are advised to point out the differences 

between the L1 and L2 structures to the learners whenever these grammatical structures 

are being taught. 

4.2.4   Overgeneralization 

Selinker (1972) refers to the process of overgeneralization as an ‘extension’ of 

a rules in the TL to an ‘environment’ in which it does not apply. Jakobovits (1969) 

defines generalization or transfer as: The use of previously available strategies in new 

situations… in second language learning… some of these strategies will prove helpful 

in organizing the facts about the second language, but others, perhaps due to superficial 

similarities, will be misleading and inapplicable(62). Below are some examples 

discovered in the learners’ essay (data): 

1. My parents putted off the tv. (put) 

2. The class prefect write names of talkatives. (writes) 

3. You feeled bad placing 20th. (felt ) 

4. The teachers wastes a lot of time. (waste) 

5. Rose always call me. (calls) 

It can be seen from the examples that the learners tried to create deviant structures on 

the basis of their experiences of other structures in the TL. They have thus 

overgeneralized the –d and –ed suffixes for past tense formation as in sentences (1) and 
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(3). In sentences (2) and (5), the –s third person which should have been applied was 

not while it was over applied in sentence (4) creating a restricted generalization in 

English to third person forms only. 

4.2.5     Ignorance of rule restrictions  

The concept of ignorance of rule restrictions says: ‘Closely  related to the generalization 

of deviant structures, is failure to observe the restrictions of existing structures, that is, 

the application of rules to contexts where they do not apply’ Richards (1971, p. 208). 

Both incomplete application of rules and ignorance of rule restrictions focus largely on 

subject-verb agreement and tenses. Below are some of the errors that come under these 

two sources; 

1 I was reading a story book when mom arrive. 

2 Some of my mates know that and tried to correct me.  

3 I was doing well yet my parents misunderstand me. 

4 The teachers were trying to help but we pay no attention in form one.  

5 When I was in form one, I do not sleep early.  

In English, there are some restrictions on the tenses of verbs when more than 

one occurs in an utterance. This rule is referred to as the sequence-of-tenses rule. That 

is what is being seen in sentences 1 to 5 above. Yankson (1994) refer to these types of 

structures as systematic errors. The students lack complete appreciation of the 

concord rules. 

4.2.6    Regularization 

Regularization error is the type where a marker that is typically added to a 

linguistic item is erroneously added to exceptional items of the given class that does 
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not take a marker. That is, if a learner regularizes the irregulars, regularization is said 

to have taken place. Below are some examples; 

1. I will listen to advices instead of good/bad pieces of advice. 

2. We will take good care of the furnitures in the class instead of furniture. 

3. When they are giving us informations, I will pay attention instead of 

information. 

4. The latecomers runned to school this time instead of ran. 

5. The teachers teached us well but we messed up instead of taught. 

In sentences (1), (2), and (3), the learners regularized the irregulars. Same with (4) 

and (5) where irregular verbs; have been used as though they were regular. 

4.1.8  Conclusion 

This chapter has presented details of results obtained from the analysis of data 

collected from students’ written essays. The first section dealt with the analysis of data 

collected from students’ exercises. In all, 406 errors were recorded from the written 

essays of 40 students. Spelling errors rated first with 93 occurrences. Word-omission 

errors recorded 86 cases while tense errors recorded 73 cases. Punctuation errors 

recorded 56 cases, article errors had 52 occurrences and capitalization errors recorded 

46 cases. The second section presented a discussion on the causes of errors based on 

the findings. The causes of errors in learners’ written essays were then identified to be 

from the teachers, learners themselves and the influence of learner’s L1. Other causes 

realized were lack of exposure to reading materials as well as inadequate motivation to 

read, speak and write in the target language. Poor teaching techniques and teacher 

incompetence were not left out. 
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Some other errors occurred as a result of linguistic differences between English 

and the learners’ first languages (Saville-Troike, 2006). At their level, learners need the 

appropriate structure to assist them in their writings. They can however not express 

themselves well because they have limited exposure to good Standard English both in 

school and at home. This does not grant them the opportunity to use the structure learnt 

appropriately in their daily expressions. This inconsistency in practicing the structure 

often leads to forgetfulness and misuse or overgeneralization. Waring (2001) observes 

that the learning of vocabulary items should be consistent so that they are not easily 

forgotten. It is very important to practice and review previously taught vocabulary. 

Moreover, Schmitt (2000) claims that since forgetting is natural and vocabulary 

learning is incremental, words are learned gradually from numerous exposures. The 

study therefore suggests that learners should be given enough room to practice well, 

any grammatical structure learnt in order to limit the amount of error occurrences in 

their writing. 
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CHAPTER FIVE 

SUMMARY OF FINDINGS, SUGGESTION, AND CONCLUSION 

5.0    Introduction 

In this chapter, the researcher discusses the outcome of the study which consists 

of the summary, implications, suggestions and conclusion. This is a qualitative analysis 

of the common errors committed by 40 form two students of St. Paul Methodist JHS in 

the Tema Metropolitan Assembly of the Greater Accra Region of Ghana. It was aimed 

at identifying, categorizing and diagnosing the common errors; tense error, article error, 

punctuation error, spelling error, capitalization error and omission of word errors made 

by the students in their written essays, the causes of these errors and the pedagogical 

implications 

5.1    Summary of Findings 

In all, a total of 406 errors were recorded from the written essays of the 40 

students sampled. Spelling errors which had the highest frequency recorded 93 

occurrences representing 22.90%. These errors were categorized into omission of 

letters, addition of letters and substitution of letters. These errors contributed immensely 

to distorting the meaning of the text being conveyed in the students’ writing. This 

challenge is caused by the way learners hear words being pronounced, how these 

learners in turn pronounce these words, inconsistent reading resulting in learners not 

being familiar with a wide range of words, as well as illegible hand writing in some 

cases. Omission of words error came second with 86 occurrences representing 21.1%. 

These errors were committed because learners lack vocabularies to express ideas since 

the target language is sometimes not used by both teachers of English and non- English 

and the students. Tense errors placed third with 73 occurrences representing 
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17.98%.The errors here were on wrong use of tenses and subject-verb agreement. Tense 

errors were due to incomplete learning of grammatical rules as well as wholesale over-

generalization of rules learnt. This situation could also be attributed to L1 interference 

and negative transfer from the L1 into the L2.  

Next is punctuation errors which recorded 56 representing 13.79%. These errors 

were mainly omission and wrong use of punctuation marks. In this category, 

punctuation marks were used where they were not required and in other cases they were 

rather omitted. This problem is attributed to the learners’ inability to appropriately 

identify and use punctuation marks due to incomplete learning of rules. Article errors 

placed fifth with 52 occurrences representing12.80% of the total number of errors. 

Here, the learners omitted articles where they were needed and used them wrongly in 

some cases. These errors occurred mainly due to forgetfulness and ignorance of the use 

of the rules in terms of article usage in the English Language. Capitalization errors came 

last with 46 occurrences representing 11.33%.Errors in this category were wrong use 

of capital letters. Here, learners omitted uppercase letters in some instances and also 

used them where they were not required. Additionally, certain words were written 

beginning with the uppercase letters, some in the middle and others at the end of some 

sentences, when they were absolutely not required. This challenge can be attributed to 

the learners’ inability to distinguish between proper and improper nouns and the various 

words that must be started with capital letters, no matter where they appear in a 

sentence. 

5.1.1   Errors identified 

Below are the errors identified in this study: 

1. Spelling errors 

2. Word-omission errors. 
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3. Tense errors. 

4. Punctuation errors. 

5. Article errors. 

6. Capitalization errors. 

5.1.2   Causes of errors 

The following are the cause/sources of the errors identified: 

1. Overgeneralization of grammatical rules. 

2. Incomplete rule application of grammatical rules. 

3. Regularization of grammatical rules. 

4. Ignorance of rule restrictions. 

5. Negative transfer from the L1 to L2. 

6. L1 interference. 

7. Teacher-induced. 

8. Learner-induced. 

9. Influence of the L1. 

10. Context of learning. 

11. Inadequate reading materials. 

5.2    The Role of Errors in Learners’ Writing 

So far, the findings of the study have shown that learners’ errors: 

(i) Help teachers to identify the problems learners face in the language class. 

Frequent exercises on the investigations of learners’ errors and the frequency with 

which they occur will enable the teachers devise appropriate alternative strategies to 

organize remedial lessons on those errors to help reduce them. This is necessary 

because, errors provide adequate feedback that informs the teacher on the effectiveness 
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of teaching techniques. For instance, Presada and Badea (2014) analyzed the errors 

made by students in their transition classes and asserted that this method could help 

them sort out the real problem. They confirmed that Error Analysis could lessen the 

number of errors in their students’ work. Karra (2006), Mohammed (2013) and Jabeen, 

Kazemian and Shahbaz (2015) have also identified the following as the importance of 

errors in language teaching and learning: They help the teacher to know a student’s 

progress, provide feedback; they make the researcher aware of the effectiveness of a 

teaching technique and what parts of the syllabus has been inadequately learned or 

taught and thus needs further attention. 

(ii)  Enable the teacher to decide whether he must devote more time to the item 

he has been teaching and provide information for designing a remedial syllabus or a 

program of reteaching.   

(iii) Lastly, errors show how a language is acquired, what strategies the learner 

uses and thus help him or her to learn from these errors. According to Richards (2002), 

errors play the role of enabling the teacher to discover, identify and analyze learner’s 

mistakes as well as designing the most appropriate methods for solving them. Again, 

errors are very important to the learner. This to Richards (2002) serves as a tool through 

which the learner discovers the rules of the Target Language which could not be 

understood earlier and with time, these learners will be able to identify and correct their 

errors. Furthermore, Ellis and Barkhuizen (2005, p. 61) suggest three significance of 

learner errors. These are (1) they serve a pedagogic purpose by giving teachers insight 

into what learners have learned and what they have not mastered; (2) they serve a 

research purpose by providing evidence about how languages are learned; and (3) they 

serve a learning purpose by acting as devices by which learners can discover the rules 

of the target language by obtaining feedback on their errors. 
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5.3    Pedagogical Implications 

This study has a lot of pedagogical implications for the teaching and learning of 

English Language: 

(i) When students are assisted to correct their errors, they become more accurate 

in using the L2. Brown (2006) suggests that error correction can be very helpful in L2 

learning. Since consistent practice leads to perfection, teachers should design learning 

tasks that encourage practice of forms and structures learnt. This can be done through 

role-play, drama, conversation, and peer-teaching. Teachers should also provide pupils 

with reading materials about things in their immediate environment to help them to read 

both at home and in school. The content of the reading material should communicate 

relevantly to the learners at their level. This will enable them enjoy the reading and as 

they read a lot, writing becomes easier and enjoyable because they will have enough 

vocabulary to express themselves. Teachers should also create opportunities for 

students to practice orally in the target language to make them efficient in the language. 

This can be done through self-talk and simulated conversation with peers. Their spelling 

of words can also be improved by encouraging them to practice pronunciation by 

drilling them on words and sounds, as well as listening using dictation. With this, their 

phonological awareness will be improved to help limit the spelling errors. 

(ii) A conducive language learning environment, if created, will enable even the 

timid child in the class to use the language freely. The researcher believes that with 

consistent practice through dramatization and peer interaction, the students will master 

the rules of the language to help curb the error occurrences in their writing. Again, 

language lessons should be learner-centered so that the learners will be actively 

involved in the learning process. Teachers should facilitate the learning process with 

all activity-centered of the learners’ interest. The learning process should be made fun 
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and interesting. To achieve this, the teacher should be innovative in order to devise 

effective learning activities for learners to practice. Most importantly, the teacher must 

be abreast with knowledge of the subject matter as well as the techniques to make 

him/her proficient and a good model of the Target Language so that he/she will be able 

to teach the learners the phonological, morphological, syntactic and the semantic rules 

pertaining to the language. Also, through in-service training and regular refresher 

courses, language teachers will learn new ideas and teaching strategies from one 

another.  

(iii) Moreover, teachers should have an in-depth understanding of the L1 

structure of their learners to be able to identify the sources of their errors in order to 

provide the needed assistance to these learners where necessary. This way, they will 

help minimize such error. 

(iv) Furthermore, the English Language syllabus only spells out topics but does 

not suggest how these topics can be effectively taught. Though there are handbooks, 

they do not provide enough information for effective teaching. The researcher suggests 

that the syllabus should include a variety of child- centered approaches to guide the 

teacher to teach learners based on their learning abilities. The syllabus should be 

designed with its corresponding textbooks to enable teachers get appropriate materials 

for learners. Information in the textbooks should also match the topics in the syllabus. 

(v) There should be a cordial relationship between parents and teachers to 

enable them work hand-in-hand towards their wards’ learning development. 

5.4  Suggestions for Future Research 

This study looked at the errors learners at the St. Paul Methodist JHS two 

commit in their written essays and the following suggestion made. 
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1. Researchers may also look at other categories of errors other than those 

found in the present study. 

2.  Future research may focus on the effects of phonological deficiency of both 

teachers and students’ reading. 

3.  Again, researchers may investigate how errors in the writing of L2 learners 

are corrected by both teachers and learners in the classroom. 

4.  The researcher also suggests that this study be extended to other schools in 

the region in particular and the country as a whole.  

5.5 Conclusion 

The study aimed at analyzing the errors made by the form two students of St. 

Paul Methodist JHS in their written essays. The errors identified were spelling errors, 

word omission errors, tense errors, punctuation errors, article errors and capitalization 

errors. Based on the findings of the study, it is prudent that language teachers are given 

adequate training on appropriate language teaching approaches for all levels to make 

them effective and efficient in the class they are assigned. With that, they will be able 

to help their students to become proficient in the Target Language. As this study adds 

to existing knowledge on learners’ errors, it is envisaged that more research is 

conducted on other linguistics aspects in the classroom. 

 

 

 

REFERENCES 

Abeywikrama, R. (2010). An analysis of errors in English writing of Sinhala 
undergraduates. http;//www.researchgate.net. 

University of Education,Winneba http://ir.uew.edu.gh



81 
 

Abi Samra, H. (2003). An analysis of errors in Arabic Speakers’ English writings, 
American University OF Beirut http://nadass.tipod.com. 

Adika, G. S. K. (2012) “English in Ghana; Growth, Tensions nad Trends”. In IJLTIC 2 
(2). 151-166. 

Aicsi, T., Maicusi, P., & Lopez, M.J.C. (2000). The error in the second language 
acquisition. Encentio. Revista de investigacion e innovacion en la clse 
deidiomas, 11, 168-173. 

Al-khresheh, M. (2010). Interlingua interference in the English language word order 
structure of Jordanian EFL learners. European Journal of social sciences 11(1) 
106-113. 

Al-khresheh, M. (2013). The Misuse of Word Order in the Writing of Jordanian EFL 
learners. Unpublished doctoral dissertation. Kuala Lumpur: University of 
Malaysia. 

Al-Khresheh, Mohammed H. (2016). A review study of Enor Analysis Theory. 
International Journal of Humanities and Social Science source  

Al-Tamimi, A. (2006). An investigation of interlingual and untralingual interference 
in the acquisition of English present tenses by Yemeni learners. (Unpublished 
M.A. thesis University, Sains Malaysia, Penang, Malaysia). 

Avomah, A.O. and Apam, B. (2014). Errors in the use of punctuation marks among 
Polytechnic students. International Journal of Eng. Lang. and Literature 
studies, 3(1) 93-98. 

Awuah-Boateng, P. A. K. (1998). An analysis of students’ errors based on a diagnostic 
test for first year students at the beginning of the 1998/97 academic year. 
Department of English, University of Cape Coast, Cape Coast.  

Barrett, N. E. & Chen, L. M. (2011). English Article Errors in Taiwanese College 
students’ EFL writing. Computational Linguistics and Chinese Language 
Processing.. 16, 3-4, 1-20 

Bataineh, R. F. (2005). Jordanian Undergraduate EFL Students’ Errors in the use of the 
indefinite. Asian EFL Journal, March 2005, volume 7, Issue 1, Article 5 

Bello, T. (1997). Writing Topic for Adult ESL Students. Paper Presented at The 31st 
Annual Teacher of English to Speakers of other Language Convention, Orlando, 
FL, USA. 

Bennui, P. (2008). A study of L1 Interference in the writing of Thai EFL Students. 
Malaysian Journal of ELT Research, 4,72-102. 

Benson, C. (2002). ELT Journal Volume 56/1 Oxford University Press 

University of Education,Winneba http://ir.uew.edu.gh

http://nadass.tipod.com/


82 
 

Benyo, A. A. F. (2014). English spelling problems among students at the University of 
Dongola, Sudan. http://faculty.psau.edu.sa 

Best, J. W. & Khan, J. V. (2006). Research in Education (10th Ed.) New York: Prentice 
Hall. 

Bjork, L. & Raisanen, C. (1997). Academic writing: A university writing course. Lund. 
Sweden: Student litteratur. 

Brink, J. P. & Wood, M. T. (1998). Advanced Design in Nursing Research 
http://dx.doi.org. 

Brown, D.H. (2000). Principles of Language Learning and Teaching 4th Ed. New York, 
Addison Wesley Longman. 

Brown, H. D. (1980). Principles of Language Learning and Teaching. New Jersey: 
Prentice Hall Inc. 

Brown, H. D. (1994). Principles of Language Learning & Teaching (3rd Ed.) 
Eaglewood Cliffs. NJ: Prentice Hall. 

Brown, H. D. (2000). Principles of Language Learning and Teaching (4 Ed). Addison 
Wesley Longman: Longman. 

Brown, H. D. (2002). Principles of Language Learning (4th Ed) London; Longman. 

Brown, H. D. (2006). Principles of Language Learning and Teaching. 3rd ed. New 
Jersey: Prentice Hall. 

Brown, H. D. (2007). Principles of Language Learning and Teaching. New York: 
Pearson Education, Inc. 

Burns, N. & Grove, S. K. (2011). The practice of nursing research: Conduct, crititique 
and utilization, W. B. Saunders, Philadelphia. 

Burt, M.K. & Kiparsky, C. (1972). The Goofican: A repair manual for English. Rowley, 
Massachusetts, Newbury House 

Byrne, D. (1979). Teaching Writing Skill. Longman Publisher. 

Carney, E. (1994). A survey of English Spelling. London: Routledge Inc. 

Carson, J. (2001). Second Language Writing and second Language Acquisition. In T. 
Silva and Matsuda (Eds) on 2nd Language writing pp. 191-200 Mahwah NJ: 
Lawrence Eribaem Associaties.  

Catherine, M. (1999). Designer Qualitative Research, 3rd Ed, United States of America: 
Sage. 

University of Education,Winneba http://ir.uew.edu.gh

http://faculty.psau.edu.sa/
http://dx.doi.org/


83 
 

Cedar, P. S. (2004). Transferability and translatability of idioms by Thai-speaking 
learners of English. Dissertation Abstracts International. 64(8), 2570.  

Celce-Murcia, M & Larsen-Freeman, D. (1999). The Grammar Book: An ESL 
TEACHER’S Course, Boston: Heinle and Heinle. 

Celce-Murcia, M. & Larsen-Freman, S. (1999). The Grammar Book: An ESL teacher’s 
course. Boston: Heinle and Heinle  

Chakraverly, A & Goutam K. (2000). Dynamics of Writing. Forum, 38 (3) 

Chen, C. Y. & Huang, H. Y. (2003). L2 acquisition of subject prominence by EFL 
students in Taiwan. English Teaching & Learning, 27(4), 99-122 

Chen, H.C. (2000). Error analysis of some features of English article usage: Journal of 
Wu-Feng Applied Linguistics, 8, 282-296. 

Chomsky, N. (1957). Syntactic Structures. The Hague, the Netherlands: Mouton 

Chomsky, N. (1965). Aspects of the Theory of syntax. Cambridge, Mass: MIT Press 

Chomsky, N. (1972). Studies on semantic in generative grammar. The Netherlands: 
Mouton and Co. 

Christensen, H., Gotoh, Y. & Renal, S. (2001). Punctuation annotation using statistical 
prosody models. In ISCA Workshop on prosody in speech recognition and 
understanding. 

Chuang, F. (2005). Article Misuse: A neglected problem in Chinese EAP student 
writing. https://www.research.researchgate.net 

Chuang, L. (2005). Article Misuse: A neglected problem in Chinese EAP student 
writing. https://www.readingmatrix.com 

Collins, L. (2002). The role of L1 influence and Lexical aspects in the acquisition of 
temporal morphology. Language learning, 52(1), 43-94 

Corder S. P. (1967). The Significance of Learners’ errors. Reprinted in J. C. Richards 
(eds) (1974, 1984) Error Analysis Perspectives on Second Language 
Acquisition. London, Longman, pp. 19-27 originally in International Review of 
Applied Linguistics, 5 (4). 

Corder S.P. (1978). Error Analysis Interlanguage and Second Language Acquisition. 
Language Teaching & Linguistics: Surveys 6(4), 60-78. 

Corder, S. P. (1967). The significance of Learners’ errors. International Review of 
Applied Linguistics, 5(4), 161-169. 

University of Education,Winneba http://ir.uew.edu.gh

https://www.research.researchgate.net/
https://www.readingmatrix.com/


84 
 

Corder, S. P. (1971). Idiosyncratic Dialect & Error Analysis. International Review of 
Applied Linguistics Vol. 9, No 2: 147-160. 

Corder, S. P. (1974). Error Analysis, In Allen, J. L. P. al 

Corder, S. P. (1974). Error Analysis, In J. P. B. Allen and S. Press Corder (eds). 
Techniques in Applied Linguistics (The Edinburg Course in Applied 
Linguistics: 3), London: Oxford University Press (Language & Language 
Learning, pp. 122-154 

Corder, S. P. (1974). Techniques in Applied Linguistics. Oxford: Oxford University 
Press. 

Corder, S. P. (1975). Error Analysis & Interlanguage. Oxford: Oxford University 
Press. 

Corder, S. P. (1975). Error, Analysis, Interlanguage & Second Language Teaching & 
Linguistic Abstracts, Vol. 8: 201-218. 

Corder, S. P. (1978). Error Analysis interlanguage and second language acquisition. 
Language Teaching and Linguistics: Surveys, 6(4), 60-78. 

Corder, S. P. (1981). Error Analysis and Inter-language. Oxford; Oxford University 
Press. 

Corder, S. P.(1974). Error Analysis in J. Allen &S.P. Corder (Eds). The Edinburgh 
course in Applied Linguistics. Oxford: Oxford University Press  

Creswell, J. W. (1994). Research design: Qualitative, quantitative and mixed method 
approaches (3rd ed). London Sage. 

Creswell, J. W. (2008). Education Research: Planning, Conducting and evaluating 
qualitative and quantitative research, (3rd Ed.) New Jersey: Pearson 
educational.  

Dako, K. (1997). Features of Stylistic Versatility in English as observed in the writing 
of English graduates, in M.E. Kropp Dakubu (Ed), English in Ghana (pp. 263-
274). Accra: Black Mask. 

Dams, S. & Ching, K. H. (2009). Common errors in written English essays of form one 
Chinese students; A case study. European Journal of Social sciences, 10(2), 
242-253. 

Darus, S. (2009). Common errors in written English essays form one Chinese students. 
A case study. European Journal of Social Sciences, 10(2) 

De Vos, A. S. (2001). Research at grass roots: Primer for the caring professions, Van 
Schaik, Pretoria. 

University of Education,Winneba http://ir.uew.edu.gh



85 
 

Deddy, M. (2008). Metodologi Penelitian Kualitatif, Baundung PT: Remaja 
Rosdakarya. 

Downing, A. & Locke, P. (2006). English grammar: A university course (2nd Ed.). UK: 
Prentice hall Int. 

Dulay H. Burt M. Krashen, S. (1982). Language Two. Oxford: Oxford University, Inc. 

Edy-Buandoh, D. (1997). A preliminary report on the study of error patterns in written 
essays of Senior Secondary Students. In M.E Kropp-Dakubu (Ed) English in 
Ghana. Accra: Black Mask. 

Ellis, R. & Barthuizen, G. (2005). Analysing Learner Language Oxford University of 
Michigan Press 

Ellis, R. (1996). The study of Second Language acquisition, Oxford: Oxford University 
Press 

Ellis, R. (1997). SLA Research and Language Teaching. Oxford: Oxford University 
Press. 

Erdogan V. (2005). Contribution of Error Analysis to Foreign Language Teaching. 
Mersin University. Journal of Faculty of Education; 1(2), 261-270. 

Ezu, S. K. (2008). Aki-Ola series English for SHS in W.A. Accra: Akio-Ola Publishers. 

Fang, X, & Xue-Mei; J. (2007). Error Analysis and EFL classroom teaching. U.S-china 
Education Review 4(9) Serial No. 34. 

Fang, Y. C. (1999). Teaching English Verb tenses to Chinese EFL students. Journal of 
Kuen-Shan Institute of Technology, 2, 119-123. 

Ferris, D. (2002). Treatment of errors in second Language student writing. Ann Arbor. 
MI: The Union of Michigan. 

Gass, S. & Selinker, L. (2001). Second Language acquisition: An introductory Course, 
2nd Ed. London: Lawrence Erlbaum Associates. 

Gass, S. M. and Selinker, L. (2008) Second Language Acquisition: An introductory 
Course. (3rd ed.) NY: Taylor & Francis. 

Gbeze, R.K. (1997). Error analysis of communicative skills examination scripts of the 
University of Cape Coast (unpublished long essay, Department of English, 
University of Cape Coast, Cape Coast). 

Gogovi, G.A.K. (1997). Intensifier + verb collocation in English: A case study of post 
diploma usage in the University of Education, Winneba. In M.E. Kropp Dakubu 
(Ed) English in Ghana (46-52) Accra, GESA: Black mask. 

University of Education,Winneba http://ir.uew.edu.gh



86 
 

Hakuta, K. (1976). A case study of Japanese Child Learning English, as a second 
Language Learning, 26, 321-351. 

Haryono, P. (2011). Hand out Error Analysis. Klaten: Widya Dharma University 

Hassan, E. M. I. (2014). Pronunciation problems: A case study of English Language 
students at Sudan University of Science and Technology. Retrieved from 
https;//www.researchgate.net 

Heydari, P. & Begheri, M. S. (2012). Error Analysis: sources of L2 Learners’ Errors. 
Theory and Practice in Language Studies, 2, 1583-1589 

Heydari, P. (2012). Error Analysis: Sources of L2 Learners’ Errors. Theory and 
practice in Language Studies 2(8) 10, 4304. 2.8 1583-1589 

Horrish, J. (1983). Language Learners and their errors. London: The Macmillan Press. 
https://www.eric.ed.gov/pdf/ED502653 

https://www.eric.ed.gov/pdf/ed502653 

Huang, S. J. (2006). A Case study of EFL students writing errors on a web-based 
writing program. Paper presented at the International conference and workshop 
on TEFL and Applied and Linguistics, Ming Chuan. 

Huang, S. L. (2001). Error Analysis & Teaching Composition Master’s Thesis. 
National Tsing Hua University Hypothesis Studies  

Huang, S. L. (2001). Error Analysis and Teaching Composition. Master Thesis. 
National Tsing Hua University 

Hughes, A. & Lascaratou, C. (1982). Competing Criteria for error gravity. ELT Journal 
36 (6), 175-182 

Hughes, S. (1994). The Webbinf Way. Winnipeg, Canada: Pegusis Publishers. 

Hunan, D. (1999). Language Teaching Methodology. New York; Prentice Hall. 

Jabeen, A. Kazemian, B. Mustafai, S. M. (2015). The Role of Error Analysis in 
Teaching and Learning of Second and Foreign Language. Education and 
Linguistics Research. 1,252 http://elr.macrothink.org. 

James, C. (1998). Errors in Language and Use: Exploring Error Analysis. London: 
Addition Wesley Longman  

James, C. (1998). Errors in Language Learning and Use. London: Longman. 

James, C. (2001). Errors in Language Learning & Use: Exploring Error Analysis. 
Beijing: Foreign Language Teaching & Research Press. 

University of Education,Winneba http://ir.uew.edu.gh

https://www.eric.ed.gov/pdf/ED502653
https://www.eric.ed.gov/pdf/ed502653
http://elr.macrothink.org/


87 
 

Jarvis, S. (2000). Methodological rigor in the study of transfer: Identifying L1 influence 
in the inter-language lexicon. Language Learning. 50 (7), 245-309. 

Jiang, M. C. (1995). An Analysis of Chinese ESL Learners’ errors in Prepositions. 
Journal of National Chiayi institute of Agriculture, Ali 187-201. 

Jiang, W. (2009). Acquisition of word order in Chinese a foreign language. Mouton de 
Gruyter: Germany. 

Jie, X. (2008). Error Theories and Second Lang. Acquisition. US-China Foreign Lang., 
6,35-42 

Jordan, R. R. (2000). English for Academic purposes: A guide and resources book for 
teachers. Cambridge: Cambridge University Press. 

Karim, K. & Nassaji, H. (2013). First Language in Second Language Writing: An 
Examination of Current Research. Iranian Journal of Language Teaching 
Research, 1(1), 117-134. 

Karra, M. (2006). Second Language acquisition: Learners’ errors and error correction 
in second language teaching. http://www.proz.com/tranglation-articles/articles 
33/ 

Kaweera, C. (2013). Writing Error: A review of interlingual and intralingual in EFL 
context. https://www.ccsenet.org 

Keiko, M. H. (2003). Frequent errors in English Grammar Articles and possessive 
markers. http://library.nakanishi.ac.jp/kiyou/gaidai(283)pdf. 

Keshavars, M.H. (1997). Contrastive Analysis & Error Analysis Tehran: Rahmann 
Pub. Retrieved From Http://Disseration.Ub.Rug.Nl/Facilities/Arts/2002 On 
10/3/16. 

Khan, P. (2005). Analysis of Errors in a Secondary School in Kuala Lumpur 
(Unpublished Master’s Thesis). University of Kebangsuan, Malaysia. 

Kim, S. (2001). Transfer & Access for Universal Grammar in Adult Second Language 
Acquisition. Retrieved From Http://Disseration.Ub.Rug.Nl/ Faci- 
lities/Arts/2002 On 10/3/16. 

Kin, I. (1988). A study of the errors in the use of the English verbs with special reference 
to tense, mood and voice (unpublished master’s thesis, Busan National 
University, Busan, Korea). 

Koosha, M. & Jafapour, A. A. (2006). Data-driven learning and teaching collocation of 
prepositions: the case of Iranian TFL adults’ learners. Asian EFL Journal, 8(8), 
200-216. 

University of Education,Winneba http://ir.uew.edu.gh

http://www.proz.com/tranglation-articles/articles%2033/
http://www.proz.com/tranglation-articles/articles%2033/
https://www.ccsenet.org/
http://library.nakanishi.ac.jp/kiyou/gaidai(283)pdf
http://disseration.ub.rug.nl/facilities/arts/2002%20on%2010/3/16
http://disseration.ub.rug.nl/facilities/arts/2002%20on%2010/3/16
http://disseration.ub.rug.nl/%20Faci-%20lities/Arts/2002%20On%2010/3/16
http://disseration.ub.rug.nl/%20Faci-%20lities/Arts/2002%20On%2010/3/16


88 
 

Kothari C. R. (2004). Research Methodology; Methods and Techniques. Now Delhi; 
New Age International (p) Ltd. 

Krashen, S. (1982). Principle and Practice in second language acquisition Oxford: 
Pergamon Press. 

Kutz, E. Garden, S. & Zamel, V. C. (1993). The Discovery of Competence: Teaching 
and Learning with Diverse student writers. Portsmouth, NH: Boynton/Cat 
Publishers  

Kutz, E., Groden, S. & Zamel, V, (1993). The Discovery of Competence: Teaching and 
Learning with diverse student writers. Portsmouth, Hill: Boyntoon/Cook 
Publishers. 

Lado, R. (1957). Linguistics Across Cultures. University of Michigan Press, Ann 
Arbor. 

Latiff, R. A & Bakar, A. H. (2007). Interference of Bahasa Malaysia (L1) in English 
(L2) Essay Writing Among Rural Malay Secondary School Students in 
Malaysia. Malaysia Journal of ELT Research, Longman: Learning Newbury 
House Publishers, Inc. 

Lee, E. P. (2001). Error Analysis on Medical Students’ writing. http://www.stc.arts. 
chala.ac.th/TTUA/Papers-for-/TUA_Proceedings/Eunpyo-new-pdf 

Lennon, P. (1991). Error: Some problems of definition, identification and discussion. 
Applied Linguistics, 12(2), 180-196 

Liu, C.K, Sung, C. J. & Chien, S. C. (1998). The process of generating notes when the 
EFL students write English. Humanity and Society Teaching Newsletter, 8(6), 
132-150. 

Liu, D. (1998). Ethnocentrisms in TESSOL: Teacher educational the neglected needs 
of international TES of students. ELT Journal, 52(1), 3-10. 

Llach, P. A. (2015). Lexical errors in writing at the end of primary and secondary 
education: Description and pedagogical implications. Porta Linguarum, 23, 
109-124. 

Louis, Cohen, L. M. Ak. M. (2007). Research Methods in Education (Sixth ed): 
Routledge 270 Madison Avenue, New York NY. 10016. 

Macline, A. (2001). Reference guide to English: A handbook of English as a second 
language. USA, Washington DC: 

Mahama, E. S. (2012) Ghanaian English and its Implication for academic writing. A 
case study of English on the Navrongo Campus of UDS, Ghana. Research on 
Humanities and Social Sciences. Z (11); 56-63 www.Tuste.org. 

University of Education,Winneba http://ir.uew.edu.gh

http://www.tuste.org/


89 
 

Mclaughlim, B. (1987). Second Lang. Learning & Bilingualism in Children & Adults. 
In S. Rosenberg (Ed) Handbook of Applied Psycholinguists. NJ: Lawrence 
Erlbaum. 

Mcmillan, J. H. & Schumacher, S. (1997). Research in Education: a conceptional 
introduction (4th Ed). USA: Addison-Wesley educational publishers Inc. 

Mensah, G.E. (1996). Golden Nugget English Books volume 1. G.M. Kumasi: Golden 
Nuggets Ventures. 

Meyers, A. (2005). Write with confidence: Writing effective sentence and paragraph. 
London: Longman Pub Group. 

Mezrag, M. (2013). The importance of error analysis in learners’ writing skills. The 
case of first year English students at Biskra University (Dissertation submitted 
in partial fulfilment of the requirement for the master Degree in Science of 
Language, Biskra University). 

Mireku-Gyimah, P. B. (2014). An analysis in the English of final year university 
students: a case study at the University of Mines and Technology. Journal of 
ELT and applied linguistics (LELTAL) 2(4), 2347-6575. 

Mireku-Gyimah, P.B. (2008). Do students of mining and allied engineering programs 
have any problems in English? Ghana Mining Journal, 10, 48-62. 

Mohammed, S. (2013). The role of error analysis in teaching and learning of second 
and foreign language, Department English Language. Gujrat: University of 
Gujrat, Punjab, Pakistan. 

Mohammed, T. & Hazarika Z. (2016). Difficulties in learning EFL in KSA: Writing 
Skills in context. https;//www.ccsenet.org 

Mori Y. (1998). Effects of First Language and Phonological Accessibility on Kanjs’ 
Recognition. The Modern Language Journal, 82(1), 69-82. 

Myles, J. (2002). Second Language Writing and Research: The Writing Process and 
Error Analysis in Student Texts. Retrieved From Http://Tes-Ej-Org/G/22/ 
Al.Html. 

Myles, J. (2002). Second language writing and research: The writing process and error 
analysis in students texts. Queen’s University, TESL-EJ, 6(2), pp. 1-14 

Nemser, W. (1974). Approximative Systems of foreign language learners. In J. C. 
Richards (Ed.), Error Analysis: Perspectives on second language acquisition (pp 
55-63). London: Longman 

Nemser. W. (1971). Approximative systems of Foreign Language Learners. IRAL, 
9,115-125. 

University of Education,Winneba http://ir.uew.edu.gh

http://tes-ej-org/G/22/%20Al.Html
http://tes-ej-org/G/22/%20Al.Html


90 
 

Nganbam, H. (2016). An analysis of syntactic error committed by students of English 
Language in the written composition of Mutah University: A case study. 
European Journal of English Language, Linguistic and Literature, 3(1), 1-13 

Nonkukhetkhong, K. (2013). Grammatical errors of the year students, Udon thani 
Rajabhat University. Paper presented at the Asian Conference on Language, 
2013, Osaka, Japan. 

Norman, C. & Stageberg, D. O. (2000). An Introductory English grammar EARL 
Mcpee. Thompson Heinle Publisher  

Norrigh, J. (1987). Language Learning and Their errors. London: Macmillan Publisher 
Limited 

Nunan, D. (1991). Language teaching methodology: A textbook for teachers. New 
York: Prentice Hall International Ltd. 

Owu-Ewie, C. & Lomotey, C. F. (2016). L1 (Akan) interference errors in L2 (English) 
writing; The case of Three Junior high School students in Ghana. American 
Journal of Language and Literacy, 1, A1-A18- http://www.ASRA 
research.org/ajll-vol-1no-1-2016 

Owu-Ewie, C. (2006). “The Policy of Education in Ghana; A critical look at the English 
only Policy of Education: In John Mugane et al (ed.). Selected proceedings the 
35th Annual Conference of African Linguistics, pp. (76-85), Somer ville, MA, 
Cascadilla Proceedings Project. 

Owu-Ewie, C. (2006). The policy of education in Ghana: A Critical look at the English. 
Only Policy of Education”. In John Mugane et al (ed) 

Owu-Ewie, C. (2012). Learn to Research: an introduction to traditional action 
research methods. Accra: Xusion. 

Owu-Ewie, C. (2013). Error Correction Strategy Use in the Classroom: A Study of JHS 
English Teachers in Ghana in Sino-US English Teaching, ISSN B39-807220 
(7) 503-516 

Owu-Ewie, C. (n.d.), L1 interference on L2 (English) writing; A case of Ghanaian JHS 
students Paper presented at the 5th conference of Linguistics Association of 
Ghana at UEW Winneba. 

Palmer, C. Barbara, Hafiner, L. Many, & Sharp, F. Marylim. (1994). Developing 
cultural literacy through the writing process. Massachusetts: Allyn 

Parahod, K. (1997). Nursing Research: Principles, Process and issues. London: 
Macmillan Press, P. 218. 

Pattron, M. C. (2002). Qualitative research and evaluation methods. Oaks, C. A.: Sage 
Publications. 

University of Education,Winneba http://ir.uew.edu.gh



91 
 

Penny, W. K. (2001). An analysis of students’ error patterns in written English: 
Suggested teaching procedure to help. (unpublished Master’s thesis). 
University of Birmingham, England. 

Polit, D. F., & Beck, C, T, (2004). Nursing Research: Principles and methods, J. B. 
Lippincitt, Philadelphia. 

Pongsirirwet, C. (2001). Relationship among grammatical accuracy, discourage 
features, and the quality of second language writing; the case study of Thai EFL 
learners. Research Dissertation: West Virginia University 

Presacla, D. & Badea, M. (2014). The Effectiveness of Error Analysis in Transition 
Classes. A Pilot Study. Journal of Education and Practice 6(32), 49-59  

Quagie, J. S. (2010). English: A tool for communication for universities and tertiary 
institutions 2nd Edition. Hybrid publications 

Quirk, R. & Greenbaum, S. (1973). A University grammar of English. London: 
Longman Publishing. 

Raehan, N., Chodorow, M., & Leacock, C.(2006). Detecting errors in English article 
usage of Non-native speakers. Natural Language Engineering, 12, 115-129 

Raimes, A. (1987). Language Proficiency, writing ability and composing strategies: A 
study of esl college student writers. Language Learning, 37, 439-468 

Randall, M. (2005). Orthographic Knowledge and First Language Reading: evidence 
from single word diction from Chinese and Malaysian users of English as a 
Foreign Language: Cook, V.J. and Basetti, B. Eds. 2nd Language Writing 
Systems. Cleve don. Multilingual Matters Limited, 122-146. 

Rao, Z. (2007). Training in Brainstorming and Developing writing skills. ELT Journal, 
61(2). 

Ratna, S. D. (2013). A correction between mastery of sentence structure and diction 
with English writing skills at IX Grade JHS of Alsyukro South Tangerang. 

Richard J. (1971). A non-Contrastive Aproach to error analysis. English Language 
Teaching 25, 204-219 

Richards, J. C. & Renandya, W. A. (2002). Methodology in Language Teaching: An 
Anthology of Current Practice. Cambridge: Cambridge University Press. 

Richards, J. C. & Schmidt, R. (2002). Dictionary of Lang. Teaching & Applied 
Linguistics. Pearson Education Ltd. London; Longman. 

Richards, J. C. & Schmidt, R. (2010). Longman Dictionary: Longman Teaching and 
Applied Linguistics, 4th Edition. Great Britain: Pearson Educational Limited. 

University of Education,Winneba http://ir.uew.edu.gh



92 
 

Richards, J. C. (1971). A non-contrastru approach to error analysis. English Language 
Teaching Journal. 25, 204-219 

Richards, J. C. (1974). Error Analysis and second language strategies. In new frontiers 
in second language learning. Eds. J. H. Schum and N. Stenson. Rowley, Mass: 
Newebury House, P. 6 

Richards, J. C. (2015). Creativity in language teaching: Perspectives from research 
and practice. https://www.bookdepository.com 

Samatle, M. Z. (2001). Error in the written English of Learner in Selected 
phithaditjhada Secondary Schools (M. A. Thesis Presented to Concordia 
University, Canada). 

Samatle, M.Z. (201). Errors in the written English of learners in selected 
phuthaditjhada Secondary School. M.A. Thesis presented to Concordia 
University, Canada. 

Sarfraz, S. (2011). Error Analysis of The Written Eng. Essays Of Pakistani 
Undergraduate Students Of Case Study. Asian Transactions On Basic & 
Applied Sciences, 1(5), 131-148. 

Sauter, K. (2001). Transfer and Access to University Grammar in adult second 
language acquisition http://www.dissertation.ub.rug.nlfaculties/arts/2002. 

Saville-Troike, M. (2006). Introducing second language acquisition. Cambridge: 
Cambridge University Press. 

Schachter, J. & Celce-Murcia, M. (1977). Some reservations concerning error analysis. 
TESOL Quarterly, 11(4), 441-451. 

Seidu, A. (2007). Modern Approaches to Research in Educational Administration for 
Research Students. Kumasi: Payless Publication Limited. 

Sekyi-Baidoo, Y. (2000). Learning and Communication. Accra; Infinity Press. 

Selinker, L. (1969). Interlanguage, IRAL, 3,114-132. 

Selinker, L. (1969). Language Transfer. Geneva linguistics 9:67-92 

Selinker, L. (1972). Interlanguage International Review of Applied Linguistics, 10, 
209-231. 

Selinker, L., Swain, M. & Dumas, G. (1975). The Interlanguage Hypothesis Extended 
to children. https://www.researchgate.net 

Sey, K. a. (1973). Ghanaian English: Exploratory Survey. London and Basingstoke: 
Macmillan Publishers Ltd. 

University of Education,Winneba http://ir.uew.edu.gh

https://www.bookdepository.com/
http://www.dissertation.ub.rug.nlfaculties/arts/2002
https://www.researchgate.net/


93 
 

Stevenson, J. (2005). The pocket idiot’s guide to grammar and punctuation. Penguin: 
New York. 

Sugiyono, K. (2008). Metode Penelittan Kuantitatif, Kualitatif, Dan R & D. Bandung: 
Alfabeta. 

Suloko (1989). Error Analysis. Surakarta Sebel Marek University Press. 
http://leo.stclaudstate.edu/grammar/tensses.htm/ 

Thomas, M. (1989). The acquisition of English articles by first and second language 
learners, Applied psycholinguistics 10(8), 335-355. 

Touchie, H. (1986). Second Language Learning Errors, Their Types, Causes & 
Treatment. Proceedings of the JALT Journal, 3:114-132. 

Tuesday, 30th July, 2019 Edition of the Daily Graphic (2019) WASSCE Results 
released; over 74, odd fail English Language. 

Wach, P. A. (2015). Lexical errors in writing at the end of primary and secondary 
education: Description and pedagogic implications. Porta Linguarum, 23, 109-
124. 

WAEC (2011). Chief Examiner’s Report. Accra: WAEC 

WAEC (2012). Chief Examiner’s Report. Accra: WAEC 

WAEC (2013). Chief Examiner’s Report. Accra: WAEC 

WAEC (2014). Chief Examiner’s Report. Accra: WAEC 

WAEC (2015). Chief Examiner’s Report. Accra: WAEC 

WAEC (2016). Chief Examiner’s Report. Accra: WAEC 

WAEC (2017). Chief Examiner’s Report. Accra: WAEC 

 

Wasowicz, J. (2007). What do spelling errors tell us about Language Knowledge? 
https://www.learningbydesign.com/uploads/what-do-spelling-errors-tell-us-
about-language-knowledge 

Weigle, S. C. (2002). Assessing writing. Cambridge: Cambridge University Press. 

Williamson, A. A. (2012). The most common punctuation errors made by the English 
and the TEFL major at Ana Najah National University, Vol. 26, Faculty of 
Education. 

Wiredu, J. F. (2005). Organized English grammar. Accra: Academic publishers Ltd. 

University of Education,Winneba http://ir.uew.edu.gh

http://leo.stclaudstate.edu/grammar/tensses.htm
https://www.learningbydesign.com/uploads/what-do-spelling-errors-tell-us-about-language-knowledge
https://www.learningbydesign.com/uploads/what-do-spelling-errors-tell-us-about-language-knowledge


94 
 

Wu, H. & Garzar, E. V. (2014). Types and Attributes of English writing errors in the 
EFL context: A study of error analysis. Journal of language Teaching and 
Research 5(6), 1256-1262. https://doi.org 

Xu, J. (2004). A survey study of Autonomous Learning by Chinese Eng. Major 
Postgraduates. Retrieved September 15, 2017 from http://www.net.org. journal 
/Index.php/elt/article/viewfile/4441/3783  

Yankson, K. E. (1994). Better English through concord for West African Students. 
Accra: Commercial Associate Ltd and Hampton Press Cape Coast, Ghana. 

Yu, L. (1996). The role of L1 in the Acquisition of motion verbs in English by Chinese 
and Japanese Learners. Canadian Modern, Language Review, 53, 191-218 

Zafar, A. (2016). Error Analysis: A tool to improve English skills of undergraduate 
students. Precedia-social and behavioral science,217,697-705. https://doi.org 

Zhahg, S. (2007). Analysis and Classifications of common errors in spoken and written 
English caused by Chinese University students’ lack of English grammatical 
knowledge. US-China Foreign Language, 5(5), 1-5. 

 

 

 

 

 

University of Education,Winneba http://ir.uew.edu.gh

https://doi.org/
https://doi.org/



