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ABSTRACT

English Language has emerged as an important means of communication enjoying the
status of a second language as it is offered as a compulsory subject in Ghanaian schools
from the upper primary to the SHS. This is a qualitative study aimed at finding the
common errors form two students of Saint Paul Methodist JHS in the Greater Accra
Region of Ghana commit in their essay writing. The study also sought to examine the
causes of the errors and how they can be remedied to improve the teaching of L2 writing
in the school. The study used a corpus of essay writings of 40 form two students. The
school and the participants were purposively selected. The data were analyzed using
the error analysis approach. The study identified these common errors spelling, word-
omission, tense, punctuation, article and capitalization. The study also found that the
most frequently committed error was spelling errors followed by word omission errors.
The implications of these findings to the teaching of English writing are that teachers,
where possible should have sufficient understanding of both the L1 and L2 of the
students and teachers should explicitly teach for transfer, have adequate knowledge of
how to identify students’ writing errors, and use effective teaching strategies to improve
students’ English writing. Additionally, teachers should serve as worthy models of
using appropriate English for students to emulate and also create a conducive classroom
environment for students to participate in class activities. Lastly, teachers should create
more opportunities for students to write.

Xiii
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

The four language skills which every learner must master are listening, reading,
speaking and writing. Of these, writing is the most difficult, which produces ideas
through written form. Hamp-Lyons in Nunan (1991, p. 91) explains that it is true that
writing is commonly a difficult activity for most people, both in mother tongue and in
foreign language. In fact, according to Meyers (2005), writing is a way to produce
language, just as humans do naturally when they speak. Writing is communication with
others in a verbal way. In addition, Byrne (1979) states that writing is one of the
language skills that turns writer’s ideas into written form. It is also an action or a process
of discovering and then reshaping and revising them. According to Bello (1997),
writing is a productive language skill that plays an essential role in promoting language
acquisition as learners experiment with words, sentences, and large chunks of writing
to communicate their ideas effectively and to reinforce the grammar vocabulary they
learn in class.

Again, writing is a difficult process even in the L1 and it is a bit more
complicated to write in a foreign language than in the L1. Many studies indicate that
for the beginning English as a Foreign Language (EFL) students, there tends to be
interference from their first language in the process of writing in English (Benson,
2002; Cedar, 2004; Chen & Huang, 2003). Writing in a foreign language often presents
the greatest challenge to the students at all stages, particularly essay writing because it
is usually extended and therefore becomes very demanding. In the opinion of Palmer
(1994), “writing is difficult to learn and so authors should utilize a process that includes

planning, organizing, and revising to present meaning in words form” (p. 1). In line

1
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with Palmer, Richard and Renandya (2002, p. 303) state that there is no doubt that
writing is the most difficult skill for L2 learners to master. That, the difficulty lies not
only in generating and organizing ideas, but also in translating notions into legible text.
As mentioned earlier, writing is a complex task; it is the most difficult of the language
abilities and skills to acquire.

Similarly, (Bjork & Raisanen, 1997, p. 8) argue that “we highlight the
importance of writing in all university curricula not only because of its immediate
practical application, i.e. as an isolated skill or ability, but because we believe that seen
from a broader perspective, writing is a thinking tool. It is a tool for language
development, for critical thinking and, extension, for learning in all disciplines.’ It can
therefore be proposed that errors are inevitable features in Second Language learning.
Thus, research on errors in L2 writing should play an important role in order to enable
L2 learners to better understand their problems and produce better written texts (Darus,
2009). Namely learners’ errors should be identified, categorized and analyzed for
investigating the causes of errors and to find out the ways to reduce errors (Pongsiriwet,
2001). Moreover, as L1 interference is one of the biggest influences which cause L1
writers to produce errors, the examination of second language learning and teaching in
EFL/ESL context is critical (Corder, 1996). Therefore, it is worth investigating errors

in L2 writing with a focus on the interplay of errors and L1 interference.

1.2 Statement of the Problem

Form 2 students of St Paul Methodist JHS encounter a myriad of challenges in
their attempt to construct simple and meaningful sentences. This is often seen in their
written essays and exercises where they constantly make errors such as spelling,
punctuations, tenses, articles, word-omission and capitalization. It has therefore

become somewhat difficult for teachers to read their work or scripts, let alone make
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meaning of their writings. This unfortunate turn of events goes a long way to affect
their performance in class exercises, tests and examinations and later their promotion
and other important examinations. The effect of this is that they are always marked
down due to these errors which some teachers rather see as mistakes. These errors are
prevalent in the written essays of the learners partly due to the nonexistence of a free
writing time in the classroom for the learners except composition lessons.

Libraries, which could have helped the learners with the space and resource or
reading materials, are either not available or ill-stocked. This situation does not
motivate or encourage the students to read widely to enable them enrich their
vocabulary stock, which will reflect in the learner writing good essays. Teachers
insistence on keeping the approved textbook or course book away from the learners till
when it is time for English Language lessons does not help matters. The excuse
sometimes is that, when the textbooks are misplaced by the learners, they, the teachers
are held accountable. This is definitely untenable and thus contributing to the numerous
errors committed in almost all aspect of the Target Language. These apparent
difficulties feature prominently in such areas as capitalization, tenses, spellings,
articles, omission of words and punctuations errors among others. In fact, Kahn (2005)
investigated errors of 30 form five Malaysian students in a similar study and found out
that the students were weak in grammar. It is also a fact that generally speaking,
learning a Second Language is a gradual process filled with a lot of errors at all levels.
It is against this background that error analysis and the most effective and appropriate
corrective measures must be used to help the teaching and learning of the English
Language.

Presada & Badea (2014) analyzed the errors made by students in their transition

classes and asserted that error analysis could help them sort out the real problem. It was
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confirmed that error analysis could lessen the number of errors in their students’ written
essays. From these errors that learners commit, teachers can determine accurately the
learners’ level of mastery of the L2 and discover what they still have to learn, unlearn
or relearn. Teachers need to pay critical attention to these errors which would help them
understand the different processes through which they were caused. These errors were
committed based on the following; borrowing patterns from the Mother Tongue,
extending patterns from the Target Language, and expressing meanings using words
and grammar which are already known (Richard & Schmidt, 2002). According to
Corder (1974), systematically analyzing errors made by language learners makes it
possible to determine areas that need reinforcement in teaching. It is therefore important
for the teacher to investigate the errors that students commit, identify the types of errors
and the frequency at which these errors appear in the writings of the students.

It is an undeniable fact that learners committing errors is part and parcel of the
teaching and learning process. However, it is important to realize that these errors if not
identified, analyzed and remedied, the long term effects on our spoken and written
English will be dire. Learners must pass the English Language paper at both the BECE
and WASSCE levels to be able to move from one stage to the other. The performance
of students in the English Language paper over the years has not been dwindling year
in year out. Many stakeholders in the education sector feel that the standards of
education are falling. It is against this notion that the Ghana Education Service under
the Director-General held a forum dubbed ‘National Forum on the Falling Standards of
English in Ghana on 17, 2008. Similarly, the Chief Examiners’ Report on English in
the BECE from 2011 to 2017 points to the fact that students’ performance in the English
Language paper, especially in the paper 1 (Composition) leaves much to be desired.

This study, being the first to analyze the errors in the written essays of form two students
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of St Paul Methodist JHS, will go a long way to expose and equip the teacher to identify
the errors learners commit in their essays, the causes of these errors and their
implications in the teaching of English Language since knowing the source of learners’

errors is an effective way to help reduce them (Bennui, 2008; Penny, 2001).

1.3 Purpose of the Study

The purpose of this study was to identify the errors that form two students of St
Paul Methodist JHS commit in their written essays. It analyzed and discussed the causes
of the errors as well as the pedagogical implications of the findings, and made necessary

suggestions to help both teachers and learners going forward.

1.4 Objectives of the Study
The objectives of the study are:
1. to identify the errors form two students of St Paul Methodist JHS commit in
their written essays.

2. to Examine the causes of the errors found.

1.5 Research Questions
This study seeks to find answers to the following questions
1. What common errors are frequently found in the written essays of form two
students of St Paul Methodist JHS?

2. What are the causes of these errors?

1.6  Significance of the Study
There are a number of benefits this study is likely to bring. First of all, it creates
awareness among English Language teachers on the kinds of errors form two students

make in their written essays as well as the sources or causes of these errors. Again, it

5
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enlightens language teachers on the role errors play in the language acquisition process.
Also, the findings of this study reveal to the language teacher aspects of the subject that
need more attention in order to devise the appropriate remedial measures to help the
learners. On the part of students, it will bring to light the various errors they commit in
their written essays and this will prompt them on what makes them loose precious
marks unnecessarily. In other words, it helps learners identify and correct their own
errors with time. It is also envisaged that the findings of the study will help provide
language curriculum planners with enough inputs on how to design appropriate
language programs and resources at the JHS level. Finally, it is hoped that the results

will serve as a source of reference and add to knowledge on errors and error analysis.

1.7 Delimitation

The study seeks to identify errors made by form two students of St Paul
Methodist JHS in their written essays. It also looked at the causes of the errors and the
pedagogical implications of these errors on the teaching and learning of English
Language. The researcher limited himself to errors like spelling, word- omission, tense,

punctuation, article and capitalization due to time and other constraints.

1.8  Limitations

This study focuses on only form two students of St Paul Methodist JHS in the
Tema Metropolitan Assembly in the Greater Accra Region of Ghana. The findings
therefore cannot be generalized as all Ghanaian students. The Form 2 class had a total
population of 255. With this kind of population, it is difficult to go through individual
essays to identify the errors the learners committed. To overcome this hurdle, the
researcher has reduced the population to a sample size of 40 students with a

representation from all the form two classes (A, B, C & D). Finally, time constraints
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made it impossible to focus on the whole form two students and by extension the whole

school.

1.9 Organization of the Study

The rest of the study is organized as follows: Chapter 2 reviews related literature
on the study. This focuses on theoretical views that are closely relevant to error analysis.
It includes what constitutes an error, sources of error, the significance of errors and
related studies. Chapter 3 discusses the research design and methodology adopted for
the study. In this chapter, the instruments and sampling technique used for the study, as
well as data analysis, are discussed. The results of the study are discussed in Chapter 4.
The analysis revealed that students committed spelling, capitalization, punctuation,
article, tense and omission of word errors. Lastly, Chapter 5 presents the conclusion of
the study. This includes the summary of findings of the study, the role of errors in
English teaching and learning, the pedagogical implications, as well as suggestions for

future research study.
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CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

This chapter provides theoretical basis of this research. It seeks to discuss the
concept of error, distinction between errors and mistakes and the relevance of errors in
second language learning, focuses some attention on various types of errors. The
chapter ends with a discussion on approaches to studying errors as well as related

studies on errors in second language acquisition.

2.1  The Concept of Error

According to Brown (1994), linguistic errors are noticeable deviation from the
adult grammar of a native speaker, reflecting the interlanguage competence of the
learner. For Burt, Duley and Krashen (1982), errors are the flawed side of a learner’s
speech or writing. They are those parts of spoken or written language that deviate from
the norms of language performance. The definitions by Brown and Burt et. al, differ
from that of Corder (1981), who considers errors in the context of the effectiveness of
the utterances made by language users and refer to them as “covertly idiosyncratic” and
“overtly idiosyncratic” errors. The former refers to flaws in utterances that are
grammatical but do not clearly convey the speaker’s intended meaning. Overtly
idiosyncratic errors on the other hand, occur in sentences that appear to be ill-formed
but whose meaning is transparent to the listeners. Corder’s provision of these broad
error categories was preceded by that of Burt and Kiparsky (1972). They classified
errors in terms of whether they were global or local. Global errors can be considered
synonymous with what Corder refers to as covertly idiosyncratic errors while local

errors, on the other hand, are synonymous with overtly idiosyncratic ones.
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James (1998) opines that the concept of intentionality plays an essential role
when defining an error since an error arises only when there was no intention to commit
one. Therefore, an erroneous utterance is that which was made unintentionally, whereas
when there is an intention to produce a deviant utterance, we simply call it deviance.
As mentioned by Maicusi and Maicusi (2000), in the language learning process, errors
have always been regarded negatively, and must be avoided. As a result, they contend
that teachers tend to show a suppressive attitude to their students. On one hand, errors
are considered as a failure of the teaching process and on the other hand, they are seen
as a natural result that can hardly be avoided, so we should deal and learn from them.
Therefore, errors can be very helpful means in learning a second language as Ellis and
Barkhuizen (2005, p. 61) explain, learners’ errors are significant in three ways. (1) They
serve a pedagogic purpose by showing teachers what learners have learned and what
they have not mastered; (2) they serve a research purpose by providing evidence about
how languages are learned; and (3) they serve a learning purpose by acting as devices
by which learners can discover the rules of the target language by obtaining feedback

on their errors.

2.2 Errors and Mistakes

In linguistics, it is always important to distinguish between errors from
mistakes. A distinction is always made between errors and mistakes where the former
is defined as resulting from a learner’s lack of proper grammatical knowledge, whilst
the latter as a failure to utilize a known system correctly. According to Brown (2000),
a mistake (in performance) refers to a performance error in that it is the learner’s failure
to utilize a known system correctly while an error (incompetence) is a noticeable
deviation from the adult grammar of a native speaker, reflecting the inter-language

competence of the learner. It is crucial to make a distinction between mistakes and
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errors because they are technically two very different phenomena (Brown, 1980, p.
165). James (1998, p. 78) further adds that the basic distinction between a mistake and
an error is also based on the concept of corrigibility. If the learner is able to self-correct
after using an incorrect expression or utterance, we are talking about a mistake.

On the other hand, when the learner produces an unintentionally deviant
utterance and is not able to self-correct, he or she has committed an error. Corder (1971
in James, 1998, p. 78) associates the error versus mistake distinction to the issue of
competence versus performance. In this way, errors are seen as failure of competence
and mistakes as failure of performance. Like an error, a mistake is also a deviation of
the norms of the language but it is not systematic. Norrish (1983, p. 8) says that a
mistake is an inconsistent deviation, that is, sometimes the learner ‘gets it right’ but
sometimes wrong. Richards et al (1985, p. 95) state that mistake, made by a learner
when writing or speaking, is caused by lack of attention, fatigue, carelessness, or other
aspects of performance. So we can say that a mistake is made by a learner because he
does not apply the rule (s) that he actually knows.

Chomsky (1965) made a distinguishing explanation of competence and
performance based on which, later on, the identification of mistakes and errors will be
possible. Chomsky stated that “we thus make a fundamental distinction between
competence (the speaker-hearer's knowledge of his language) and performance (the
actual use of language in concrete situations)” (1965, p. 4). In other words, errors are
thought of as indications of an incomplete learning, and that the speaker or hearer has
not yet accumulated a satisfied language knowledge which can enable him or her avoid
linguistics misuse. Relating knowledge with competence was significant enough to
represent that the competence of the speaker is judged by means of errors that concern

the amount of linguistic data he or she has been exposed to. However, performance

10
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which is the actual use of language does not represent the language knowledge that the
speaker has. According to Richard et al (2002), people may have the competence to
produce an infinitely long sentence but when they actually attempt to use this
knowledge (to ‘perform’),- there are many reasons why they restrict the number of
adjectives, adverbs, and clauses in any one sentence.

The actual state of the speaker somehow involves and influences the speaker’s
performance by either causing a good performance or mistakes. Thus, it is quite obvious
that there is some kind of inter-relationship between competence and performance;
somehow, a speaker can perform well if he or she has had already satisfied linguistic
knowledge. As a support to this, Corder (1967) mentioned that mistakes are of no
significance to ‘the process of language learning’ (P. 167). Sevor (1988, p. 3) similarly
contends that an error is a kind of deviation one is not aware of and will therefore
continue to repeat it if no purposeful teaching is done to halt the incidence of that error.
Linguistically, an error is a deviant form which occurs regularly in the learner's speech
and or writing. If the deviant form occurs once, it is known as a mistake. A slip of the
pen or tongue is an example of a mistake. Lennon (1991, p. 182) also defines error as a
linguistic form or combination of forms which in the same context and under similar
conditions of productions would, in all likelihood, not be produced by the speakers’
native speakers counterparts.

It is thus becoming obvious from the above views and propositions that it is
nearly impossible and almost inevitable that learners of a foreign language, especially
English cannot do without errors. Corder (1967 cited in Karra, 2006) refers to mistakes
as unsystematic errors and systematic ones as errors. Unsystematic errors occur in one’s
native language and are not significant to the process of language learning. Systematic

ones, on the other hand, occur when learning a second language. It can therefore be said
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that errors are systematic deviation from the norms. An error cannot be self-corrected
but for a mistake, if the deviation is pointed out to the speaker/writer, it can be corrected.
Another way of identifying the difference between an error and a mistake is by looking
at the frequency of a deviation. The identification of an error by observing, analyzing,
and classifying to reveal what actually are operating within the learner’s writing leads
to error analysis.

A learner’s errors are a reflection of a lack of understanding of the underlying
competence in the language that is being learnt (Mezrag, 2013). Likewise, Ellis (1997)
explains that errors reflect the gaps in the learner’s knowledge; that is, an error is
produced due to the fact that the learner cannot identify what is correct and incorrect.
In contrast, a mistake reflects a learner’s inefficient performance. This occurs because
the learner is not able to correctly perform what one already knows. Jie (2008) also
notes that a mistake occurs as a result of processing an undesirable habit rather than a
lack of competence while an error is the breaches of rules of code. According to Jie
(2008), an error happens from lack of requisite knowledge of a language learner. As
such, one makes such errors in one’s writing because one does not know the
grammatical properties in the new language. The rules of L1 knowledge are then
employed in L2 writing. From this explanation, it is reasonable to say that in language
learning, an error is what learners commit in their L2 writing because they do not know
the syntactic as well as the lexical structures of the second language whereas a mistake
is in relation to the learners’ low competence in using a second language. This
distinction is crucial in this study because the researcher has to give a threshold of what

becomes an error and what will be termed as a mistake.
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23 Types of Errors

In error classification, different models have been adopted by different
authorities in the field. For Brown (2000), errors can be viewed as global or local errors.
Global errors are those ones that hinder communication and they affect the structure of
the entire sentence, such as a missing essential part of the sentence, subject or verb.
They prevent the sentence from being comprehended. On the other hand, local errors
do not necessarily prevent the message from being understood because there is usually
a minor violation of one segment of a sentence that allows the hearer to guess the
intended meaning. The proposition of Brown (2000) appears rather limited for it has
failed to cover wider grounds when compared with Dulay et.al (1982) who proposed
four types of errors to explain how sentences deviate from the correct forms. These
categories include:
% Errors in linguistic taxonomy
¢ Errors in surface strategy taxonomy
¢+ Errors in comparative taxonomy

% Errors in communicative taxonomy

2.3.1 Errors in Linguistic Taxonomy

As far the linguistic taxonomy is concerned, classification of errors is on the
basis of either or both the language components and the particular linguistic constituent
the error affects. The language components include phonology, grammar, semantic and
lexicon as well as discourse. Constituent on the other hand includes language elements
that comprise each language component. For example, if an error occurs in a sentence,
the question to ask is whether it occurs in the main or subordinate clause and which
constituent is affected; noun, verb preposition. For the surface strategy taxonomy,

emphasis is placed on ways surface structures are affected. Advocates of this surface
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strategy are of the view that cognitive processes play important role in the learner’s
reconstruction of the new language. The perspective roots for psychological influences
that facilitate or hinder learning and types of errors committed under this category as
follows:

» Omission errors

» Addition errors

» Misformation errors

» Misordering errors.

2.3.1.1 Omission Error

An omission is a type of error which has to do the absence of an item that must
appear in a well-formed utterance. In the process of writing or speaking, people’s
mental state may cause them to omit constituents such as verb, noun, adjective, etc. The
omitted constituent could be on the content or grammar. This usually happens in the
early stages of second language acquisition. Example:

a. Kofi read African novels instead of Kofi reads African novels.
b. My father is good maninstead of my father is a good man.

c. Our neighbor dog barks instead of our neighbor’s dog barks
d. The driver hereinstead of the driver is here.

In the sentences, some items which are required have been omitted. Verbs are
inflected with an —s when the third person singular pronoun like she, he and it, is used
but this was omitted in the first sentence. Again in English, countable nouns especially
singular forms must always have articles. This was not done in the second and third

sentences
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2.3.1.2 Addition errors

Errors relating to additions are characterized by the presence of an item which
must not appear in a well-formed utterance (Dulay et al, 1982). Errors usually occur in
the later stages of L2 learning, when the learner has already acquired some target
language rules. This happens when the learners overuse certain grammatical rules of
the target language. Example: We must to see the doctor instead of He must see the

doctor. Haryono (2011) categorizes addition errors into three types as below:

2.3.1.1 Double marking

These addition errors are described as the failure to delete certain items which
are not required in the linguistic construction. Examples:

a. [ didn’t saw anybody there instead of [ didn’t see anybody there.

b. My friends wanted to killed me instead of my friends wanted to kill me.

In both sentences, two items rather than one are marked for the same feature.

2.3.1.2 Regularization

Regularization errors refer to those having exceptional items of the given class
that do not take a marker’s form. In other words, regularization occurs when learners
apply rules used to produce the regular ones (adding —s ) to those exceptions to the
rules. For example,

a. gooses instead of geese(plural for goose)

b. louses instead of lice (plural for louse)

. Ranned instead of ran(past tense for run)

d. Sweeped instead of swept (past tense for sweep)
In the examples above, it is realized that irregular names and tenses rather took regular

form markers respectively in (a), (b) and (c), (d).
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2.3.2 Simple addition

These errors refer to the addition of an element to the correct utterance.
Examples:

a. I am is a dressmaker instead of I am a dressmaker.

b. Mum can to cook the rice instead of Mum can cook the rice.
In addition, James (1998) suggests a category which is; Misformation. These errors
occur when learners use wrong form of the morphemes or structures in instances the
learner supplies items which are incorrect. For example, learner using cutted instead of
cut to express past tense. Examples of misformation are indicated by the use of wrong
forms of certain morphemes or structures. In misformation, the learner supplies an item
though it does not conform to the accepted norm. There are three sub-types of

misformation errors. They are as follows:

2.3.2.1 Archi—forms
Here, the learner selects a marker of one member of a class to represent another
in the class. The form selected by the learner is called archi—forms. For instance, in the
use of demonstrative adjectives this, that, these, and those, the following are what the
learner produces;
a. This tables are mine instead of This table is mine.
b. That cats came here instead of That cat came here.
c. These dress is nice instead of These dresses are nice.
d. Those bottle got lost instead of Those bottles got lost.
This and that should be followed by singular forms, while these and those
should be followed by the plural forms but as in the sentences above, they were wrongly

used.
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2.3.2.2 Alternating forms

As learners develop more vocabulary and grammar, the use of archi-forms often
develop into free alternation of various members of the class with each other. Examples:

a. [ have seen her yesterday instead of I saw her yesterday.

b. We would have came earlier instead of we would have come earlier.

Finally, Dulay et al (1982), state that misordering errors are characterized by the
incorrect placement of a morpheme or group of morphemes in an utterance. They
usually occur consistently in both L1 and L2 learners’ constructions that have already
been acquired. For example, in “I don’t know what is that”, the learner intends to
construct “I don’t know what that is”. Therefore the position of is and that are
misordered. Misordering is indicated by the incorrect placement of certain morphemes.
Examples:

a. Adwoa all the time breaks the plates instead of Adwoa breaks the plates all

the time.

b We are leaving now? instead of Are we leaving now?

On comparative taxonomy errors classification, attention is focused on
comparison between the structure of language learner errors and certain other types of
construction. The types of errors that fall under this include;

a) Intralingual or developmental errors
b) Interlingual errors

c) Ambiguous errors

d) Unique errors

Dulay et al (1982), indicate that communicative effect taxonomy looks at errors
from the perspective of their effect on the listener or reader. It focuses on distinguishing

between errors that seem to cause miscommunication which include global errors and
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local errors. For Brown, global errors hinder communication and they affect the
structure of the entire sentence, such as a missing essential part of the sentence, subject
or verb. They prevent the sentence from being comprehended. On the other hand, local
errors do not necessarily prevent the message from being understood because there is
usually a minor violation of one segment of a sentence that allows the hearer to guess

the intended meaning.

2.4  Causes of Errors

It is very essential to know the source of errors learners commit in their writing
because it helps the teacher to provide the appropriate remediation. Though knowing
the source of an error is essential in language teaching, there is not a generalized
agreement on the sources by researchers. For instance, errors may emanate from first
language (L1) habits, psychological state of the learner, teaching methods, styles of
course materials and introduction of written language. In the opinion of Touchie (1989),
language learning errors consist of components like phonological, morphological,
lexical, and syntactic. Brown (2002) classifies second language error sources into two
main categories. These are L1 interference and intralingual and developmental factors.
The intralingual and developmental errors are subdivided into simplification,
overgeneralization, hypercorrection and faulty teaching.

Other subcategories are fossilization, avoidance, inadequate learning and false
concepts hypothesized. In another development, Richards (1971) categorizes sources
of second language errors into three, which include interference errors, intralingual
errors and developmental errors to build up hypothesis. According to Richards,
intralingual errors can be broken into overgeneralization, ignorance of rules, incomplete
application of rules and false hypothesis. As a result of criticisms from Schachter and

Celce-Murcia (1977), Richards combined intralingual errors and developmental errors
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into one and states that two major sources of errors are interlingual errors and
intralingual errors. For him, the first refers to errors caused when learners wrongly
transfer the rules of their first language to the target language as they produce sentences.

The second one is caused during the learners’ language learning process and
such errors include overgeneralization and false analogy. Haydari and Bagheri (2012)
also suggest that interlingual transfer and intralingual transfer are the two main sources
of errors committed by English learners. Based on her study, Penny (2001) also
concludes that there are two sources of language errors, namely interlingual transfer
and intralingual transfer. Likewise, Kaweera (2013) who argues that interlingual
interference and intralingual interference are the two major sources of errors in
language learning. He explains interlingual transfer error as negative transfer of the
learner’s first language while intralingual involves errors caused by the learner’s
incomplete knowledge of the target language. Besides, Hinno (2004) differently
proposes that there are three sources of errors which are negative transfer of the mother
tongue, limited knowledge of the target language and the differences between words
and sentence structures of the mother tongue and those of the target language. Finally,
James (1998:178) identifies the following as sources of second language errors:
interference errors or interlingual transfer, intralingual transfer, communication
strategy-based errors and induced errors. These error sources are explained in the

following sections;

2.4.1 Interlingual transfer

Interlingual transfer mostly occurs when one is learning a second language.
Here, the second language learner frequently transfers L1 structures to the L2. When
this happens, the second language learner produces what Latiff and Bakar (2007) term

as interlanguage; the language produced by second language learners or foreign
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language learners in the process of learning a target language. Such transfer can be
either positive or negative. Positive transfer leads to the facilitation of learning while
negative transfer leads to error. Second language learners often write statements like /
have pen (Mew> kyeredua) instead of I have a pen, omitting the article ‘a’. This happens
because theoretically, Akan is less marked with reference to the articles a/an. Hence,
learners tend to ignore such articles in their L2 written production which is a direct
transfer from their L1. Another example of the L1 transfer is Girl beautiful (Ababawa
feefe) instead of 4 beautiful girl. This is due to the fact that in Akan, adjectives mostly
appear after nouns which seem to be a grammatical error in the target language. The
language teacher, if not familiar with the learner’s native language, might not be able

to detect and analyze such errors.

2.4.2 Intralingual transfer

Intralingual transfer is one within the target language itself. This occurs when
learners begin to acquire new structures in the target language. As learners progress in
the, their experiences begin to include structures in the target language. This causes
negative intralingual transfer or overgeneralization. Here, students fail to apply the rules
they have learnt in the target language correctly. Some errors caused by learning

strategies include;

2.4.2.1 False analogy

Many learners’ errors can be attributed to wrong hypothesis formed by these
learners about the target language. For example, some learners think that s is the marker
of the present tense. So,they produce; He is talk to the teacher. Similarly, they think
that was is the past tense marker. Hence they say; it was happened last night. Again,

the learner assumes that a new item behaves like the one already learnt. For instance,
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he or she has learnt that the past tense of play is played and so assumes that the same
rule applies to sing. So, this child writes singed as the past tense of sing which is not

right.

2.4.2.2 Misanalysis

Learners resort to wrong hypothesis. For example the sentence, ICT tools and
its uses shows that the learner assumes that when an s is added to it, you have a plural
form, hence a false concept is formed. This results in the learner misanalysing the target

language.

2.4.2.3 Incomplete rule application

This can be said to be the opposite of overgeneralization as the learners do not
apply all the rules. They rather change or decrease the complicated rules to simpler
rules since they aim at simplification rather than attempt to get the whole complex
structure. Similarly, Richards (1971) explains that when he talks about incomplete
application of rules, it is the occurrence of structures whose deviancy represents the
degree of development of the rules required to produce acceptable utterances. An
example is seen in: They showed me who is the manager of the place instead of who
the manager of the place is. Here, learners have used a wh — element but have failed to

invert the subject and verb.

2.4.2.4 Overgeneralization

This is the use of one form or construction in one context and extending its
application to other contexts where it should not apply. Selinker (1972) refers to the
process of overgeneralization as an ‘extension’ of the rule in the TL to an ‘environment’
in which it does not apply. Jakobovits (1969) defines generalizations or transfer as: “the

use of previously available strategies in new situations... in second language learning...
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some of these strategies will prove helpful in organizing the facts about the second
language, but others perhaps due to superficial similarities, will be misleading and
inapplicable” (p. 62). Examples of overgeneralization include the use of comed and
goed as the past tense forms of come and go and the omission of the third person
singular s under the heavy pressure of all other endless forms as in he go. Again, this
can occur when learners misuse words or grammatical rules. For instance, in the
sentence, The people that beat us up, the learner used a relative pronoun that instead of

who and that is an error.

2.4.3 Communication strategy-based errors

This source is characterized by holistic strategies or approximation. Here,
learners lack the required form of the language item so they tend to use an equivalent
or another near item in the target language. It takes a number of forms. The first is to

use a synonym. The second is to coin a word.

2.4.4 Induced errors

These errors are the result of learners being misled by the way teachers give
definitions, examples, explanations and present a structure as well as wrong pattern of
drills. In other words, these errors are caused mostly by the teaching and learning

process as follows:

2.4.4.1 Teacher—talk induced errors
This kind of errors might be caused by both, native or non—native teachers if

they do not provide models of the standard target language in class.
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2.4.4.2 Materials—induced errors
Teaching materials such as textbooks, pamphlets, pictures and flash cards with
errors make the learners confused and they make similar errors in their course of

learning the target language.

2.4.4.3 Exercise-based induced errors

The learners make errors while doing exercises especially on sentence
combination when the teacher has provided the learners with two different sentences to
put together. For instance, if learners have been taught that if is equivalent to when, and
they are given these sentences (/ will eat and the food is rice) to combine, this is what

they will produce; I will eat when the food is rice instead of I will eat if the food is rice.

2.4.4.4 Errors induced by pedagogical priorities

Learners’ achievement tends to match with teacher expectations based on what
they wish to achieve. Some teachers choose to prioritize one of the following: accuracy,
fluency or the idiomatic in teaching communication. Thus, if fluency is considered as

superior, accuracy would have lower priority or vice versa.

2.4.4.5 Look—up errors

There are many learners’ dictionaries and grammar books which provide
guidelines on how to search aspects of the L2. However, learners fail to read them and
as a result, they are unable to build their vocabulary stock. In addition, the learners
sometimes incorrectly use the new words from the dictionary or get incorrect references

from the grammar books, leading to the errors in their writings/utterances.
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2.5  Approaches to the Study of Errors: Error Analysis (EA)

To fill the gap created by Contrastive Analysis, Error Analysis (EA) emerged
in the 1960s to demonstrate that the errors L2 learners make are not always due to the
learners’ native language but due to other complex factors. Maicusi, Maicusi and Lopex
(2000) suggest that Error Analysis supplanted Contrastive Analysis (CA) and becomes
a recognized part of applied linguistics. According to Corder (1975), EA is reserved for
the study of erroneous utterances produced by groups of learners’ language. Keshavarz
(1997) suggests that there are two branches of Error Analysis; theoretical and applied.
According to him, theoretical error analysis is concerned with process and strategies of
second language learning and similarities with first language acquisition. Applied error
analysis, on the other hand, deals with organizing remedial courses and adapting
appropriate materials and teaching strategies based on the findings of theoretical error
analysis.

James (2001) describes Error Analysis as the alternative approach used to
investigate the errors in the target language which are ignored by L2 students. In other
words, this ignorance is occasionally from the misuse of the linguistic properties that
the users do not know how to deal with. Jie (2008) endorses Error Analysis, which has
been prominently selected to analyze the errors caused by the influence of the mother
tongue. Clearly seen, error analysis does not only assist researchers to identify L1
interference in the target language but also helps L2 learners understand why they make
such errors and start learning to correct them. As stressed by AbiSamra (2003), Error
Analysis is a type of linguistic analysis that focuses on the errors learners make. It
consists of a comparison between the errors made in the target language and the target
language itself (Abeywickrama, 2010). This indicates that language errors do not only

result from L1 interference but other sources which include overgeneralization,
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simplification, development, communication, avoidance and overproduction (Richards
and Schmidt, 2002).

Error Analysis deals with the learners’ performance in terms of cognitive
processes. It recognizes the input learners receive from the language. The basis of Error
Analysis is the fact that learners provide us with an understanding of the underlying
process of second language acquisition (Erdogan, 2005). Xu (2004) states that trained
and sophisticated language teachers have undoubtedly applied Error Analysis to one
degree or another for decades since it came to being. They have studied their students’
recurring mistakes, classified them into categories and used them as the basis for
preparing lessons and materials designed to remediate such errors. In support of this,
Nonkukhetkong (2013) asserts that the analysis of errors found in learners’ pieces of
writing can be very helpful. Some scholars employed Error Analysis, one of the famous
methods in writing classes, to improve students’ writing performance. Presada and
Badea (2014) for instance, analyzed the causes of errors made by students in their
translation classes and asserted that this method could help them sort out the real
problem. They confirmed that Error Analysis could lessen the number of errors in their
students’ work. Again, Zafar (2016) states that Error Analysis is an effective tool to
improve her business students’ writing ability after a two-month remedial writing
course.

Another scholar who approves Error Analysis is Hinno (2004). Hinno confirms
that Error Analysis is beneficial after her long period of study of literature related to
Error Analysis. She mentions that error analysis can help teachers to prepare accurate
and precise teachings which are suitable for their students. Nevertheless, Error Analysis
is also criticized as a model with confused explanatory (process) and descriptive aspects

(product) and that the error categories lack precision and specification (Dulay, Burt &
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Krashen, 1982). James (1998) indicates that EA does not take into consideration the
strategy of avoidance in L2 learning. Schachter and Celce-Murcia (1977, cited in Owu-
Ewie & Lomotey, 2016) identified six potential weaknesses in Error Analysis. These
are the analysis of errors in isolation, the classification of identified errors, statements
of error frequency and identification of points of difficulty. Others are the ascription of
causes of systematic error and biases nature of sampling. Notwithstanding, error
analysis has added a layer to the analysis and classification of L2 students’ errors (Owu-
Ewie &Lomotey, 2016). The concept of error analysis hence helps to reveal the types
and sources of errors which could lead to an effective way of reducing errors made by

L2 learners.

2.6  Importance of Errors in Language Learning

Language learning, like any kind of human endeavor, involves committing
errors. Previously, language teachers considered errors as something unacceptable
which they try hard to prevent from occurring (Touchie, 1986). Most second language
teachers also think that every error students commit should be corrected to make them
excellent. In recent times, second language teachers and even first researchers in the
area of applied linguistics have identified that errors are significant in language
learning. They have noted that students’ errors are evidence of what they are learning
and how they are learning. It m