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ABSTRACT 

The purpose of the study was to explore the issues regarding male teachers’ postings to 

kindergarten centres in the Krowor Municipality. Qualitative research approach was 

employed in this study. Phenomenological case study design was adopted for the study. 

The purposive sampling technique to select thirteen (13) kindergarten teachers in the 

Krowor. The instrument used for data collection was semi-structured interview guide. 

The data from the interview were analysed thematically. The study revealed that societal 

perceptions, including stereotypes associating teaching with femininity, significantly 

deter male teachers from accepting KG postings. Also, male teachers reported several 

challenges, including professional isolation, a lack of mentorship, and the struggle to 

overcome societal biases. The findings indicate that the absence of male teachers can 

affect children's social development, limiting their exposure to diverse role models. 

Again, the absence of male teachers can affect children's social development, 

pparticipants noted that male teachers can positively influence children’s behavior and 

attitudes, thus highlighting the importance of gender diversity in early childhood 

education. The study therefore, recommend a community awareness campaigns to 

challenge stereotypes against male KG teachers, establishment of mentorship 

programmes, and the creation of supportive networks or male educators should be 

designed by the Ghana Education Service to motivate more male teachers in teaching at 

the kindergarten level.  
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Study 

The posting of male teachers to kindergarten (KG) centres remains a topical issue in 

global early childhood education discourse, as the field continues to be dominated by 

women. Recent global reports continue to highlight the persistent gender imbalance in 

early childhood education, with men comprising less than 3% of the workforce in most 

OECD countries (OECD, 2021; UNESCO, 2023). This gender disparity raises concerns 

about children’s access to diverse role models and challenges efforts toward achieving 

gender inclusivity in the teaching profession. 

Although the importance of male involvement in early childhood settings is increasingly 

acknowledged, research examining the dynamics of male teacher deployment to KG 

classrooms, especially in developing contexts, remains sparse. Studies by Peeters and 

Rohrmann (2020) and Brody (2021) indicate that male teachers are not only 

underrepresented but also face unique social and institutional barriers that discourage 

their placement or retention in KG settings. These include deep-seated gender norms, 

suspicion from parents, and limited administrative support. 

In the Ghanaian context, the issue of gender imbalance in early childhood education is 

particularly evident in the public sector. A recent study by Ankomah and Ofosu-

Dwamena (2022) found that male teachers constitute less than 15% of staff in KG 

classrooms across several urban municipalities, including Accra, Kumasi, and Cape 

Coast. This underrepresentation is more pronounced in metropolitan and peri-urban 

areas, where community expectations and school policies often discourage male 

deployment to early childhood centres. 
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Several Ghana-based studies (e.g., Tandoh & Yeboah, 2021; Ntim & Danso, 2023) 

highlight how societal perceptions and mistrust significantly influence posting 

decisions, with some headteachers and district education directors reportedly hesitant to 

assign male teachers to KG levels due to anticipated community resistance. Such 

institutional practices further reinforce stereotypes that early childhood teaching is a 

feminine domain. 

Moreover, the lack of targeted policies to encourage male participation in the KG sector 

contributes to the existing imbalance. While Ghana’s Education Strategic Plan (ESP) 

2018–2030 promotes inclusive education, it lacks concrete measures to attract and retain 

male teachers in foundational education (MoE, 2018). In a related study, Donkor and 

Owusu (2022) argue that the absence of male-focused recruitment and support strategies 

hampers gender diversity in early childhood education. 

Male teachers who do accept postings to KG classrooms often encounter professional 

isolation, limited peer support, and unclear career progression paths (Adomako & 

Appiah, 2021). These experiences may discourage other male teachers from embracing 

such roles, especially in settings where they are a numerical minority. Parental suspicion 

and fears of inappropriate behaviour have also been cited as factors contributing to 

reluctance among school authorities to post men to KG classrooms (Appiah-Agyekum 

& Arko-Achemfuor, 2020). 

Furthermore, young learners benefit from gender-diverse teaching environments. 

Studies show that male teachers can serve as important role models who promote 

positive masculinities and challenge narrow gender norms from an early age (Peeters, 

Rohrmann, & Emilsen, 2022). Yet, the continuing absence of such diversity in Ghanaian 
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KG classrooms limits children’s exposure to broader social representations and may 

reinforce traditional gender roles. 

To address these concerns, it is important to understand the social, cultural, and 

institutional factors that influence the posting of male teachers to KG classrooms. While 

previous studies have mostly relied on statistical data, there is growing need for context-

specific qualitative inquiries into the lived experiences of male teachers, particularly 

those working or assigned to early childhood settings. Such investigations can inform 

equitable recruitment practices, teacher deployment policies, and strategies to create 

inclusive teaching environments that reflect the diversity of Ghanaian society. 

1.2 Statement of the Problem 

The persistent underrepresentation of male teachers in kindergarten (KG) settings has 

become a growing concern in early childhood education worldwide. Although the 

importance of gender-balanced teaching staff in KG classrooms is increasingly 

emphasized for its potential to promote holistic child development and gender equity 

(OECD, 2021; UNESCO, 2023), male participation remains exceptionally low. 

Globally, men constitute less than 5% of the early childhood education (ECE) workforce 

(UNESCO, 2023). This trend is mirrored in Ghana, where the dominance of women in 

KG teaching positions continues to reflect deep-seated gender stereotypes and cultural 

expectations (Ankomah & Ofosu-Dwamena, 2022; Donkor & Owusu, 2022). 

In the Krowor Municipality, anecdotal evidence and preliminary data from local 

education offices indicate that male teachers are rarely posted to KG centres, even when 

available and qualified. Despite policies that do not explicitly prevent men from being 

assigned to early childhood classrooms, practical implementation reflects societal 

hesitancy and school-level resistance. Stakeholders often cite parental concerns, child 
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safety anxieties, and cultural perceptions about masculinity and caregiving roles as 

reasons for avoiding male deployment to KG settings (Ntim & Danso, 2023). These 

factors contribute to a systemic exclusion of men from a foundational stage of education, 

limiting children’s exposure to diverse role models and perspectives during their 

formative years. 

Empirical studies suggest that male teachers encounter specific barriers in accepting or 

remaining in KG roles. These include mistrust from parents, suspicion regarding 

physical closeness to children, lack of male mentorship, and fear of reputational risk 

(Brody, 2021; Adomako & Appiah, 2021). Yet, much of the existing research in Ghana 

has focused on quantitative trends without adequately exploring the lived experiences 

and motivations of male teachers at the local level. The qualitative dimensions—such 

as feelings of professional isolation, cultural pressure, and personal career aspirations—

remain underexplored in the literature (Tandoh & Yeboah, 2021; Peeters et al., 2022). 

In the specific context of Krowor Municipality, where cultural values and community 

expectations are particularly influential in school-level decision-making, understanding 

male teachers’ reluctance or resistance to KG postings requires in-depth exploration. A 

few male teachers posted to these settings reportedly request transfers, while others 

express discomfort or face passive discouragement from heads of schools and circuit 

supervisors. Yet, there is no systematically documented qualitative research that 

investigates these trends in Krowor, nor any known studies that analyze how local 

stakeholders—teachers, parents, and education officers—perceive male involvement in 

KG teaching. 
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This gap in the literature limits the development of informed policies and interventions 

aimed at promoting gender diversity in early childhood education. Without addressing 

the root causes of male underrepresentation, efforts to achieve inclusive, equitable, and 

holistic KG education in Ghana will remain incomplete. Moreover, children in these 

classrooms are deprived of the benefits that male educators can bring, such as alternative 

caregiving models, balanced gender perspectives, and the breakdown of harmful gender 

norms from an early age. 

Therefore, this study seeks to examine the underlying factors contributing to the low 

representation of male teachers in KG classrooms in the Krowor Municipality. By 

focusing on the lived experiences, professional challenges, and societal influences 

affecting male teachers’ postings, this research aims to fill a critical gap in the literature 

and provide context-specific recommendations for policy and practice. 

1.3 Purpose of the Study 

The purpose of this study was to explore male teacher postings in kindergarten (KG) 

classrooms in the Krowor Municipality.  

1.4 Objectives of the Study  

The following objectives guided the study; 

1. Explore what contributes to male teachers’ postings to kindergarten centres in 

the Krowor Municipality. 

2. Find out the challenges male teachers face in kindergarten classrooms in the 

Krowor Municipality 

3. Examine the effect of the absence of male teachers in kindergarten  classrooms 

on children in the Krowor Municipality  
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4. Explore some strategies to address the challenges male teachers in 

kindergarten centres face in the Krowor Municipality 

1.5 Research Questions  

The following research questions guided the study; 

1. Why do male teachers refuse to be posted to kindergarten centres in the Krowor 

Municipality? 

2. What challenges do male teachers in kindergarten classrooms face in the Krowor 

Municipality? 

3. How does the absence of male teachers in kindergarten classrooms affect 

children in the Krowor Municipality? 

4. What strategies can be implemented to address the challenges faced by male 

teachers in kindergarten centres in the Krowor Municipality? 

1.6 Significance of the Study 

This study holds significant importance for several reasons. First, it aimed to provide a 

comprehensive understanding of the factors contributing to male teachers’ hesitancy in 

accepting kindergarten (KG) postings in the Krowor Municipality. By exploring the 

reasons behind male teachers’ postings, the study would shed light on the complex 

interplay of personal, societal, and cultural factors that influence their decision-making 

processes. 

Second, the study would uncover the specific challenges faced by male teachers in KG 

classrooms in the Krowor Municipality. This understanding will help identify areas 

where male teachers require support and intervention to effectively navigate their roles 

and responsibilities in early childhood education. 
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Third, the study would examine the effects of the absence of male teachers in KG 

classrooms on children in the Krowor Municipality. Understanding these impacts is 

crucial for designing inclusive and diverse learning environments that promote holistic 

development and gender equity among children. 

Furthermore, the findings of this study would have practical implications for 

educational policymakers, practitioners, and stakeholders. By providing insights into 

the dynamics and challenges faced by male teachers in KG classrooms, the study would 

inform the development of targeted interventions and initiatives to attract and retain 

male teachers in the Krowor Municipality. These efforts would contribute to creating 

more inclusive and gender-balanced KG classrooms, enhancing the quality of early 

childhood education. 

Additionally, this study would contribute to the existing body of knowledge on male 

teacher representation in KG settings, particularly in the Ghanaian context. By 

addressing the methodological gap through qualitative research, the study will enrich 

the literature and provide a foundation for further research and discussions on gender 

equity in early childhood education. 

The study’s significance lies in its potential to contribute to the promotion of gender 

equity, enhance the quality of KG education, and create a supportive and inclusive 

environment for both male teachers and children in the Krowor Municipality. The 

findings will inform evidence-based practices and policies aimed at improving teacher 

recruitment, retention, and overall educational outcomes in early childhood education.” 
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1.7 Delimitation of the Study 

This study is confined to the Krowor Municipality in the Greater Accra Region of 

Ghana. The choice of this geographical area is based on the notable underrepresentation 

of male teachers in kindergarten settings within the municipality. Insights drawn from 

this location may not fully generalize to other municipalities or regions, where cultural, 

societal, and educational dynamics might differ. 

The study focused on understanding the issues influencing male teachers’ postings at 

kindergarten settings. It examines factors such as societal perceptions, gender 

stereotypes, cultural norms, and personal motivations. The research does not explore 

broader issues in early childhood education, such as curriculum design, teacher 

professional development, or student performance, unless they directly relate to male 

teachers' decisions regarding postings in kindergarten. 

The study was situated within the specific context of early childhood education (ECE) 

in Ghana, with an emphasis on kindergarten settings. It investigated the societal and 

cultural factors unique to Ghana and the Krowor Municipality that influence male 

teachers’ career choices. The findings are contextualized within the cultural norms and 

expectations of Ghanaian society, particularly those shaping gender roles in caregiving 

and education. 

A qualitative research design was employed to explore the nuanced experiences, 

perceptions, and societal pressures faced by male teachers regarding KG postings. 

Methods include in-depth interviews with male teachers and other relevant stakeholders, 

such as school administrators and community members. The study does not incorporate 
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quantitative methods or statistical analyses, as it aimed to provide a deep, contextual 

understanding of the phenomena rather than generalizable numerical insights. 

1.8 Limitations of the Study 

The findings of this study may have limited generalizability beyond the specific context 

of the Krowor Municipality in Ghana. The experiences, perceptions, and societal 

pressures encountered by male teachers concerning KG postings can vary across 

different regions, cultural contexts, and educational systems. Due to practical 

constraints, the study may involve a limited sample size of male teachers in KG 

classrooms in the Krowor Municipality. This limited sample size may restrict the 

representativeness of the findings and introduce the potential for selection bias. 

The researchers’ perspectives, backgrounds, and experiences may influence the 

interpretation and presentation of the findings, potentially impacting the objectivity of 

the study. Male teachers may be hesitant to disclose certain personal or sensitive 

information, fearing social judgment or repercussions. This could result in social 

desirability bias, where participants may provide responses that align with societal 

expectations rather than their true thoughts and experiences. 

The study’s reliance on self-reported data, such as interviews introduces the possibility 

of response bias. Participants may not accurately recall or report their experiences, 

perceptions, or reasons for refusing KG postings, potentially impacting the validity and 

reliability of the data. 
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1.9 Definition of Terms  

Early Childhood Education: Refers to the educational programs and experiences 

provided to children from birth to eight years old. It encompasses various 

settings, including preschools, kindergartens, and early elementary grades, and 

aims to support children’s holistic development during their formative years. 

Kindergarten (KG): Also known as preschool or nursery school, KG is an early 

childhood education program that typically serves children between the ages of 

three and six. It focuses on providing a play-based and developmentally 

appropriate learning environment to foster children’s cognitive, social, 

emotional, and physical development before entering formal schooling. 

Underrepresentation: Refers to the state or condition of being inadequately 

represented or having a low proportion of individuals from a particular group in 

a specific field, profession, or setting. In the context of this study, it relates to 

the limited presence of male teachers in early childhood education, specifically 

in KG classrooms. 

 

1.10 Organization of the Study  

The study was organised under five chapters. Chapter one consists of the background to 

the study, the statement of the problem, the purpose of the study, and the research 

questions. The chapter included delimitation of the study, limitations of the study, as 

well as the organisation of the study. Chapter two dealt with issues concerning 

conceptual review, theoretical framework, and empirical review that guided the study.  

The third chapter covered the research design and procedures to be employed for the 

study. The chapter also described clearly the sample and the instrumentation and the last 
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section of the chapter captured the procedures to be adopted for gathering data and 

analyzing the data.  The fourth chapter presented the results and the discussions 

obtained. The chapter was grouped into two parts. The first part is the preliminary data 

and the second part being the main data. The final chapter presented the summary of the 

study, conclusions, and recommendations. Areas for further studies were also suggested.   
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.0 Overview 

This chapter primarily reviews literature related to the study. It focused on the work of 

several authors concerning male teachers’ postings in kindergarten (KG) classrooms. 

For easy referencing, the literature was reviewed under various sub-headings based on 

the objectives of the study as follows; 

Theoretical Framework 

• Social Role Theory 

• Gender Schema Theory 

Conceptual Review 

• Concept of Kindergarten Education 

• Benefits of Kindergarten Education  

• Perceptions of Male Kindergarten Teachers 

• Effect of Absence of Male Teachers on Children's Development 

Empirical Review 

2.1 Theoretical Framework 

Social Role Theory (Eagly, 1987) 

Social Role Theory is highly applicable to the study of male teachers’ involvement in 

early childhood education, specifically in understanding the underrepresentation of men 

in the field and the societal dynamics that influence their career choices. This theory 

posits that societal expectations and norms shape individuals’ behaviors and roles based 

on their gender (Eagly, 1987). 
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In the context of male teachers in early childhood education, Social Role Theory helps 

explain why men are underrepresented in this profession. Society often associates 

caregiving and nurturing roles with women, while assigning other roles, such as those 

related to leadership or technical fields, to men. These gendered expectations can 

influence individuals’ career choices, as they are more likely to pursue fields that align 

with societal expectations (Eagly, 1987). 

Within the framework of Social Role Theory, the study explored how societal 

perceptions of gender roles impact male teachers’ decision-making processes and their 

willingness to accept postings in kindergarten (KG) classrooms. It investigated how 

societal stereotypes and expectations shape their perceptions of themselves in the 

teaching profession and how these factors contribute to the underrepresentation of male 

teachers (Ridgeway, 2011). 

The theory suggests that individuals are influenced by cultural and social factors that 

guide their understanding of appropriate gender roles. Male teachers may face 

challenges in early childhood education due to the societal stigma attached to their 

career choice and the perception that it deviates from traditional masculine roles. These 

gendered expectations can create barriers for men in navigating their professional lives 

and developing a sense of belonging in early childhood education settings (Ridgeway, 

2011). 

 

By applying Social Role Theory, the study delved into the specific societal factors, 

cultural norms, and gendered expectations that influence male teachers’ decisions to 

accept or refuse postings in KG classrooms. It can explored how these factors interact 
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with personal motivations, societal perceptions, and cultural contexts specific to the 

study site (Krowor Municipality) to shape male teachers’ experiences and career 

trajectories. 

Understanding the dynamics of societal expectations and norms is crucial for designing 

targeted interventions and strategies to address the underrepresentation of male teachers 

in KG settings. By exploring the applicability of Social Role Theory, the study can 

provided valuable insights into the complexities of gendered expectations, help 

challenge stereotypes, and promote gender equity in early childhood education. 

Gender Schema Theory 

Gender Schema Theory is highly applicable to the study of male teachers’ involvement 

in early childhood education as it provides a framework for understanding how 

individuals develop mental frameworks or schemas that organize their understanding of 

gender roles and behaviors. In the context of male teachers in early childhood education, 

Gender Schema Theory helps elucidate how societal perceptions and expectations 

influence individuals’ perceptions, choices, and experiences related to career paths. 

According to this theory, individuals acquire gender-related information from their 

social environment and use it to guide their perceptions and actions (Martin & 

Halverson, 1981). 

The study applied Gender Schema Theory to investigate how gender schemas impact 

male teachers’ decisions to accept or refuse postings in kindergarten (KG) classrooms. 

It explored how societal gender norms and stereotypes shape individuals’ understanding 

of appropriate career choices for men and women. Male teachers may encounter 

challenges and barriers due to the societal belief that early childhood education is 
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primarily a female-dominated field. Gender schemas can influence their perceptions of 

themselves within the profession and their sense of fit in KG settings. 

Furthermore, Gender Schema Theory provides insights into the impact of gender 

stereotypes on children’s perceptions and attitudes towards male teachers in early 

childhood education. Children develop gender schemas from an early age and tend to 

categorize individuals based on their gender, associating certain traits, roles, and 

behaviors with each gender (Martin & Halverson, 1981). The study examined how these 

gender schemas influence children’s perceptions of male teachers and their interactions 

with them in KG classrooms. 

By applying Gender Schema Theory, the study explored how societal gender norms, 

stereotypes, and children’s gender schemas interact with the experiences and 

perspectives of male teachers in the Krowor Municipality. It delved into the ways in 

which these factors shape male teachers’ decisions, interactions, and career trajectories. 

Understanding the influence of gender schemas is essential for promoting gender equity, 

challenging stereotypes, and creating inclusive early childhood education environments. 

By uncovering the role of gender schemas, the study informed interventions, strategies, 

and educational practices that aim to address the underrepresentation of male teachers 

in KG settings. It can contribute to fostering environments that challenge gender biases, 

promote diversity, and provide positive role models for all children. 

2.2 Concept Kindergarten (KG) Education 

Kindergarten (KG) education is a crucial stage in a child’s early development that 

provides a nurturing and stimulating environment for young learners. It is a pre-primary 

educational setting designed to lay the foundation for children’s future academic success 
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and holistic growth. KG education focuses on fostering various aspects of a child’s 

development, including their social, emotional, physical, and cognitive skills. 

 

The National Association for the Education of Young Children (NAEYC) emphasized 

the importance of KG education in preparing children for academic success. According 

to NAEYC (2020) Kindergarten programs provide children with a solid foundation for 

learning and school success. KG education helps children develop skills such as 

communication, problem-solving, and critical thinking, which are essential for their 

future academic pursuits. 

The United Nations Educational, Scientific and Cultural Organization (UNESCO) 

recognizes the significance of KG education in promoting children’s overall 

development. UNESCO (2019) states, kindergarten education is essential for fostering 

holistic development, promoting the well-being of children, and preparing them for 

lifelong learning. KG education supports children’s cognitive development, emotional 

intelligence, and social skills, enabling them to become well-rounded individuals. 

 

The American Academy of Pediatrics (AAP) highlights the positive impact of KG 

education on children’s social and emotional development. Kindergarten provides a 

structured environment that helps children learn how to work in groups, follow 

instructions, and develop important social skills (AAP, 2021). KG education promotes 

social interaction, cooperation, and empathy, allowing children to develop essential 

social competencies. 
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Research studies have shown the long-term benefits of KG education. For example, a 

study conducted by Chetty, et al., (2014) in the United States found that children who 

attended high-quality KG programs had higher educational attainment, better 

employment prospects, and higher earnings in adulthood. This research highlights the 

significant impact that KG education can have on children’s future success. 

 

Kindergarten (KG) education plays a vital role in nurturing young children’s 

development and preparing them for formal schooling. It focuses on promoting their 

social, emotional, physical, and cognitive skills, laying the foundation for lifelong 

learning and academic success. KG education provides a structured and supportive 

environment that facilitates children’s growth, enabling them to become well-rounded 

individuals capable of thriving in future educational endeavors and beyond (UNESCO, 

2019). 

2.3 Importance of Kindergarten (KG) Education 

Kindergarten (KG) education holds significant importance in a child’s early 

development and lays the foundation for their future academic and personal growth. 

Here are some key points highlighting the importance of KG education: 

 

Holistic Development: KG education focuses on the overall development of children, 

including their cognitive, social, emotional, and physical skills. It provides a structured 

and supportive learning environment where children can engage in activities that 

enhance their development in various domain (OECD, 2019) 

School Readiness: KG education plays a crucial role in preparing children for formal 

schooling. It introduces them to basic academic concepts, literacy, numeracy, and 
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problem-solving skills. KG programs often incorporate play-based learning, which 

helps children develop a love for learning and develop important foundational skills 

necessary for success in higher grades (AAP, 2021). 

Social and Emotional Development: KG education promotes the development of social 

and emotional skills in young children. It provides opportunities for children to interact 

with their peers, engage in collaborative activities, and develop communication and 

interpersonal skills. KG classrooms often focus on creating a positive and inclusive 

environment, nurturing children’s emotional well-being, and helping them understand 

and manage their emotions (NAEYC, 2020). 

Cognitive Development: KG education stimulates children’s cognitive abilities and 

supports their intellectual growth. Through age-appropriate activities, KG programs 

foster curiosity, critical thinking, problem-solving, and creativity. Children engage in 

hands-on learning experiences that promote their cognitive development, such as 

exploring their environment, experimenting, and asking questions (Berk & Meyers, 

2020). 

Language and Communication Skills: KG education plays a vital role in language 

development and communication skills. Children are exposed to rich language 

experiences, vocabulary expansion, and opportunities for storytelling, reading, and 

expressive communication. KG programs often focus on oral language development, 

pre-reading skills, and early literacy activities that lay the foundation for future 

academic success ((Berk & Meyers, 2020; Justice et al., 2008). 

Self-confidence and Independence: Kindergarten (KG) education nurtures children’s 

self-confidence and independence by providing developmentally appropriate tasks and 
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social experiences that encourage initiative and self-reliance. As children engage in 

structured routines and hands-on activities, they gradually build autonomy, resilience, 

and problem-solving skills (Whitebread & Bingham, 2014). In well-facilitated KG 

classrooms, learners are given opportunities to explore, make choices, and take 

manageable risks in a secure environment practice that are essential for fostering self-

esteem and a strong sense of self-efficacy (Claessens, Engel, & Curran, 2014). 

Overall, KG education plays a foundational role in children's holistic development and 

school readiness. It contributes to cognitive, emotional, social, and physical growth 

while instilling a lifelong love for learning. When implemented effectively, KG 

programs serve as a crucial springboard, preparing children not only for future academic 

achievement but also for adaptive functioning in broader social contexts (OECD, 2021; 

UNICEF, 2019). 

2.4 Perceptions of Male Teachers 

The perception of male teachers in teaching at early childhood centers is influenced by 

societal norms, cultural beliefs, and traditional gender roles. These perceptions can 

shape the experiences and interactions of male teachers in the field, impacting their 

recruitment, retention, and overall professional journey. Societal stereotypes often 

associate caregiving and nurturing roles with women, while expecting men to take on 

roles that are traditionally seen as more masculine or career-oriented (Harrison, 2016). 

As a result, the presence of male teachers in early childhood education, including 

kindergarten (KG) classrooms, can be viewed as unconventional or deviating from 

societal expectations. This perception can create challenges and biases for male 

teachers, affecting their acceptance and integration within the field (Adu-Gyamfi, 

2017). 
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Research has highlighted that male teachers in early childhood education often face 

stereotypes and misconceptions related to their motivations for entering the profession. 

Society may question their intentions, assuming that male teachers are primarily 

interested in working with children for reasons other than genuine care and education 

(Lynch, 2016). These stereotypes can create barriers for male teachers in forming 

professional relationships with colleagues, parents, and even the children themselves. 

Moreover, the perception of male teachers in early childhood education can be 

influenced by concerns surrounding child safety and potential allegations (Couchenour 

& Chrisman, 2017). Some parents may harbor apprehensions about male teachers caring 

for young children in intimate settings, such as diaper changing or assisting with 

personal hygiene tasks. These concerns, though based on generalizations and 

stereotypes, can contribute to a lack of trust and create additional challenges for male 

teachers in establishing strong connections with children and their families. 

However, it is important to note that perceptions of male teachers in teaching at early 

childhood centers are not universally negative. Many individuals recognize the value of 

male teachers’ diverse perspectives and the positive impact they can have on children’s 

development. Male teachers can serve as role models, challenging traditional gender 

stereotypes and providing children with a broader understanding of gender roles and 

possibilities (Harrison, 2016). 

Societal Stereotypes and Gender Expectations 

Male teachers’ postings to KG centres can be influenced by societal stereotypes and 

expectations surrounding gender roles. Traditionally, caregiving and nurturing roles 

have been associated with women, leading to a perception that teaching in KG settings 
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is primarily suited for females (Johnson, 2019). This gender bias can create an 

environment where male teachers feel out of place or encounter societal pressure to 

pursue careers that align more closely with traditional masculine roles (Lee, 2018). As 

a result, male teachers may hesitate to accept KG postings due to the fear of being 

perceived as deviating from societal norms and expectations. 

Lack of Professional Support and Development Opportunities 

The perception of a lack of professional support and development opportunities can 

contribute to male teachers’ reluctance to accept KG postings. Research indicates that 

male teachers often experience isolation or a sense of being an outsider in predominantly 

female-dominated early childhood education environments (Jones & White, 2016). This 

sense of isolation can be exacerbated by a lack of mentorship, limited access to 

professional networks, and the absence of targeted training programs tailored to the 

unique needs of male teachers. Without adequate support systems and opportunities for 

professional growth, male teachers may perceive limited prospects for advancement and 

career development in KG settings, leading them to refuse such postings. 

The absence of tailored support and development programs for male teachers can hinder 

their sense of belonging and impede their professional growth. Research indicates that 

male educators in early childhood settings frequently experience isolation and a lack of 

support, particularly in environments where their perspectives are underrepresented or 

undervalued (Sargent, 2005; Rohrmann & Emilsen, 2015). This lack of recognition may 

contribute to their reluctance to accept KG postings or remain in the profession long-

term. Addressing these challenges requires the implementation of inclusive professional 

development opportunities, structured mentorship programs, and supportive networks 
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that respond to the unique experiences of male teachers in early childhood education 

(Peeters et al., 2022; Adomako & Appiah, 2021). 

Fear of Misinterpretation and Mistrust: 

Male teachers may experience a fear of misinterpretation or mistrust from colleagues, 

parents, and the broader community, which can contribute to their reluctance to accept 

KG postings. Societal perceptions and stereotypes associated with male caregivers can 

create a sense of vulnerability among male teachers (Smith et al., 2018). They may 

worry about being falsely accused of misconduct or facing suspicion due to ingrained 

biases and assumptions about the intentions of male caregivers. These concerns can lead 

to male teachers avoiding KG postings as a means of protecting their personal and 

professional reputations. 

Career Progression and Advancement 

The perceived limited opportunities for career progression and advancement in early 

childhood education can influence male teachers’ decision to refuse KG postings. The 

field often exhibits a hierarchical structure where leadership roles tend to be occupied 

by females (Lee, 2018). The lack of representation in higher-level positions and the 

limited visibility of male role models in leadership roles may discourage male teachers 

from pursuing long-term careers in KG classrooms. The perceived absence of upward 

mobility and professional growth prospects can be a significant deterrent for male 

teachers considering KG postings. 

Personal Aspirations and Interests 

Male teachers may refuse KG postings due to personal aspirations, interests, and 

preferred age groups to work with. Some male teachers may have a preference for 
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teaching older age groups or subjects outside of early childhood education (Johnson, 

2019). They may possess skills or expertise that align more closely with different 

educational levels or subject areas. These personal preferences and career goals can 

influence their decision to decline KG postings and pursue opportunities that better align 

with their interests and professional aspirations. 

It is important to consider these factors when examining why male teachers refuse KG 

postings. By understanding the concerns related to misinterpretation and mistrust, 

addressing issues of career progression and advancement, and recognizing personal 

aspirations and interests, educational institutions and policymakers can implement 

strategies to attract and retain male teachers in early childhood education, including KG 

settings. 

2.5 Effect of Absence of Male Teachers on Children's Development 

Limited Gender Role Models 

The absence of male teachers in kindergarten (KG) classrooms can have a significant 

impact on children’s exposure to diverse gender role models. Male teachers bring unique 

perspectives, teaching styles, and caregiving approaches that differ from those of their 

female counterparts (Harrison, 2016). Their presence in early childhood settings can 

provide children with positive examples of male caregivers, challenging traditional 

gender stereotypes and promoting gender equality. Male teachers can serve as role 

models who demonstrate nurturing, empathy, and active involvement in caregiving 

tasks, expanding children’s understanding of gender roles and possibilities (Harrison, 

2016). 

When male teachers are absent from KG classrooms, children may have limited 

exposure to diverse gender role models, particularly male caregivers. This can reinforce 
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traditional gender norms and restrict children’s understanding of the diverse range of 

talents, skills, and interests that individuals of all genders possess. Without male role 

models in early childhood education, children may perceive teaching and caregiving 

roles as exclusively feminine, perpetuating gendered assumptions about career choices 

and limiting children’s aspirations and self-perceptions (Lynch, 2016). 

Narrowed Perceptions of Gender 

The lack of male teachers in early childhood centers can contribute to the reinforcement 

of gender stereotypes and limited perceptions of gender roles among children. Research 

suggests that children develop concepts of gender through observation and socialization, 

constructing schemas that categorize activities, behaviors, and characteristics as either 

masculine or feminine (Martin & Halverson, 1981). In the absence of male teachers, 

children may form narrow and rigid views of gender, associating teaching and 

caregiving exclusively with women. 

The limited exposure to male teachers can hinder children’s understanding of the broad 

range of talents, skills, and interests that individuals of all genders possess. Children 

may perceive certain activities or professions as gender-specific, leading to a 

perpetuation of gender stereotypes and biases. By lacking diverse gender role models, 

including male teachers, children may be deprived of opportunities to challenge and 

expand their understanding of gender roles, hindering their overall development and 

fostering a limited perspective on the capabilities and potential of individuals across 

genders (Lynch, 2016). 

Addressing the limited gender role models and narrowed perceptions of gender in early 

childhood education is crucial for promoting gender equality, challenging stereotypes, 
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and fostering inclusive learning environments. By actively recruiting and supporting 

male teachers in KG classrooms, educational institutions can provide children with 

diverse role models, expand their understanding of gender roles and possibilities, and 

contribute to a more equitable society (Peeters et al., 2022; Brody, 2021). 

Reduced Diversity and Representation 

The underrepresentation of male teachers in KG classrooms can result in a lack of 

diversity and representation in educational settings. Children benefit from exposure to 

a diverse range of individuals who reflect different backgrounds, experiences, and 

perspectives. The presence of male teachers can provide children with diverse 

viewpoints and foster inclusive learning environments (Harrison, 2016). The absence of 

male teachers may limit children’s exposure to diverse role models and potential career 

paths. 

Missed Opportunities for Social and Emotional Development 

Male teachers bring unique strengths and qualities to early childhood education, 

including different communication styles, play interactions, and problem-solving 

approaches (Lynch, 2016). The refusal of male teachers to accept KG postings may lead 

to missed opportunities for children to engage with these diverse teaching styles and 

benefit from the varied social and emotional support they provide. Children may miss 

out on the benefits of positive relationships with male teachers, including the 

development of secure attachments, emotional regulation, and social skills. 

Impact on Gender Stereotyping and Bias 

The absence of male teachers in early childhood settings can perpetuate gender 

stereotyping and bias among children. Research suggests that children’s attitudes and 
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beliefs about gender are shaped by their experiences and interactions with others (Martin 

& Halverson, 1981). The limited presence of male teachers may reinforce traditional 

gender roles and contribute to the reinforcement of gender biases and inequalities in the 

long run. 

Empirical Review  

Retaining men in the early childhood workforce provides valuable insights into the 

factors influencing the retention of men in the early childhood education workforce 

(Miller et al, 2019). Using a mixed-methods approach, the researchers examined the 

experiences, motivations, and barriers faced by male teachers, with a focus on 

understanding their decisions regarding accepting postings and their ability to remain in 

the field. 

The study also revealed the importance of professional development opportunities 

tailored to the unique needs and interests of male teachers. Men in the early childhood 

education workforce expressed a desire for targeted training, mentoring programs, and 

opportunities for career advancement. Access to such resources and support positively 

impacted their job satisfaction and commitment to the field. A study by Jones and 

White’s (2016) offerd valuable insights into the challenges experienced by male 

teachers in early childhood education across various countries.  

One significant challenge identified in the study was the issue of societal perceptions 

and stereotypes surrounding male teachers. Male teachers reported experiencing gender-

based biases and prejudices, which often led to feelings of being undervalued or 

misunderstood in their roles. These societal perceptions can create barriers to their 
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acceptance of postings, as male teachers may fear encountering biases or being subject 

to misconceptions about their motivations for working in early childhood education. 

The societal perception of early childhood education as "women’s work" significantly 

influences male teachers’ postings at kindergarten centres. Gender norms often dictate 

that caregiving roles, including teaching young children, align more with feminine 

attributes such as nurturing and empathy (Sumsion & Wong, 2024). This stereotype 

discourages men from pursuing early childhood education careers, limiting their 

willingness or ability to accept postings to kindergarten centres. In some contexts, male 

teachers may face suspicion or stigma when working with young children, stemming 

from unfounded concerns about their motivations or abilities (Thorpe et al., 2023). Such 

biases discourage men from entering the field and influence the decisions of education 

authorities when assigning male teachers to these roles.  

Low remuneration in the early childhood education sector is a barrier for male teachers. 

Studies indicate that men are more likely than women to prioritize higher-paying 

teaching roles in secondary or higher education due to societal expectations to fulfill 

traditional breadwinning responsibilities (Kim & Leung, 2023). Consequently, male 

teachers are less inclined to accept postings to kindergarten centres, where salaries are 

often lower compared to other levels of education. In regions where early childhood 

education is undervalued, governments and private institutions may struggle to attract 

and retain male teachers due to inadequate financial incentives. Increasing salaries, 

offering performance bonuses, or providing housing allowances could address this 

issue, making kindergarten postings more appealing to male teachers (UNESCO, 2023). 
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Institutional policies play a critical role in shaping male teachers’ postings to 

kindergarten centres. Recruitment practices often reflect implicit gender biases, with 

hiring committees favoring female candidates for early childhood teaching positions. 

Such practices reinforce the perception of kindergarten teaching as unsuitable for men 

(Zhang et al., 2024). Additionally, the lack of targeted recruitment campaigns aimed at 

men contributes to their underrepresentation in kindergarten centres. Countries that have 

implemented gender-inclusive policies, such as Norway and Sweden, report higher 

percentages of male kindergarten teachers (Nordic Council of Ministers, 2023). These 

policies include scholarships for men entering early childhood education and 

mentorship programs to support male teachers during their careers. 

The availability and structure of teacher training programs significantly influence male 

teachers’ postings to kindergarten centres. Many training programs focus on skills and 

attributes traditionally associated with women, such as caregiving and emotional 

support, which may alienate male trainees (Heikkilä et al., 2024). Reforming teacher 

education to include diverse teaching approaches and to challenge gender stereotypes 

could encourage more men to specialize in early childhood education. Professional 

development opportunities also impact male teachers’ decisions to remain in or 

transition to kindergarten roles. Access to workshops, conferences, and advanced 

training programs focused on early childhood pedagogy can enhance male teachers’ 

confidence and competence, making kindergarten postings more attractive (Tandi et al., 

2024). 

Cultural and religious factors shape societal attitudes toward male teachers in early 

childhood education. In conservative societies, cultural norms may discourage men 
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from working closely with young children, particularly in caregiving roles. For instance, 

parents in some cultures may prefer female teachers for their young children, believing 

that women are more capable of providing nurturing care (Al-Qassimi et al., 2023). 

Religious teachings can also influence perceptions of gender roles in education. 

Addressing these cultural and religious biases through community engagement and 

public awareness campaigns is essential for increasing male teachers’ representation in 

kindergarten centres. 

A perceived lack of career advancement opportunities in early childhood education is 

another deterrent for male teachers. Research shows that men are more likely to pursue 

roles with clear pathways to leadership positions or higher salaries (Bhana et al., 2023). 

Kindergarten teaching is often viewed as a terminal career without significant prospects 

for advancement, discouraging male participation. To address this, education systems 

can introduce leadership roles specific to early childhood education, such as 

coordinators or specialists in kindergarten pedagogy. Providing male teachers with 

opportunities to contribute to curriculum development, policy-making, and teacher 

training can also enhance the attractiveness of kindergarten postings. 

The participation of male teachers in early childhood education, particularly in 

kindergarten classrooms, remains limited globally. While efforts to increase gender 

diversity in early childhood education are underway, male teachers often face unique 

challenges that impact their experiences and retention. Recent research highlights that 

societal perceptions, professional isolation, limited professional development 

opportunities, and institutional barriers compound the difficulties faced by male 

educators in these environments (Sumsion & Wong, 2024; Thorpe et al., 2023). 
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Male teachers in kindergarten settings frequently contend with societal stereotypes that 

position early childhood education as a female-dominated profession. Traditional 

gender roles associate nurturing and caregiving with women, leading to skepticism 

about male teachers’ suitability for such roles (Sumsion & Wong, 2024). Parents and 

colleagues may question their ability to care for and educate young children, resulting 

in an added burden of proving their competence. Additionally, male teachers are often 

viewed with suspicion, particularly in societies where interactions between men and 

children are heavily scrutinized due to fears of misconduct. This mistrust, as highlighted 

by Sandberg and Vuorinen (2023), can lead to feelings of isolation and discomfort, 

discouraging men from pursuing or remaining in kindergarten teaching roles. 

The scarcity of male teachers in kindergarten classrooms further amplifies their sense 

of professional isolation. Studies indicate that male teachers often lack same-gender 

peers, which limits opportunities for forming supportive professional networks (Wong 

& Li, 2024). Working in predominantly female environments can present challenges in 

communication and collaboration, as male teachers may struggle to navigate workplace 

dynamics effectively (Heikkilä et al., 2024). This isolation not only affects their job 

satisfaction but also hinders their professional growth. 

Professional development programs tailored to male teachers in early childhood 

education are often inadequate or nonexistent. Training programs typically fail to 

address the specific challenges male teachers face, such as managing societal biases or 

fostering inclusive classroom environments. According to Tandi et al. (2024), the 

absence of targeted support leaves male teachers feeling unprepared and undervalued, 

which further exacerbates their professional struggles. Male educators’ experiences are 
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also shaped by gender bias in recruitment and promotion processes. Hiring committees 

may implicitly favor female candidates, reinforcing traditional gender norms that frame 

early childhood education as a woman’s domain (Zhang et al., 2024). Career 

advancement opportunities for male teachers remain limited, as leadership roles in early 

childhood education are rarely designed to appeal to or accommodate them (Bhana et 

al., 2023). 

The emotional and psychological stress associated with teaching young children can be 

particularly challenging for male educators. Many feel the need to overcompensate for 

societal biases, which results in heightened pressure and emotional labor (Kim & Leung, 

2023). This stress can lead to burnout and diminished job satisfaction, particularly in 

environments where mentorship and representation are lacking (Thorpe et al., 2023). 

Cultural and religious barriers further compound these challenges. In certain societies, 

traditional norms discourage men from working in early childhood education. Parents 

may express discomfort with male teachers handling caregiving tasks, such as diapering 

or assisting with personal hygiene, as reported by Al-Qassimi et al. (2023). Addressing 

these cultural barriers requires active community engagement and education to shift 

perceptions. 

The underrepresentation of male teachers in kindergarten classrooms perpetuates a cycle 

of limited participation. Young boys in these classrooms lack male role models, which 

reinforces the perception that teaching young children is not a viable career option for 

men. Increasing visibility and representation of successful male educators could help 

break this cycle and challenge prevailing stereotypes (Sumsion & Wong, 2024). Male 

teachers also face difficulties navigating parent expectations. Building trust with 
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parents, who may prefer female teachers for their young children, is an ongoing 

challenge. Parents’ concerns, often rooted in traditional beliefs about gender roles or 

unfounded fears about male teachers’ intentions, necessitate proactive communication 

and transparency to foster trust (Sandberg & Vuorinen, 2023). 

Institutional challenges also play a significant role in shaping male teachers’ 

experiences. Policies and practices that fail to accommodate the unique needs of male 

educators inadvertently create barriers. For instance, the lack of gender-inclusive 

policies and support systems leaves male teachers feeling unsupported (UNESCO, 

2023). Additionally, rigid administrative structures can hinder their professional growth, 

further discouraging male participation in early childhood education. Financial 

constraints act as another deterrent, as the relatively low salaries in early childhood 

education do not align with societal expectations for men to be primary breadwinners 

(Kim & Leung, 2023). This economic reality not only limits the recruitment of male 

teachers but also contributes to high attrition rates. 

The absence of male teachers in kindergarten classrooms is a global phenomenon that 

has sparked considerable discussion in the field of early childhood education. The 

scarcity of male educators in these settings not only reflects existing gender imbalances 

in the teaching profession but also has significant implications for the learning 

environment, societal perceptions of gender roles, and the holistic development of 

young learners.  

One of the most significant effects of the absence of male teachers in kindergarten 

classrooms is the lack of diverse role models for children. Young learners, especially 

boys, benefit from exposure to a variety of role models during their formative years. 
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Male teachers can provide alternative representations of masculinity that challenge 

traditional gender stereotypes, demonstrating that men can be nurturing, empathetic, 

and supportive caregivers (Jones & Aubrey, 2019). Without male teachers, young boys 

may struggle to see themselves in non-traditional roles, perpetuating the notion that 

caregiving and teaching young children are exclusively feminine responsibilities. This 

lack of representation can also limit girls’ understanding of gender roles, as they may 

come to view women as the sole providers of emotional and educational support 

(McGrath & Sinclair, 2021). 

The absence of male teachers also contributes to a gendered division of labor within the 

education sector. Early childhood education is often undervalued and underfunded 

compared to other levels of education, partly due to its association with women (Peeters 

et al., 2015). The lack of male representation reinforces this perception, as male teachers 

are more frequently found in higher education levels where teaching is viewed as more 

“prestigious” or aligned with traditional ideas of male authority. This imbalance 

perpetuates structural inequities in the teaching profession, where early childhood 

education receives less attention and fewer resources than it deserves (OECD, 2021). 

In addition to reinforcing gender stereotypes, the absence of male teachers impacts 

classroom dynamics and the learning experiences of children. Research indicates that 

gender diversity among educators enhances collaborative teaching practices and 

enriches the classroom environment by incorporating varied perspectives and 

approaches to pedagogy (Skelton, 2020). Male teachers bring unique contributions to 

the classroom, such as different communication styles and strategies for conflict 

resolution, which can foster a more inclusive and dynamic learning environment 
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(Rohrmann, 2020). Without male teachers, kindergarten classrooms may lack this 

diversity, potentially limiting the breadth of experiences and viewpoints to which 

children are exposed. 

The absence of male teachers also has psychological and social implications for young 

learners. Children benefit from seeing adults of all genders working collaboratively in 

caregiving and educational roles, which helps normalize gender equality in professional 

and domestic spheres. Male teachers in kindergarten classrooms can challenge the 

societal perception that men are less suited to nurturing roles, thereby promoting more 

equitable gender relations in the long term (Warin, 2019). Conversely, the continued 

absence of male teachers reinforces rigid gender norms, making it more difficult to 

achieve cultural shifts toward greater gender inclusivity. 

Another critical consequence of the absence of male teachers is the perpetuation of 

mistrust and societal biases against men in caregiving roles. The low number of male 

educators in early childhood settings often stems from deep-seated cultural anxieties 

about men working closely with young children. Concerns about misconduct, although 

statistically rare, disproportionately target male teachers, creating a climate of suspicion 

and discouraging men from entering or remaining in the profession (Sargent, 2018). 

These biases not only limit the pool of potential male educators but also perpetuate 

harmful stereotypes that men are inherently less trustworthy or capable in caregiving 

roles (McGrath & Sinclair, 2021). 

The absence of male teachers also has implications for teacher recruitment and retention 

strategies. Efforts to attract men to early childhood education often face structural and 

cultural challenges, including low salaries and societal perceptions that devalue the 
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profession (Cameron, 2020). Male educators who do enter the field frequently encounter 

professional isolation, as they are significantly outnumbered by their female colleagues. 

This isolation can lead to a lack of peer support and mentorship opportunities, further 

discouraging male participation (Peeters et al., 2015). Addressing these challenges 

requires systemic changes in how early childhood education is valued and supported, 

both financially and culturally. 

In terms of educational outcomes, the absence of male teachers can impact the social 

and emotional development of children. Studies suggest that male teachers often engage 

in more physically active and risk-taking play with children, which supports the 

development of resilience, confidence, and problem-solving skills (Hunter & Clarke, 

2021). These activities complement the often more nurturing and emotionally 

supportive approaches traditionally associated with female teachers, creating a balanced 

and holistic learning environment. Without male teachers, children may miss out on 

these experiences, potentially limiting their opportunities for well-rounded 

development. 

Furthermore, the lack of male teachers affects the broader educational workforce by 

limiting diversity and innovation. Gender-balanced teams are more likely to introduce 

creative solutions to pedagogical challenges and foster inclusive practices that address 

the needs of all learners (Urban et al., 2021). The absence of male perspectives can result 

in a homogenized approach to early childhood education, where certain teaching 

methods and strategies are underutilized. Increasing the representation of male teachers 

can therefore enhance the overall quality of education by encouraging a wider range of 

pedagogical approaches and perspectives (Rohrmann, 2020). 
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Addressing the absence of male teachers in kindergarten classrooms requires a 

multifaceted approach that tackles societal biases, structural barriers, and cultural 

perceptions. Public awareness campaigns can play a vital role in challenging stereotypes 

and promoting the value of gender diversity in early childhood education. Highlighting 

the contributions of male educators through media and community outreach can help 

shift societal perceptions and encourage more men to consider careers in this field 

(OECD, 2021). 

Policy interventions are also essential in addressing this issue. Governments and 

educational institutions can implement measures such as scholarships and financial 

incentives for male trainees in early childhood education programs. Quotas for male 

teachers can also be introduced to ensure gender diversity in the workforce (Peeters et 

al., 2015). Additionally, professional development programs should be designed to 

support male educators, addressing the unique challenges they face and providing 

mentorship opportunities to foster their growth and retention (Hunter & Clarke, 2021). 

Community engagement is another critical component of addressing the absence of 

male teachers. Engaging parents and community leaders in discussions about the role 

of male educators can help dispel cultural and religious biases that discourage men from 

working in early childhood education. Building trust and transparency between male 

teachers and parents is crucial for fostering acceptance and creating an inclusive 

educational environment (Sargent, 2018). 

Creating clear pathways for career advancement can also help attract and retain male 

teachers in kindergarten classrooms. Leadership roles and opportunities for professional 

growth should be structured to recognize and reward the contributions of male 
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educators, ensuring they feel valued and supported in their careers (Warin, 2019). By 

addressing the economic and professional barriers that deter men from entering early 

childhood education, stakeholders can create a more equitable and sustainable 

workforce. 

Male teachers in kindergarten centers face significant challenges that limit their 

participation and retention in early childhood education. These challenges, stemming 

from societal perceptions, professional barriers, and workplace dynamics, necessitate 

targeted strategies to create an inclusive environment for male educators.  

A significant barrier for male teachers in kindergarten centers is societal perception. 

Cultural norms and stereotypes often depict caregiving roles as inherently feminine, 

leading to suspicion or mistrust toward men in early childhood education. Sargent 

(2018) emphasized that societal bias associates male teachers with potential misconduct, 

creating a stigma that deters men from entering the profession. To combat these 

perceptions, public awareness campaigns can play a pivotal role. Highlighting the 

positive contributions of male educators through media and educational programs can 

help shift public attitudes. For instance, Rohrmann (2020) suggested that showcasing 

success stories of male kindergarten teachers can challenge stereotypes and promote the 

idea that men are equally capable of nurturing and educating young children. Similarly, 

Thorpe et al. (2021) argued that increasing visibility of male educators in promotional 

materials can normalize their presence in early education. 

Another effective strategy is fostering community engagement to build trust and 

acceptance of male teachers. Involving parents and community leaders in discussions 

about the role of male educators can help dispel misconceptions. According to Warin 
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(2019), transparent communication and active collaboration between male teachers and 

families can break down cultural and religious biases. Community forums and 

workshops that emphasize the importance of gender diversity in early childhood 

education can further reinforce this acceptance. Furthermore, Boyd and Newman (2020) 

highlighted that engaging fathers in early education programs can also shift community 

perspectives about male involvement in caregiving roles. 

Professional isolation is another major challenge faced by male kindergarten teachers. 

As they are often vastly outnumbered by female colleagues, male educators may 

struggle to find peer support and mentorship. Peeters et al. (2015) highlight the need for 

professional development programs tailored to the needs of male teachers. These 

programs should include mentorship opportunities that connect male educators with 

experienced professionals who can provide guidance and encouragement. Establishing 

male educator networks or support groups within early childhood education institutions 

can also foster a sense of belonging and camaraderie. Elvstrand and Kvist (2022) 

emphasized the role of professional communities in reducing isolation and encouraging 

shared learning among male and female educators. 

To address recruitment challenges, financial incentives and scholarships for male 

trainees in early childhood education programs are essential. Cameron (2020) argued 

that targeted financial support can help mitigate the economic barriers that discourage 

men from pursuing careers in kindergarten teaching. Additionally, marketing campaigns 

should reframe early childhood education as a rewarding and prestigious career path for 

both men and women. Universities and training institutions can actively recruit male 

students by emphasizing the critical role of male teachers in promoting balanced 
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development in young learners. McLean et al. (2023) stressed that targeted recruitment 

strategies must align with broader initiatives to elevate the status of early childhood 

education. 

The issue of low salaries in early childhood education further exacerbates the 

underrepresentation of male teachers. As early childhood education is often undervalued 

compared to other teaching levels, increasing compensation and benefits is crucial to 

attract and retain male educators. According to the OECD (2021), governments and 

policymakers must prioritize funding for early childhood education to ensure that 

teachers, regardless of gender, receive equitable pay and recognition. Career 

advancement opportunities, such as leadership roles and specialized training programs, 

should also be available to male teachers, providing them with clear pathways for 

professional growth. Larsen et al. (2023) argued that professional advancement 

frameworks are critical for retaining teachers in underrepresented groups. 

Another effective strategy involves creating inclusive and gender-sensitive workplace 

environments. Training sessions on gender inclusivity for all staff members can help 

reduce biases and promote mutual respect among colleagues. Skelton (2020) notes that 

inclusive work cultures not only support male teachers but also enhance collaboration 

and innovation in pedagogical practices. Administrators must actively encourage gender 

diversity by implementing policies that prevent discrimination and support male 

educators in their professional journeys. Jones et al. (2022) underscored the need for 

workplace audits to identify and address implicit biases in educational institutions. 

Mentorship and role modeling are crucial for addressing the challenges faced by male 

kindergarten teachers. Experienced male educators can serve as mentors for newcomers, 
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providing guidance on navigating workplace dynamics and overcoming societal biases. 

Jones and Aubrey (2019) emphasized the importance of mentorship programs in 

building confidence and resilience among male teachers. Role modeling extends beyond 

the professional realm, as male teachers who excel in their roles can inspire other men 

to consider careers in early childhood education. Colmer et al. (2021) suggested that 

showcasing male mentors through workshops and conferences can amplify their impact 

on the profession. 

Addressing the unique challenges faced by male teachers also requires tailored training 

programs during their preparation phase. Pre-service training institutions should include 

modules that focus on gender equity, caregiving skills, and strategies for building trust 

with parents and communities. Hunter and Clarke (2021) suggested that equipping male 

trainees with these skills can enhance their confidence and effectiveness as educators. 

Training programs should also prepare male teachers to handle potential bias or 

suspicion, empowering them to advocate for themselves and their contributions to early 

childhood education. Similarly, Zinsser et al. (2023) advocated for integrating real-

world scenarios into teacher training curricula to prepare educators for diverse 

classroom dynamics. 

Engaging male teachers in decision-making processes within early childhood education 

centers is another critical strategy. Providing opportunities for male educators to 

contribute to curriculum design, classroom management policies, and institutional 

planning fosters a sense of ownership and agency. Urban et al. (2021) highlighted that 

inclusive decision-making processes not only benefit male teachers but also enhance the 

overall quality of education by incorporating diverse perspectives. McGrath and Sinclair 
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(2021) echo this sentiment, noting that male teachers often bring innovative approaches 

to problem-solving in early childhood settings. 

Parental involvement is another vital aspect of supporting male teachers in kindergarten 

settings. Building strong relationships with parents through regular communication, 

workshops, and classroom activities can help male teachers establish trust and 

credibility. McGrath and Sinclair (2021) emphasized that positive interactions with 

parents can dispel misconceptions and reinforce the value of male educators in early 

childhood settings. Encouraging parents to participate in classroom activities where 

male teachers take the lead can also strengthen the teacher-parent bond and build a 

supportive community. Wang et al. (2023) further suggested that co-hosting events with 

parents can enhance mutual understanding and collaboration. 

Addressing mistrust and bias against male teachers requires systemic cultural change. 

Governments and educational organizations must collaborate to challenge societal 

norms that perpetuate gender stereotypes. Warin (2019) argued that long-term cultural 

shifts can be achieved through sustained efforts in education, media, and policy. By 

promoting gender equality in all sectors, societies can create an environment where male 

educators are not only accepted but celebrated for their contributions to early childhood 

education. Furthermore, Cottle and Alexander (2022) proposed leveraging international 

case studies to showcase effective practices in promoting gender inclusivity. 

One of the most significant contributions male teachers bring to kindergarten 

classrooms is their unique pedagogical approaches. Research indicates that male 

educators often engage in more active and physical play, which supports children’s 

development of resilience and problem-solving skills (Hunter & Clarke, 2021). 
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Encouraging male teachers to leverage these strengths can create a more dynamic and 

balanced learning environment. Professional development programs should recognize 

and nurture these distinctive contributions, helping male educators integrate their 

strengths into classroom practices effectively. Tangen and O’Connor (2023) stressed the 

importance of professional workshops in empowering educators to harness their unique 

teaching styles. 

Finally, addressing the challenges male teachers face requires a collaborative effort 

among stakeholders, including governments, educational institutions, communities, and 

families. Policymakers must implement measures to ensure gender diversity in early 

childhood education, while educational institutions should create supportive 

environments that value male educators. Community leaders and families play a critical 

role in challenging societal biases and promoting acceptance. By working together, 

stakeholders can create a system where male teachers thrive and contribute 

meaningfully to the holistic development of young learners. 

Clark’s (2018) delved into the experiences of male teachers in the field of early 

childhood education. By conducting interviews and observations, the study aims to 

uncover the challenges faced by male teachers, focusing on societal perceptions, gender 

stereotypes, and professional dynamics within the field. 

Through in-depth interviews with male teachers working in early childhood education 

settings, Clark explored their experiences and shed light on the specific barriers they 

encounter. The study addresses the societal perceptions and stereotypes surrounding 

male teachers, which often result in a lack of recognition and understanding of their 

roles. Male teachers often find themselves navigating a field that is traditionally female-
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dominated, leading to challenges such as feeling isolated, undervalued, or facing 

assumptions about their motivations for working in early childhood education. 

The study also examines the gender dynamics and professional interactions within early 

childhood education settings. It explores how male teachers navigate their relationships 

with colleagues, administrators, and parents, highlighting potential challenges and 

opportunities for collaboration. By investigating the professional dynamics, the study 

provides insights into the ways in which male teachers can face unique obstacles in their 

career advancement and professional growth. 

Furthermore, Clark’s study offers recommendations for creating more inclusive and 

supportive environments for male teachers in early childhood education. These 

recommendations include promoting awareness and understanding of the diverse roles 

and contributions of male teachers, fostering positive professional relationships and 

collaboration among staff members, and addressing biases and stereotypes through 

targeted professional development and training programs. 

By exploring the experiences of male teachers in early childhood education, Clark’s 

study contributes to the existing literature on gender diversity in the field. It highlights 

the need for greater recognition and support for male teachers, as well as the importance 

of creating inclusive and equitable environments that embrace diverse perspectives and 

experiences. The findings from this study inform efforts to improve the professional 

experiences of male teachers and promote gender equality in early childhood education 

settings. 

Collier and Shelton’s (2020) systematic review provided a comprehensive analysis of 

existing research on the perceptions of male teachers in early childhood education. By 
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examining a wide range of literature, the study aims to identify common themes and 

findings related to societal attitudes, gender biases, and stereotypes surrounding male 

teachers. 

Collier and Shelton’s systematically reviewed studies from various sources, including 

academic journals and research databases, to gather a diverse set of perspectives on the 

topic. Through this process, they identified key themes and findings that emerged across 

the literature. The systematic review highlighted the challenges that male teachers face 

in terms of societal perceptions. It uncovers prevalent attitudes and biases that contribute 

to the underrepresentation of male teachers in early childhood education. These 

perceptions often stem from deeply ingrained gender stereotypes that associate teaching 

and caregiving roles with women, creating a societal bias against male teachers. 

The review also explored the stereotypes that are commonly associated with male 

teachers, such as assumptions about their motivations, abilities, and suitability for 

working with young children. It examined how these stereotypes can influence the 

perceptions and expectations of colleagues, parents, and the broader community. 

Furthermore, Collier and Shelton’s review identifies implications for policy and practice 

to address the challenges faced by male teachers. It emphasized the need for targeted 

interventions and initiatives that aim to challenge and change societal attitudes and 

biases. The review suggests the implementation of inclusive recruitment strategies, 

professional development programs, and awareness campaigns to promote the value of 

male teachers and foster gender equity in early childhood education. 

By synthesizing the findings of various studies, Collier and Shelton’s systematic review 

provides a comprehensive understanding of the perceptions of male teachers in early 
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childhood education. The review offers insights into the prevalent societal attitudes and 

biases that shape perceptions of male teachers, highlighting the need for systemic 

changes in policy and practice. The implications outlined in the review provide a 

foundation for efforts to address these issues, promote gender diversity, and create more 

inclusive learning environments in early childhood education settings. 

Chapter Summary 

This study explored the issues regarding male teacher postings in kindergarten (KG) 

classrooms in the Krowor Municipality. The literature was captured under three (3) 

categories. These categories include the theoretical framework, conceptual review, and 

empirical. Issues such as the social role theory by Eagly (1987) and Gender Schema 

Theory by Martin & Halverson, (1981) were addressed under the theoretical framework. 

The concept of kindergarten education, perceptions of male teachers were also discussed 

under the conceptual review. In the same vein, the empirical review captured a literature 

review of the research objectives.  
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CHAPTER THREE 

METHODOLOGY 

3.0 Overview  

This chapter captured the method employed to gather data for the study. To accomplish 

this, the researcher explained precisely how the study was going to be executed. This 

comprised the research paradigm, research approach, research design, population, 

sample and sampling procedure, data collection instrument, trustworthiness of the 

instrument, data collection procedures, and method of data analysis and ethical 

considerations. 

3.1 Research Paradigm   

The study was nested into the interpretivist paradigm. Interpretivism relates to 

constructivist epistemology (Yingxin, 2022; Slutskiy, 2021). This viewpoint is based on 

the premise that individuals do not have access to the real world, inferring that their 

knowledge of the perceived world is meaningful in its terms and can be realised through 

cautious use of interpretivist procedures. According to interpretivists, precise, 

systematic, and theoretical responses to complex human problems do not exist because 

cultural and historical situations vary and are unique and thus involve an analysis of the 

exceptionally defined, particular contexts in which it is rooted (Al-Ababneh, 2020; 

Aldridge, 2019). 

Unlike positivists, interpretivists have different perspectives on the social world. It is 

argued that individuals are not physical objects. Positive thinkers believe that people 

simply respond to environmental stimuli. Rather, it is a more sophisticated issue that 

must be explored by grasping social reality and considering all relevant aspects (Hasan, 

2016; Kelly, 2021). Interpretivists believe that the same social reality or behaviour can 

be understood or analysed in various ways by different persons, each with their valid 
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reasons for doing so. As a result, they claim that understanding human acts necessitates 

looking at them through the eyes of the people who are doing them (Thompson, 2015; 

Weber, 2004).  

As a result, the interpretivist method is far more qualitative, relying on procedures like 

interviews and observation. In that vein, the researcher believes that reality, as 

pertaining to the awareness and motivations, surrounding why male early childhood 

teachers refuse postings into kindergarten from the Krowor Municipality for research 

visibility has no existence before the activity of the investigation; and that reality ceases 

to exist when we no longer focus or consider the uses to which lecturers put social media 

platforms. 

In the views of Khan (2014) and Willis et al, (2007) who opined that interpretivists focus 

on process and meaning through observations and interpretations. Thus, to observe is to 

collect information about events, situations, and conditions. To interpret is to make 

meaning of that information by drawing inferences or judging the match between the 

information and some abstract pattern (Aikenhead, 1997). 

Reeves and Hedberg (2003:32) noted that the “interpretivist paradigm stresses the need 

to ensure that analysis are interpreted in a given context”. Interpretive research does not 

predefine dependent and independent variables but rather, it focuses on the full 

complexity of human sense-making as it arises in the circumstance (Malhotra, 2017). 

The purpose of the interpretive paradigm is to understand the subjective motivations 

and meanings that drive social behaviour (Harrison et al., 2017; Krauss, 2005). The goal 

of interpretivists is not to create new theories but to examine, evaluate, and modify 

existing ones. Consequently, it must be noted that several authors have asserted that 
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interpretivism focuses on individuals’ subjective experiences and how they ‘construct’ 

the social world by sharing meanings and interacting with or relating to each other 

(Aldridge, 2019; Hiller, 2016). 

3.2 Research Approach 

The research was rooted in a qualitative research approach. The choice of this research 

approach was informed by its appropriateness and suitability to this study. The 

researcher adopted this research approach owing to the aim of this research, which was 

directed at providing an in-depth and interpreted understanding. Thus, analysis of data 

focused on the themes that were generated on perception of stakeholders about male 

teachers postings into kindergarten classrooms wthin the Krowor Municipality, with no 

recourse to frequency, quantity, amount or intensity.  

This is to enable me provide a comprehensive understanding of why male early 

childhood teachers refuse postings into kindergarten centres, insight from the Krowor 

Municipality. According to Denzin and Lincoln (2018), a qualitative approach 

emphasizes the qualities of entities, processes, and meanings that are not 

experimentally examined. Denzin and Lincoln stated that a qualitative method of 

analysis helps an investigator to study naturally occurring phenomena in all their 

complexities.  

Mcleod (2014) seeking to provide a basis for the use of qualitative method approach in 

research asserted that when the data are very detailed with rich and extensive 

information; analysis which is open to emergent concepts and ideas and which may be 

detailed description and classification, identify patterns of association or develop 

typologies and explanation as is the focus of this study, qualitative approach becomes 

the suitable approach.  The strength of this research approach lies in the fact that it is 
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capable of seeking rich and detailed information from the respondents and its weakness 

lies in its inability to generate objective and verifiable information.  

3.3 Research Design  

The phenomenological case study design was particularly relevant and applicable to 

this study as it aimed to explore and understand the essence and meaning of individuals’ 

experiences. Phenomenology seeks to delve into the lived experiences of individuals 

and uncover the underlying structures and patterns that shape their perceptions, 

attitudes, and behaviors. 

In the context of this study on issues regarding male early childhood teacher postings 

to kindergarten classrooms, employing a phenomenological case study allowed for a 

deep exploration of their subjective experiences and the meanings they attach to the 

effect of their postings in kindergarten classrooms. Phenomenology is concerned with 

understanding the essence of a phenomenon as it is experienced by individuals, 

focusing on the first-hand perspectives and interpretations of the participants. 

By adopting a phenomenological design, the study could uncover the subjective 

realities and lived experiences of kindergarten teachers’ postings. It allowed for an in-

depth exploration of the challenges male early childhood teachers face in teaching at 

the kindergarten level.  The effect of their postings to teach at the kindergarten level on 

the children as well as strategies to minimize the barriers to their postings at the 

kindergarten classroom. 

Phenomenological design enables the researchers to capture the nuances, complexities, 

and contextual factors that influence teachers’ decisions on postings. By focusing on 

the individual experiences and interpretations of the participants, the 

University of Education,Winneba http://ir.uew.edu.gh



50 
 

phenomenological approach allows for a holistic understanding of the topic under 

investigation. 

The phenomenological case study is highly applicable to this study as it provides a 

framework for exploring and understanding the essence and meaning of the 

kindergarten teachers’ experiences and perceptions regarding male teachers' postings 

in kindergarten classrooms. By adopting this design, the study could uncover the 

subjective realities and deeper understandings that inform the teachers’ perspectives, 

effects, challenges, and strategies to motivate them to postings in kindergarten 

classrooms. 

3.4 Population 

 According to McMillan and Schumacher (2001), a population is defined as a group of 

elements, whether individuals, objects, or events, that conform to specific research 

criteria. The study population includes all male early childhood teachers within the 

Krowor Municipality. Based on data from the Krowor Municipal Ghana Education 

Directorate (2024), the Municipality comprises 16 kindergarten schools made up of 24 

male early childhood teachers. The total population for the study was 30 which includes 

all 24 male early childhood teachers, the human resource director, and 5 head teachers.  

3.5 Sample and Sampling Technique 

Studying the entire population is often viewed as the ideal approach for 

comprehensively understanding a research topic. However, in practical terms, especially 

in educational research, studying the whole population may not always be feasible due 

to various constraints such as time, resources, and accessibility. Consequently, sampling 

becomes a critical method for obtaining insights that can inform a broader understanding 

of the research problem. Crossman (2019) defined a sample as a subset of the population 
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that is selected to represent the larger group, allowing researchers to draw inferences 

about the entire population based on the data collected from the sample. 

In this study, the sample comprises thirteen (13) participants, strategically selected to 

include key figures in the Krowor Municipality's early childhood education sector. The 

sample consists of the Human Resource Director, five (5) head teachers, and seven (7) 

early childhood male teachers. This diverse selection is intended to reflect a range of 

experiences and perspectives relevant to understanding the factors contributing to male 

teacher postings to kindergarten centres. 

The purposive sampling technique was adopted in the selection of the sample for this 

study. The Human Resource Director was purposively selected by virtue of his role in 

teacher posting. Also, selected headteachers for the study were included because of their 

qualification as early childhood professionals and their duty in assigning teachers to 

classes in their various schools. Again, male early childhood teachers who are currently 

teaching at the kindergarten centres within the Municipality were also deemed 

appropriate in facilitating in-depth information regarding their postings. Purposive 

sampling is a non-probability sampling method that involves intentionally selecting 

individuals who possess specific characteristics or expertise pertinent to the research 

topic. As articulated by Etikan, et al (2016), this approach is particularly advantageous 

in qualitative research, as it allows for in-depth exploration of the experiences and 

opinions of individuals who are most knowledgeable about the subject matter. 

In this study, the purposive sampling technique facilitated the inclusion of participants 

with significant backgrounds in early childhood education, thereby enriching the quality 

of the data collected. The rationale for choosing this sampling technique lies in its 
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effectiveness in gathering nuanced insights that can shed light on the complex factors 

influencing male teachers’ decisions regarding posting of kindergarten teachers. 

The use of purposive sampling in this research is justified by its ability to capture 

insights from individuals who are uniquely positioned to provide valuable information 

related to the study's objectives. Creswell and Plano Clark (2018) emphasize that 

purposive sampling is particularly beneficial for qualitative research, where the focus is 

on gathering in-depth, context-specific information from participants who possess 

specialized knowledge. This aligns with the goals of the current study, which seeks to 

understand the perceptions and experiences of male early childhood teachers and the 

administrative factors that influence their placement. 

Furthermore, Bernard (2017) notes that purposive sampling is well-suited for 

interpretive studies, where understanding the subjective perspectives of participants is 

essential. By carefully selecting knowledgeable individuals who meet the inclusion 

criteria, this sampling approach enhances the depth and relevance of the study, 

ultimately allowing for a more comprehensive exploration of the factors influencing 

male teachers’ attitudes towards kindergarten classroom teaching. 

To ensure the relevance and reliability of the selected sample for the study, specific 

inclusion criteria were established for participants. These criteria were designed to 

guarantee that each individual possesses the necessary qualifications and experiences 

that contribute meaningfully to the research objectives. 

Firstly, the participant designated as the Human Resource Director must currently hold 

this position at the Krowor Municipal Education Directorate. This individual plays a 

crucial role in overseeing various functions, including staff placements, recruitment 
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processes, and strategic planning for educational staffing within the municipality. The 

insights of the HR are invaluable as they provide an administrative perspective on the 

dynamics influencing teacher postings. 

Secondly, the head teachers chosen for the study must actively serve in their roles within 

the circuits of Krowor Municipality and possess formal training or qualifications in early 

childhood education. This requirement ensures that these head teachers not only have 

significant managerial experience but also specialized knowledge necessary to engage 

with the complexities of early childhood education. Their perspectives are essential for 

discussing the specific challenges associated with placing male teachers in kindergarten 

positions and understanding the broader educational context. 

Finally, the male teachers included in the study must be currently involved in early 

childhood education within the Krowor Municipality and have relevant qualifications 

or training in this area. Their participation is critical, as they bring firsthand experiences 

that highlight the unique challenges and perspectives faced by male educators in early 

childhood settings. By establishing these inclusion criteria, the study aimed to gather 

rich, relevant data that accurately reflects the experiences of key stakeholders in early 

childhood education, thereby contributing to a deeper understanding of the factors 

influencing male teachers' engagement in kindergarten roles. 

By establishing these inclusion criteria, the study aimed to ensure that each participant 

brings a wealth of knowledge and relevant experiences that contribute to the overall 

understanding of the issues surrounding male teacher postings in kindergarten 

classrooms. 
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3.6 Data Collection Instrument 

For the purpose of this study, a structured interview was used as instrument for data 

collection. According to Mcleod (2014), interviews provide cheap, quick and efficient 

way of obtaining large amounts of information from a large sample of people. The use 

of interview guides as a data collection instrument offers several advantages. Firstly, 

interviews allow for in-depth exploration of participants’ perspectives, experiences, and 

issues regarding male teachers' postings into kindergarten classrooms.  

The interview guides were carefully designed to ensure that they cover relevant topics 

and prompt participants to provide detailed responses. The questions included in the 

guides were aligned with the research objectives and focused on key aspects such as 

why male early childhood teachers refuse postings into kindergarten classrooms. What 

specific challenges do they face when posted to a kindergarten classroom, the effect of 

their absence in the classroom on learners, and the strategies to motivate them to accept 

postings into KG classrooms? The interview guide was be developed based on a 

thorough review of the literature and existing theoretical frameworks. They were 

designed to encourage open and honest responses from participants, while also 

providing a structure to ensure consistency across interviews. The interviewees were 

given the opportunity to choose the time, date and venue in order not to disrupt their 

normal schedules.  

3.7 Data Collection Procedure   

The researcher sought an introductory letter from the Department of Early Childhood 

Education, University of Education, Winneba, before the commencement of the data 

collection. The letter was then sent to the Krowor Municipal Education Directorate for 

an authority note to the various schools. The researcher first explained the purpose of 
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the study to the participants and why their participation is voluntary. The face-to-face 

interviews were conducted with the respondents who physically participated in the 

personal interviews. All the interviews were conducted on dates and times convenient 

to the participants. Each interview was started by the researcher with an exchange of 

greetings and a note of thanks for the interviewee’s acceptance to participate in the study. 

After a brief self-introduction, the researcher reviewed the purpose of the research study 

and how the information is going to be used. Interviewees were assured that their 

responses would be treated confidentially and would be used only for the research study.  

In the course of the interviews, the researcher listened attentively to the interviewees 

and was probed to clarify information as and when necessary. With the face-to-face 

interviews, eye contact was maintained with the interviewees, and some non-verbal 

expressions such as nodding and smiling were used to acknowledge responses and to 

indicate interest as the researcher made notes. Each interview session lasted 20 to 30 

minutes.  

3.8 Data Processing and Analysis  

This section aimed to give an overview of how the interview data were transcribed and 

coded. This is to aid future replication of the study.  Interviewing generates a large 

amount of data that needs to be meaningfully analysed and the results presented. The 

qualitative data, the survey data were collated in order to address the research questions 

of the study. Numbers were given to the interviews to make easy identification; this was 

done to ensure effective presentation and analysis of the data.  

The researcher independently coded the transcripts, grouped the codes, and generated 

themes and sub-themes using the framework method for the analysis of qualitative data.  
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The themes and sub-themes were discussed among team members to ensure the data is 

faithfully captured.  

The audio recordings of the interviews were transcribed verbatim. Transcription 

involves converting the spoken responses into written text. This step ensured that the 

data is in a readable and manageable format for analysis. Data Coding: The transcribed 

data were systematically coded. Coding involves the process of assigning labels or tags 

to different segments of the data that represent specific themes, concepts, or categories.  

The codes were derived from the research objectives, interview guide questions, and 

emergent themes from the data. 

The coded data were organized in a structured manner which involved creating a 

codebook or a coding framework that outlines the identified codes and their definitions. 

The data were arranged according to the respective codes, allowing for easy retrieval 

and analysis of specific themes or patterns. Data Analysis: The analyzed data were 

examined to identify common patterns, trends, and themes that emerged from the 

participants’ responses. This may involve using qualitative data analysis techniques 

such as thematic analysis, content analysis, or discourse analysis. The aim is to uncover 

key insights, relationships, and interpretations related to the research questions and 

objectives. 

Interpretation and Synthesis: The analyzed data were interpreted and synthesized to 

generate meaningful findings. The researcher carefully examined the patterns and 

themes that have emerged from the data and interpreted their significance concerning 

the research objectives. The findings were supported by relevant quotes or excerpts from 

the interview data to enhance credibility and provide evidence for the interpretations 
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made. Reporting: The final step involves reporting the results of the data analysis. The 

findings were presented in a clear and organized manner, using appropriate tables, 

charts, or visual representations to enhance understanding. The researchers provided a 

comprehensive narrative that reflects the key themes, patterns, and interpretations 

derived from the data. 

3.9 Ethical Considerations  

Ethical considerations play a crucial role in any research study, and it is important to 

ensure that the rights and well-being of participants are protected. In the research study 

on the posting of male teachers to kindergarten centres in the Krowor Municipality.  

Anonymity 

Ensuring anonymity is a critical ethical obligation in research involving human 

participants. According to Trochim (2006), anonymity means that participants' identities 

are protected to the extent that neither the researcher nor readers can associate a specific 

response with a specific individual. Babbie (2004) reinforces this by stating that 

responses should not be traceable to specific participants. In this study, participants’ 

identities were safeguarded by assigning alphanumeric codes (e.g., T1, T2, T3, T4) 

rather than using their real names. This approach ensured that their personal information 

remained undisclosed throughout the research process. 

Confidentiality 

Confidentiality refers to the ethical requirement that information provided by 

participants is handled with strict discretion and security. Strydom (2002) defines 

confidentiality as the responsibility of the researcher to ensure that all shared data 

remains inaccessible to unauthorized individuals. Prior to data collection, the purpose 

of the research, the role of the participants, and confidentiality procedures were 
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explained in detail. Throughout the study, the researcher alone had access to the data 

collected, and all materials were securely stored, thereby upholding confidentiality as 

recommended. 

Informed Consent 

Informed consent is essential for ethical research, requiring participants to voluntarily 

agree to take part after being fully informed about the study. Creswell and Creswell 

(2018) emphasize that participants must be made aware of the purpose, procedures, 

risks, and benefits of the research in understandable terms. In this study, participants 

were given written and verbal explanations of the study’s objectives. They were assured 

of their right to withdraw at any point without penalty and were invited to ask questions 

before signing the consent form, thereby complying with informed consent protocols. 

Privacy 

Respecting participants’ privacy ensures that they can share their views without fear or 

discomfort. According to Wiles et al. (2008), protecting privacy involves managing both 

the environment and data in ways that prevent exposure of participants’ identities and 

views. In this study, interviews were conducted in quiet, private locations chosen to 

maximize participant comfort. Any audio recordings were securely stored and used only 

for transcription and analysis purposes, in line with privacy standards. 

Respect for Participants 

Respect for participants entails recognizing and valuing their dignity, experiences, and 

autonomy. Orb, Eisenhauer, and Wynaden (2001) stress that building trust and showing 

cultural sensitivity are central to ethical qualitative research. In this study, the researcher 

approached all participants with courtesy and openness. Their perspectives were 
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carefully recorded and reported without misrepresentation, ensuring that their voices 

were authentically reflected in the findings. 
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CHAPTER FOUR 

DATA PRESENTATIONS, RESULTS, AND DISCUSSION 

4.0 Overview 

This chapter comprises the presentation, analysis, and discussion of findings from the 

study based on the responses collected from participants regarding posting of male 

teachers to kindergarten classrooms within the Krowor Municipality.  The data were 

analyzed in relation to the research questions, with particular attention paid to the 

perceptions, experiences, and suggestions provided by the participants. 

4.1 Demographic Data  

The study involved a total of 13 participants, all of whom were male. The demographic 

profile of the participants is as follows: 

In terms of age distribution, the participants were categorized into four age groups. 

Three respondents were aged between 21 and 30 years, while five respondents fell 

within the 31 to 40 years range. Additionally, three participants were aged between 41 

and 50 years, and two respondents were in the 51 to 60 years category. This diversity in 

age demonstrates a range of experiences and perspectives among the participants. 

Regarding their areas of specialization, the vast majority of the respondents, specifically 

12, specialized in Early Childhood Education. Only one respondent had a background 

in Basic Education. This focus on early childhood education is significant as it aligns 

with the study’s exploration of male teachers' perceptions and experiences in 

kindergarten settings. 

When examining the qualifications of the respondents, it was found that none held a 

certificate, while three possessed diplomas. The majority, nine respondents, held first 

degrees, and one individual had attained a master’s degree. This educational background 
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indicates a high level of academic achievement among the participants, particularly in 

fields related to education. 

The rank distribution within the Ghana Education Service (GES) showcased a variety 

of positions among the respondents. One participant held the rank of Superintendent I, 

while two were classified as Superintendent II. Additionally, three respondents were 

identified as Senior Superintendent II, and four as Senior Superintendent I. One 

participant held the rank of Principal Superintendent, and the remaining two 

respondents were Assistant Directors, one in each of the Assistant Director II and 

Assistant Director I ranks. This ranking variety reflects a broad spectrum of experiences 

and responsibilities within the educational framework. 

Lastly, the years of service varied among the participants, contributing to a rich tapestry 

of professional experiences. Five respondents had served in the education sector for 0 

to 5 years, while three had 6 to 10 years of experience. Two respondents reported 11 to 

15 years in service, and two others had been in the profession for 16 to 20 years. One 

respondent had over 21 years of experience in the field. This variation in years of service 

further enhances the depth of insights that the participants can provide regarding the 

posting of male teachers to kindergarten centres in the Krowor Municipality.  

 

Research Question 1: What factors contribute to male teachers’ postings to 

kindergarten centres in the Krowor Municipality? 

The first research question sought to uncover the underlying reasons for male teachers’ 

postings in kindergarten classrooms within the Krowor Municipality. Through 

structured interviews, several key themes emerged that reflect the complex factors 
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influencing this phenomenon. The following emerging themes were noted, under which 

discussions were made: 

Theme 1: Gendered Perceptions of Teaching 

This theme highlights the traditional gender roles that shape the perception of teaching 

in early childhood education. Many of the interviewees indicated that societal norms 

associate teaching, particularly at the kindergarten level, with femininity. This 

association can create discomfort for male teachers, who may feel that their involvement 

in such roles challenges conventional expectations about gender and caregiving. 

However, the study participants shared their experiences, revealing the complexity of 

these perceptions: 

In the course of the interview here are some of the excerpts of the responses from the 

participants. For instance, one teacher said:  

In our society, teaching young children is often seen as a woman’s job. I’ve noticed that 

many parents and even some colleagues view male kindergarten teachers as less 

capable or unfit for the role. It's disheartening because I love working with children, 

but I sometimes feel like I have to prove myself more than my female counterparts. (TR3) 

 

Similar to TR3, the Human Resource Director added:  

As an HR Director, I've observed that the reluctance of male teachers to accept 

kindergarten positions stems from societal biases. Many believe that early childhood 

education is inherently linked to femininity, which leads to an unspoken stigma against 

men in these roles. We’ve had instances where qualified male teachers declined postings 
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simply because they feared being judged or underestimated by parents and the 

community (HR) 

Contrary to the views of the HR Director, another TR5 remarked that; 

 When I tell people that I work in a kindergarten, I can sense their surprise. It’s like they 

expect men to teach older children or focus on subjects like math and science. The 

stigma attached to being a male teacher in early childhood education makes it hard for 

me to feel confident in my role. (TR5) 

And also, HT 7 added that; 

I think the bias against male teachers in kindergarten is not just about capability; it’s 

about a deep-seated perception of what it means to be nurturing and caring. Many 

parents still have this image of the ideal teacher as a woman, and that can make it tough 

for male educators to find acceptance. I’ve seen capable male teachers excel in their 

roles, yet they still struggle with the stereotypes that linger in our society. (HT7) 

The data reveal that gender roles significantly impact male teachers' experiences in early 

childhood education. Many feel compelled to prove their competence and often face 

skepticism or surprise when sharing their career choices. These complexities illustrate 

the pressing need for societal change to foster a more inclusive environment for male 

educators. 

Theme 2: Professional Identity and Ambition 

In the interviews, participants voiced worries about how kindergarten teaching is 

perceived in terms of prestige when compared to other educational roles. Many of the 

male educators expressed a desire to attain positions they believe hold more authority 

and significance, particularly in primary or secondary education. This ambition for 
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career advancement often discourages them from considering kindergarten roles, which 

they see as not fully matching their professional identity and career goals. For example, 

one teacher commented: 

 I always wanted to be a leader in education, and I feel that teaching older children 

allows for more influence and recognition. Working in kindergarten, while rewarding, 

doesn’t seem to carry the same weight in terms of career progression. (TR1) 

Similarly, another teacher remarked,  

When I think about my career path, I see myself in a position where I can make bigger 

decisions and have a broader impact. Teaching kindergarten feels limiting, and I worry 

that it won’t provide the professional growth I’m looking for. (TR4) 

Another participant echoed this sentiment, stating,  

I’ve always been passionate about teaching, but I can’t help but feel that if I take a 

kindergarten position, it may hinder my chances of moving up the ladder. There’s a 

perception that if you teach younger children, you’re not as committed to the more 

serious aspects of education.(TR6) 

A participant also commented on this issue, stating; 

It’s disheartening to see talented male teachers shy away from kindergarten roles 

because they feel it lacks prestige. Many of them have the skills and passion for early 

childhood education, but societal perceptions push them towards higher grades, where 

they believe their contributions will be more recognized. (HT8) 

Additionally, the HRD noted; 

The reluctance to accept kindergarten positions among male educators is often linked 

to the broader narrative of professional identity. They see primary and secondary 
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education as more prestigious and influential, which leads to a shortage of male 

teachers in early childhood settings. We need to actively promote the value of 

kindergarten teaching to change these perceptions (HRD) 

The data reveal that perceptions of hierarchy within educational roles significantly deter 

male educators from pursuing kindergarten positions. Many participants expressed 

concerns about kindergarten teaching being viewed as less prestigious, which 

undermines their professional identity and ambitions. Male teachers often feel 

compelled to seek positions in primary or secondary education, believing these roles 

offer greater influence and recognition. This societal bias perpetuates the notion that 

teaching younger children lacks seriousness, discouraging talented male educators from 

embracing early childhood education. 

Participants highlighted the need for systemic change to enhance the perceived value of 

kindergarten teaching. By promoting the importance of male educators in early 

childhood settings, stakeholders can create a more inclusive environment that values 

diverse teaching contributions. Addressing these biases is essential for attracting and 

retaining male teachers in kindergarten roles, ultimately enriching educational 

experiences for young children and fostering a balanced representation in the field. 

Theme 3: Workplace Environment  

The workplace dynamics in kindergarten settings emerged as a significant factor 

influencing male teachers' decisions. Many of the participants reported feeling isolated 

in predominantly female environments, leading to concerns about collegial support and 

professional relationships. The absence of mentorship for male teachers in early 
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childhood education was also noted, contributing to a sense of exclusion and reluctance 

to accept postings. 

For instance, one teacher shared: 

 It can be tough being one of the few male teachers in a kindergarten setting. I sometimes 

feel like an outsider, and that can affect how comfortable I am in my role. Having more 

male colleagues would definitely help. (TR 2) 

Another teacher expressed similar sentiments, stating:  

I’ve found it challenging to connect with my female colleagues. Sometimes, I feel like 

they don’t understand my perspective as a male educator. It would be great to have 

mentorship opportunities with other men in the field. (TR 5) 

A headteacher noted:  

The lack of male role models in early childhood education can create an unwelcoming 

environment for men. We need to actively promote inclusivity in our schools to 

encourage more male educators to join us. (HT3) 

These insights reveal that workplace dynamics, characterized by gender imbalance and 

a lack of support, play a crucial role in discouraging male teachers from accepting 

kindergarten postings. Addressing these issues is vital for fostering an inclusive and 

supportive environment that encourages male educators to thrive in early childhood 

education. 

Theme 4: Challenges in the Kindergarten Setting  

Finally, the challenges inherent in working in kindergarten classrooms were frequently 

cited by the interviewees. Concerns about managing young children's behavior, coupled 

with fears of facing biases from parents and the community, further complicate male 
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teachers' willingness to accept these positions. The combination of these challenges can 

lead to hesitation among male educators regarding their suitability and effectiveness in 

kindergarten roles. 

A participant shared: 

Managing young children's behavior in a kindergarten setting can be very demanding, 

especially when there’s an expectation that female teachers are naturally better at this. 

I often feel judged for my approach to handling young children, and it can be 

discouraging. (TR 2) 

Another teacher remarked: 

Parents sometimes express surprise or even concern when they find out I’m teaching 

their child in kindergarten. It’s as if they question my ability or motivation for being in 

this role, simply because I’m a man. This kind of reaction makes me second-guess if I’m 

really suited for this position. (TR 4) 

A headteacher added: 

Male teachers face unique challenges in kindergarten classrooms. They’re not only 

expected to manage a young group effectively but also to reassure parents who may 

have preconceived notions about their capabilities. It takes a lot of resilience to navigate 

these biases. (HT 9) 

The HRD also commented on the challenges that male teachers face in kindergarten 

settings, emphasizing the administrative awareness of these issues: 

We recognize that kindergarten classrooms pose unique challenges, especially for male 

teachers. Some parents and community members hold biases that question men’s 

presence in these roles, which can impact teachers’ comfort and willingness to stay. As 

University of Education,Winneba http://ir.uew.edu.gh



68 
 

a municipality, we’re working to address these biases through sensitization programs 

and by providing additional support to male teachers in these settings. (HRD) 

The data reveals that male teachers in kindergarten face unique challenges, such as 

managing young children’s behavior, overcoming parental and community biases, and 

finding support in a female-dominated environment. These factors can discourage male 

teachers from staying in kindergarten roles. However, the HR Director indicates that 

efforts are underway to support male teachers, such as sensitization programs to address 

these biases and provide support. 

Discussion of Results  

A key theme that emerged was the impact of traditional gender roles on the perception 

of teaching at the kindergarten level. Early childhood education, particularly 

kindergarten teaching, is culturally associated with femininity, which influences male 

teachers' willingness to engage in such roles. Research supports this perception, 

suggesting that teaching young children is widely seen as a “woman’s job,” rooted in 

the traditional view that caregiving aligns with feminine qualities such as nurturing and 

patience (Cushman, 2005). Consequently, male teachers often feel pressured to justify 

their involvement in kindergarten teaching. One participant noted, "I feel like I have to 

prove myself more than my female counterparts" (TR3). This reflects broader societal 

biases that undermine male teachers’ confidence, as they face scrutiny both from 

colleagues and the community who may question their ability to perform in early 

childhood education roles. These findings align with similar studies showing that male 

teachers in early childhood education settings often encounter social stigma and 

increased expectations to prove their competency (Smith, 2004; Sumsion, 2005). 
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Male teachers' reluctance to accept kindergarten postings also stems from perceived 

limitations to their professional identity and career ambitions. Many male educators 

aspire to roles in primary or secondary education, which they associate with greater 

prestige and career growth. This resonates with findings by Mills et al. (2004), who 

argue that professional identity is often intertwined with ambition and the perceived 

hierarchy within educational roles. Participants in this study echoed these concerns, with 

one male teacher expressing that kindergarten teaching “doesn’t seem to carry the same 

weight in terms of career progression” (TR1). This perception reflects the broader 

narrative in educational careers, where teaching young children is seen as a less serious 

profession and one that offers limited potential for career advancement (Cameron, Moss 

& Owen, 2006). Consequently, male educators might avoid kindergarten roles to align 

more closely with roles that they feel will provide recognition and opportunities for 

professional development, thereby reinforcing the gender imbalance in early childhood 

education. 

The workplace environment in kindergarten settings emerged as another significant 

factor impacting male teachers’ decisions. Predominantly female environments can 

contribute to feelings of isolation among male teachers, exacerbated by limited collegial 

support and the absence of mentorship. This finding aligns with research by McGrath 

and Sinclair (2013), which notes that male teachers in female-dominated spaces often 

feel excluded, lacking the camaraderie and support that might otherwise ease their 

integration. In the current study, one participant shared that being one of the few male 

teachers in a kindergarten setting made him feel “like an outsider” (TR2). The lack of 

male role models or mentors within early childhood education further exacerbates this 
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sense of isolation, leading male educators to feel unsupported and discouraged. 

Additionally, as noted by HT3, an inclusive environment is essential to retaining male 

educators in these roles (HT3). Addressing these dynamics could help create a more 

welcoming atmosphere for male teachers in early childhood education, fostering a 

supportive environment where they feel more comfortable and confident. 

The inherent challenges of working in kindergarten classrooms also play a significant 

role in male teachers’ hesitancy to accept these postings. Many respondents highlighted 

the demanding nature of managing young children’s behavior and the additional biases 

they face from parents and community members. Research indicates that kindergarten 

teaching involves unique challenges, such as high levels of emotional labor and a need 

for patience and empathy, traits traditionally associated with femininity (Mills et al., 

2004). Male teachers in this study shared experiences of being scrutinized for their 

approach to handling young children, often feeling judged or questioned by parents. 

One participant mentioned that parents’ surprise or concern about his role in 

kindergarten made him “second-guess if I’m really suited for this position” (TR4). 

Additionally, there is often an assumption that female teachers are naturally better 

equipped to handle young children, furthering male teachers’ feelings of inadequacy. 

Addressing these biases is critical, as noted by the HR Director, who emphasized efforts 

within the municipality to provide additional support and combat these perceptions 

through sensitization programs (HRD). 

The reasons behind male teachers’ reluctance to accept kindergarten postings in the 

Krowor Municipality are multi-faceted, encompassing societal perceptions of gender 

roles, professional identity concerns, workplace dynamics, and the unique challenges of 
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early childhood education. Societal expectations that associate caregiving with 

femininity contribute to stigmatization of male teachers in kindergarten settings, 

undermining their confidence and comfort in these roles. Moreover, the perceived lack 

of prestige and career progression in early childhood education discourages many male 

educators, who seek positions that align with their professional ambitions. The 

workplace environment in kindergarten, characterized by gender imbalance and a lack 

of mentorship, further isolates male teachers, making them feel unsupported. Finally, 

managing young children and navigating biases from parents and the community 

present additional challenges that deter male teachers from embracing kindergarten 

roles. Addressing these factors through societal and institutional changes, including 

sensitization programs and creating a more inclusive workplace, is essential to attract 

and retain male teachers in early childhood education. This balanced representation not 

only enriches educational experiences for young children but also challenges societal 

norms, fostering a more inclusive perspective on caregiving and education. 

Research Question 2: What challenges do male teachers in kindergarten 

classrooms face in the Krowor Municipality? 

Based on Research Question 2: "What specific challenges do male teachers face in KG 

classrooms in the Krowor Municipality?" four key themes were identified from 

interview data: societal and parental bias, feelings of professional isolation, emotional 

and physical demands of the job, and career progression concerns. These themes capture 

the range of obstacles male teachers encounter and are illustrated by insights from the 

participants.  
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Theme 1. Societal and Parental Bias 

Male teachers frequently encounter societal and parental biases in kindergarten settings, 

often facing skepticism about their role and intentions in working with young children. 

A participant shared that; 

Parents sometimes give me strange looks or express surprise when they find out I’m a 

kindergarten teacher. I feel like they question my ability to handle young children or are 

concerned for no reason. It’s frustrating and makes me second-guess my role. (TR3) 

In similar view, the participant below commented that; 

“Some parents have even approached me, questioning why a male teacher is assigned 

to a kindergarten classroom. They seem to think it’s unusual or even inappropriate, 

which is a perception we are trying to change.” (HT 4) 

The HRD added: 

“ Errrhhh We’re aware that parents can sometimes react negatively to male teachers in 

kindergarten, so we’ve been working on sensitization efforts to normalize men in early 

childhood roles.” (HRD) 

These responses revealed that these male teachers often face societal and parental biases 

rooted in traditional gender roles, which can impact their confidence and sense of 

belonging in kindergarten classrooms. Such biases suggest an ingrained stereotype that 

early childhood education is a “female” profession, creating a barrier for male teachers 

to be fully accepted or trusted in their roles. This perception affects not only the 

individual teacher’s morale but also reinforces a lack of diversity in early education, 

where children could benefit from varied role models. 
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The comment from TR3 highlights how these biases make male teachers feel scrutinized 

and uncertain about their acceptance, potentially leading them to second-guess their 

career choice. Similarly, HT4’s experience of parents questioning male presence in 

kindergarten reveals a pervasive notion that men are “out of place” in such settings. The 

HRD’s mention of ongoing “sensitization efforts” underscores the administration’s 

recognition of this challenge and the need for cultural shifts to normalize men in early 

childhood education roles. 

Together, these responses reveal a clear gap in societal acceptance and the need for 

initiatives aimed at addressing biases that may hinder male teachers from contributing 

fully to their roles in kindergarten settings. 

Theme 2: Feelings of Professional Isolation 

Male teachers in female-dominated kindergarten environments often experience a sense 

of isolation due to the lack of male colleagues and limited mentorship opportunities. 

A teacher remarked that; 

I sometimes feel like I’m on my own because there are so few male teachers in 

kindergarten. There’s no one to share my unique experiences with or even discuss 

challenges specific to being a male in this role. It can be quite lonely. (TR5) 

Another teacher echoed this sentiment, saying;  

Most of my colleagues are women, and while they’re supportive, it’s just not the same 

as having male colleagues who might understand some of the specific challenges I face. 

It feels like I don’t fully belong. (TR7) 

 

 

University of Education,Winneba http://ir.uew.edu.gh



74 
 

Another participant commented on the issue, noting;  

We try to create a supportive environment for all our teachers, but I recognize that male 

teachers, especially in kindergarten, may feel like they’re on the outside. There’s a need 

for structured support to help them integrate and feel part of the team.(HT3) 

These responses highlight how the scarcity of male colleagues in kindergarten teaching 

roles contributes to a sense of professional isolation for male teachers. Lacking male 

peers and mentors, these teachers often find themselves without a support network that 

fully understands the unique challenges they face. While female colleagues may be 

supportive, male teachers still feel a void, which can impact their engagement and job 

satisfaction. 

The feeling of isolation, as described by TR5 and TR7, underscores the importance of 

peer connections and mentorship for professional well-being. This lack of camaraderie 

and shared experience may discourage male teachers from remaining in kindergarten 

roles long-term. HT3’s recognition of this need for structured support suggests a 

possible solution, indicating that school leadership is aware of the challenge and open 

to creating more inclusive practices to address it. Addressing professional isolation 

could involve mentorship programs, peer networks, or mixed-gender teaching teams to 

ensure male teachers feel a stronger sense of community and belonging in their roles. 

Theme 3: Emotional and Physical Demands of the Job 

Male teachers in kindergarten classrooms report facing significant emotional and 

physical demands that can be challenging without sufficient support.  

A participant reflected, 
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Hmmmmm Working with young children requires a lot of patience and emotional 

resilience. Their energy is boundless, and on some days, it feels like you need to be 

everywhere at once to keep up. Managing their emotions can be particularly 

challenging. Children can go from happy to upset in seconds, often over small issues, 

and it takes real effort to calm them down while keeping the rest of the class engaged. 

It’s a constant balance between being nurturing and maintaining discipline, which isn’t 

easy. You want to create a warm environment, but also ensure that boundaries are 

respected, so the classroom doesn’t fall into chaos. There are moments where I feel 

stretched thin, and by the end of the day, it can be emotionally and physically draining. 

It’s rewarding, but the demands can sometimes feel overwhelming, especially with little 

support to help manage these challenges. (TR6) 

Another teacher echoed this, saying; 

The physical demands were unexpected. It’s more than just teaching—there’s so much 

hands-on activity involved. Lifting young children when they need help, getting down to 

their level constantly, joining in on play activities, and managing materials around the 

classroom all require a surprising amount of physical energy. I’m constantly moving 

around the classroom, bending, squatting, and even running to keep up with their pace. 

It can be really tiring to maintain that level of engagement throughout the day. By the 

end, I’m often completely worn out. This side of the job isn’t something I had fully 

anticipated, and I realize now how much stamina it actually takes to be an effective 

kindergarten teacher. It’s a physically demanding role that often goes unrecognized.” 

(TR6) 
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The head teacher shared similar concerns: 

We recognize that working in kindergarten requires both physical and emotional 

stamina, as teachers are constantly engaged with young children who need a lot of 

attention and care. We do our best to offer teachers short breaks throughout the day to 

help them recharge, but we face limitations with our current staffing levels. Ideally, we 

would have additional staff or teaching assistants to support teachers more effectively, 

allowing for consistent, scheduled breaks. However, with the current staffing 

constraints, it’s challenging to provide the level of relief that we know is necessary. 

We’re aware of the strain it can place on teachers, especially given the physically 

demanding nature of working with young children, but achieving the right balance is a 

work in progress. We continue to explore ways to better support our staff within these 

constraints. (HT 2) 

These responses reveal that male teachers often experience exhaustion due to both 

physical activity and emotional engagement with young children, underscoring the need 

for structured breaks and support to prevent burnout. The physical demands of the job 

include not only the necessity to constantly move around the classroom but also the 

requirement to be physically interactive lifting children, participating in play, and 

actively engaging in activities. This level of engagement can lead to significant fatigue 

by the end of the day. 

Emotionally, male teachers are tasked with navigating the complexities of young 

children's emotions, requiring them to be patient, nurturing, and attentive while also 

establishing discipline. The combination of these emotional and physical demands can 

result in heightened stress levels, impacting overall job satisfaction and retention. 
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Therefore, it is essential for school administrations to implement regular, structured 

breaks, possibly alongside additional staffing support, to allow teachers to recharge and 

maintain their well-being, ultimately fostering a more sustainable teaching environment. 

Theme 4: Career Progression Concerns 

Male teachers often perceive kindergarten teaching as a role with limited potential for 

career advancement, which deters them from fully committing to the position. One 

participant expressed this sentiment by stating: 

I find great joy in working with young children; however, I often sense that there are 

limitations to my potential in this position. It appears that most career advancement 

opportunities are focused on those teaching higher grades or moving into administrative 

roles. This reality creates a feeling of stagnation for us who work in kindergarten. While 

I appreciate the importance of early childhood education, the lack of clear pathways for 

growth can be discouraging. It can be frustrating to invest so much effort and passion 

into teaching, only to realize that the prospects for moving up in the profession are 

minimal. This situation not only affects motivation but can also influence long-term 

career decisions. The absence of advancement options in kindergarten often leads to a 

sense of being overlooked, making it challenging for educators to feel fully valued in 

their vital roles within early education.” (TR5).  

Another participant echoed this concern, noting,  

I have considered moving to a different teaching level because remaining in 

kindergarten seems to offer limited career advancement. It feels as though there is a 

lack of acknowledgment for the specialized skills we contribute to early childhood 

education. Despite the dedication and expertise required to teach young children, the 
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absence of career progression can be discouraging. It’s frustrating to know that our 

efforts and the unique insights we provide aren’t fully appreciated in terms of 

professional growth. The situation makes me wonder if pursuing a position in higher 

grades might offer more opportunities for recognition and development. I value my work 

with young children, but the desire for career fulfillment and acknowledgment of our 

contributions to early education often weighs heavily on my mind. This has led me to 

contemplate whether I should seek out a path that better aligns with my aspirations and 

provides a clearer trajectory for advancement. (TR 12).  

A participant acknowledged these perceptions, saying,  

We must put greater emphasis on the significance of early childhood education and 

develop avenues for male teachers to advance their careers within this sector. 

Recognizing the unique contributions and challenges faced by male educators in early 

childhood settings is essential for fostering an environment that promotes professional 

growth. By establishing clear career pathways, we can encourage talented individuals 

to remain in the field and invest in their development. This approach is not only 

beneficial for the educators themselves but also for the children they teach, as a diverse 

teaching staff can enhance the learning experience. (HT3).  

These insights reveal that the lack of clear career progression in kindergarten teaching 

significantly impacts male teachers’ commitment and job satisfaction. Many teachers 

feel that their efforts in fostering foundational skills in young children are undervalued, 

contributing to a sense of disillusionment. The perception that advancement 

opportunities are limited can lead to feelings of stagnation, prompting some to consider 

leaving the profession altogether. To address these concerns, schools should actively 
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develop professional development programs that recognize and nurture the skills of 

kindergarten teachers. Initiatives might include mentorship programs tailored for male 

teachers, opportunities for further education and certification in early childhood 

education, and clear pathways to leadership roles, such as becoming lead teachers or 

participating in curriculum development.  

Discussion of Results  

Miller t al, (2019) highlight that supportive work environments are crucial for retaining 

male teachers in early childhood education. In the context of Krowor Municipality, male 

educators may encounter an environment that lacks sufficient support, which can lead 

to feelings of isolation. This isolation is compounded by societal biases that often 

undervalue the contributions of male teachers in a predominantly female profession. As 

noted by Jones and White (2016), male educators frequently face gender-based 

prejudices, which can manifest as skepticism regarding their motivations for entering 

the field. This societal perception can deter potential male teachers from accepting 

positions in kindergarten classrooms, as they may fear being judged or mischaracterized 

by colleagues and parents. 

Furthermore, limited professional support and mentorship are significant barriers to the 

success of male teachers in early childhood education settings. As indicated in the 

literature, male educators often report a lack of targeted resources that cater specifically 

to their needs (Jones & White, 2016). In the Krowor Municipality, this lack of 

professional networks and mentorship can hinder male teachers’ career development 

and lead to feelings of stagnation. Clark (2018) emphasizes that these dynamics create 

a challenging work environment, where male teachers may feel undervalued and 
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unsupported in their professional journey. The absence of mentorship programs 

specifically designed for male educators can exacerbate their isolation and reduce their 

commitment to the field. 

The potential for mistrust or suspicion from colleagues and parents also poses a 

considerable challenge. Jones and White (2016) point out that male teachers often fear 

false allegations or misinterpretations of their interactions with children, a concern 

rooted in societal anxieties surrounding male caregivers. In Krowor Municipality, these 

fears can create an atmosphere of tension, making it difficult for male educators to form 

trusting relationships with their students and colleagues. This mistrust can lead to a 

reluctance to engage fully in their roles, further compounding the challenges they face 

in fostering a positive learning environment. 

Moreover, Clark’s (2018) findings reveal that male teachers navigate a field traditionally 

dominated by women, leading to feelings of isolation and a lack of recognition for their 

contributions. This gender dynamic can manifest in various ways, from exclusion in 

professional discussions to being overlooked for leadership opportunities. In Krowor 

Municipality, addressing these gender stereotypes and promoting an inclusive 

environment is essential for the retention and success of male teachers in kindergarten 

classrooms. 

The challenges faced by male teachers in KG classrooms in the Krowor Municipality 

are multifaceted and deeply influenced by societal perceptions, professional dynamics, 

and personal experiences. As highlighted in the literature, fostering supportive work 

environments, providing targeted professional development, and addressing gender 

biases are crucial steps in creating an inclusive atmosphere that encourages male 
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teachers to thrive. By acknowledging and addressing these challenges, educational 

institutions can enhance the experiences of male teachers, ultimately enriching the 

quality of early childhood education for all students. 

Research Question 3: How does the absence of male teachers in kindergarten 

classrooms affect children in the Krowor Municipality? 

In response to this research question, several key themes reflecting observed impacts in 

early childhood education settings within the Krowor Municipality: 

Theme 1: Role Modelling and Gender Identity 

This theme emphasizes the importance of diverse gender role models in children’s 

formative years. Male teachers in KG classrooms can provide positive role modeling 

that influences children’s perceptions of gender roles, helping both boys and girls 

develop a balanced understanding of what different genders can contribute to caregiving 

and teaching roles. The absence of male teachers may limit this perspective, affecting 

boys’ and girls’ gender identity development and reinforcing stereotypes that teaching 

and nurturing are exclusively female roles. 

One of the teachers shared; 

 Children often ask why there are no men in their classrooms, and I believe they see 

teaching as something only women do. Having a male teacher would show them that 

men also have roles in nurturing and education.” (TR 1). 

Another teacher added: 

“When children see both men and women as teachers, they begin to understand that 

roles aren’t defined by gender. This could help boys, in particular, see that being caring 

and nurturing is something everyone can do. In a classroom with only female teachers, 
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children often assume that caregiving and teaching are roles for women, which can 

shape their ideas of what is appropriate or expected for each gender. When young boys 

see a male teacher engaging with children warmly and attentively, they receive a subtle 

yet powerful message that caring for others isn’t just a woman’s job. Boys begin to 

internalize the idea that they too can show empathy, patience, and kindness. It breaks 

down gender stereotypes and encourages children, especially boys, to see these 

attributes as qualities anyone can have, rather than something tied to being male or 

female. In a community like ours, that could have lasting, positive impacts on social 

dynamics. (TR 1). 

A participant emphasized: 

The presence of male teachers can also help to broaden children’s understanding of 

gender roles from an early age. It’s essential for them to see that both men and women 

can play supportive and nurturing roles in their lives. In early childhood, children are 

highly impressionable, and the adults they interact with regularly shape their 

understanding of social norms. A male teacher actively involved in comforting, 

teaching, and guiding them allows children to see men in roles that are compassionate 

and supportive. This exposure can help challenge traditional stereotypes that often 

associate nurturing solely with women. It gives children a wider framework to 

understand that both genders can embody empathy, patience, and guidance. Male 

teachers also provide young boys with role models who balance strength with kindness, 

encouraging them to adopt these qualities themselves. The inclusion of male teachers 

in KG classrooms, therefore, enriches children’s social and emotional development by 

fostering an inclusive view of gender roles. (HT 4). 
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Another participant commented: 

Having male educators helps dismantle the stereotypes surrounding caregiving roles 

and inspires young boys to view teaching and nurturing as a shared responsibility. Male 

teachers in early childhood education settings demonstrate that empathy, care, and 

teaching are not restricted to one gender. This can be transformative for young children, 

particularly boys, who might otherwise grow up with limited examples of men in 

caregiving or educational roles. Seeing men as teachers can encourage boys to develop 

their own nurturing qualities, as they learn that kindness, patience, and attentiveness 

are strengths rather than weaknesses. For young girls, having male educators can 

broaden their perspectives on who they can rely on for support and guidance, making 

them more open to diverse relationships in their lives. By having both male and female 

educators, classrooms can better reflect real-world dynamics, promoting a balanced 

and healthy view of gender roles from the very beginning. (HDR). 

The responses reveal that the absence of male teachers in KG classrooms can 

significantly impact children’s perceptions of gender roles and their own gender identity 

development. Across the interviews, educators emphasized that children benefit from 

diverse role models, seeing both men and women in nurturing, teaching, and caregiving 

positions. They noted that when children are exposed only to female teachers, they may 

internalize a narrow view that associates caregiving exclusively with women, which can 

lead to the reinforcement of traditional gender stereotypes. 

The teachers highlighted how male presence in early education provides young boys, in 

particular, with role models who demonstrate that empathy, patience, and kindness are 

traits everyone can develop, regardless of gender. This modeling helps boys feel 
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empowered to embrace these qualities, breaking down gender stereotypes early on and 

allowing them to see these attributes as universally positive. Additionally, both boys and 

girls benefit from understanding that men and women alike can be sources of support, 

guidance, and care, shaping a more inclusive view of relationships and social roles. 

Theme 2: Social and Emotional Development 

This theme explores how male teachers can support social and emotional growth by 

introducing different perspectives on emotional expression, conflict resolution, and 

interactions. Male teachers may bring unique approaches to guiding children through 

social challenges and emotional regulation, which helps broaden children’s social-

emotional skills. In the absence of male teachers, children might miss out on these 

diverse relational experiences, potentially affecting their social and emotional 

development. 

A teacher noted: 

Male teachers tend to handle children’s outbursts differently. Their presence could help 

children learn alternative ways to express themselves and relate to others (TR3). 

Another teacher observed; 

In classrooms with both male and female teachers, children get to see a range of ways 

to manage emotions and resolve conflicts. Male teachers often bring a different energy 

and style to the classroom, which can be very effective in helping children navigate their 

feelings and interactions. The variety helps children learn that there’s no one right way 

to express emotions or solve problems, which is invaluable in developing well-rounded 

social and emotional skills. (TR 5). 

A head teacher commented; 
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When children see male teachers modeling calmness and patience, especially during 

stressful situations, it gives them a balanced view of how to manage emotions effectively. 

Male teachers often have a distinct approach to conflict resolution, sometimes taking a 

more direct or playful approach, which can teach children that there are various 

methods to address issues. This variety can help children develop resilience and 

flexibility in social interactions. (HT 3). 

Another participant highlighted,  

Male teachers can provide unique support in helping children understand that all 

emotions are valid, whether it’s sadness, frustration, or joy. Their presence can 

encourage boys to express feelings without fear of judgment and help girls see that men 

can be emotionally expressive too. This balance is essential for creating an inclusive 

environment where children feel free to be themselves and develop healthy emotional 

coping mechanisms. (HDR). 

The responses reveal that male teachers contribute significantly to a more varied 

approach in handling emotions, which is beneficial for children’s social and emotional 

development. Their presence provides children with different examples of emotional 

regulation and interpersonal skills. This exposure helps children learn to navigate 

various emotional and social challenges, promoting resilience and empathy. Teachers 

noted that this diversity of perspectives is especially helpful in allowing children to view 

emotional expression as a natural part of life, helping them feel more comfortable 

managing their own emotions and interactions. 
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Theme 3: Classroom Behavior and Discipline Approaches 

This theme addresses the impact of male teachers’ often distinct disciplinary styles and 

how they contribute to a balanced approach in managing classroom behavior. Male 

teachers can bring a varied perspective in setting boundaries, which may resonate 

particularly well with boys, providing them with both structure and guidance. Without 

this, some children may lack exposure to a range of behavior management styles. 

A head teacher commented; 

The presence of both male and female teachers in the classroom offers children a variety 

of disciplinary strategies, which can enhance their comprehension of boundaries and 

regulations. This diversity allows educators to convey discipline in different manners, 

helping children grasp the concept of rules from multiple perspectives. Male teachers 

may adopt a more direct and assertive style, while female teachers might emphasize 

collaboration and understanding, creating a balanced environment that caters to varied 

learning needs. As a result, children are exposed to an array of approaches, 

encouraging them to recognize that there are various ways to establish limits and 

navigate behavior. This exposure not only aids in their understanding of discipline but 

also fosters adaptability and resilience. By witnessing different styles, children can 

develop a well-rounded perspective on authority, cooperation, and emotional 

regulation, equipping them with valuable skills for their interactions both in and out of 

the classroom. (HT 2). 

Another teacher emphasized; 

Male teachers frequently employ a direct method when it comes to discipline, which 

tends to resonate particularly well with boys who may benefit from clear expectations 
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and defined boundaries. This straightforward approach can be invigorating for 

students, fostering an atmosphere where they comprehend that rules are established for 

their protection and development. By setting explicit guidelines, male educators help 

boys understand the importance of structure in their learning environment, reinforcing 

the idea that discipline serves a constructive purpose. This clarity not only aids in 

managing behavior but also contributes to a sense of security among students, as they 

recognize that the rules are designed to support their growth. (TR 7). 

A different participant added,  

Male teachers sometimes bring a playful energy to discipline that can help defuse 

tension in the classroom. They can use humor or light-heartedness while still 

maintaining authority, which can be very effective in keeping children engaged and 

focused. This approach allows children to see discipline as a positive aspect of their 

learning environment rather than something to fear. (HT 1). 

Another educator pointed out; 

Having male teachers present means that children can see different models of authority 

and respect. Boys, in particular, might find it easier to relate to a male figure when 

navigating discipline. It gives them a different reference point for understanding how to 

respond to authority figures and the importance of respecting boundaries. (HDR). 

The responses indicate that male teachers can enrich classroom behavior management 

by introducing varied disciplinary styles, which can help children comprehend rules and 

boundaries from multiple perspectives. Their presence contributes to a balanced 

approach to discipline, combining structure and support in ways that resonate with 

different students, particularly boys. Teachers noted that this diversity can lead to 
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improved classroom dynamics, as students learn to appreciate the importance of 

discipline within a nurturing framework. 

Theme 4: Variety in Teaching Styles and Engagement 

Male teachers often bring unique teaching styles, incorporating physical activities and 

hands-on learning that can be especially engaging for young children. This theme 

highlights how male teachers can contribute to a varied learning environment, which 

appeals to children’s different interests and learning preferences. Without male teachers, 

some children may miss out on these dynamic learning opportunities, potentially 

impacting their engagement. 

A teacher shared; 

Male teachers often involve children in more physical and interactive learning 

activities, which can be very engaging, especially for boys who are naturally active at 

this age.” (TR 7). 

 

Another participant stressed that; 

Male teachers often incorporate physical movement and real-world connections in their 

lessons, which helps children stay focused and engaged. This style can be especially 

beneficial for students who thrive on movement and active participation” (HT 5).  

And also, a participant remarked that; 

Having male teachers in the classroom introduces children to varied learning 

experiences that keep them interested and involved. Their teaching styles often include 

elements like games, outdoor learning, and interactive projects, which foster a high 
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level of engagement among students. This variety ensures that all children, regardless 

of their preferred learning style, feel included and motivated” (HDR 3). 

The responses revealed that the presence of male teachers significantly enriches the 

learning environment through diverse teaching styles that actively engage students. 

Their inclination towards physical activities and hands-on learning not only captivates 

young learners but also caters to different interests and learning preferences, particularly 

benefiting those who are naturally energetic. One teacher's observation underscores the 

idea that male educators often foster an interactive atmosphere that encourages active 

participation, especially among boys who may respond better to dynamic lessons. 

Furthermore, the head teacher's emphasis on incorporating physical movement and real-

world connections highlights the effectiveness of these teaching styles in maintaining 

students' focus and engagement. This approach is crucial for nurturing a sense of 

curiosity and enthusiasm for learning. The head of department added that male teachers 

bring varied experiences into the classroom, employing games, outdoor activities, and 

interactive projects that resonate with students, ensuring that all children feel motivated 

and included. 

Collectively, these insights suggest that male teachers play a vital role in creating a 

lively, engaging educational environment that not only enhances children's learning 

experiences but also promotes inclusivity. By integrating diverse teaching methods, they 

help students develop a love for learning while accommodating various learning styles, 

thereby enriching their overall educational journey. 
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Discussion of Results  

Supportive work environments for male teachers are crucial as they significantly 

enhance children's learning experiences, according to Miller, Karsli, and Allen (2019). 

Male educators tend to employ engaging teaching styles that incorporate physical 

activities and hands-on learning, which are especially appealing to young children. 

When these teachers are absent, students particularly boys who thrive in active learning 

settings risk missing out on interactive educational opportunities. This absence can lead 

to diminished engagement and enthusiasm for learning, as children may not experience 

the diverse pedagogical approaches that male teachers typically bring to the classroom. 

Additionally, societal perceptions and stereotypes pose challenges for male teachers in 

early childhood education, impacting children’s understanding of gender roles. As 

explored by Jones and White (2016), without male teachers, children may develop a 

narrow view of gender roles within education, reinforcing the stereotype that teaching 

is primarily a female profession. This lack of male representation can hinder boys' 

engagement in learning and foster the belief that teaching is not a suitable profession 

for men. Consequently, boys may become less inclined to participate in nurturing or 

educational activities, which could negatively affect their overall development. 

The feelings of isolation and undervaluation that male teachers often experience in 

predominantly female environments can further exacerbate this issue. As noted by Clark 

(2018), this dynamic can contribute to feelings of isolation among boys who may 

resonate more with male figures. Male teachers can provide positive role models, 

demonstrating that nurturing behaviors are not confined by gender. In their absence, the 

scarcity of diverse role models may impact boys' socialization and emotional growth. 
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Moreover, societal biases contribute to the underrepresentation of male teachers in early 

childhood education, as revealed by Collier and Shelton (2020). These biases not only 

affect male educators' retention but also shape children's perceptions of who can be an 

educator. When children lack exposure to male teachers, they may develop implicit 

biases regarding men’s roles and capabilities in education, which can influence their 

future interactions with male figures in educational settings. 

Research question 4: What strategies can be explored to address the challenges 

faced by male teachers in KG classrooms in the Krowor Municipality? 

Research question 4 investigated strategies to mitigate the challenges faced by male 

teachers in kindergarten classrooms within the Krowor Municipality. By examining 

various approaches, this inquiry aimed to enhance male educators' experiences, promote 

their retention, and ultimately improve educational outcomes for young learners in the 

Krowor Municipality. Here are several key themes reflecting the strategies that can be 

explored to address the challenges faced by male teachers in kindergarten classrooms in 

the Krowor Municipality: 

Theme 1: Professional Development and Training 

Implement specialized professional development programs tailored to the needs of male 

teachers in kindergarten settings. These programs can focus on effective teaching 

practices, classroom management techniques, and innovative pedagogical strategies that 

engage young learners. Workshops could also emphasize gender-sensitive teaching 

methods that acknowledge and address the unique challenges male educators may face. 

A participant said that; 
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I believe that specialized training is essential for male teachers like us. Having 

workshops that specifically address the dynamics of teaching young children and the 

challenges we face can really empower us. It would also help us feel more confident in 

our roles and better prepared to engage our students. (TR 5).  

A participant noted that; 

I've noticed that professional development is key to supporting our male educators. By 

focusing on strategies that work well in kindergarten, we can not only enhance their 

teaching skills but also create a more inclusive atmosphere in the classroom. Training 

on gender-sensitive approaches would help in breaking down stereotypes and promoting 

positive male role models. (HT 1). 

In a similar view, the participant below commented that; 

"From an HR perspective, it's vital to recognize the unique challenges that male 

teachers encounter in early childhood education. By providing tailored professional 

development opportunities, we can address these issues head-on. This not only aids in 

their retention but also contributes to a more diverse teaching workforce, which is 

beneficial for all students. Our goal is to ensure that male teachers feel valued and 

supported in their professional journeys.  (HT 3). 

The responses from various stakeholders underscore the significance of tailored 

professional development for male teachers in kindergarten settings. The Teacher (TR) 

emphasized the necessity of specialized training, stating that workshops addressing the 

unique dynamics of teaching young children can empower male educators, enhance 

their confidence, and improve student engagement. The Head Teacher (HT) highlighted 

that professional development is crucial for creating an inclusive classroom atmosphere, 
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noting that training in gender-sensitive approaches can help dismantle stereotypes and 

promote positive male role models. Similarly, the Human Resource Director (HR) 

reiterated the importance of recognizing the unique challenges faced by male teachers, 

advocating for tailored opportunities to address these challenges directly. This strategic 

approach not only aids in teacher retention but also enriches the educational landscape 

by fostering a diverse workforce, ultimately benefiting all students. Together, these 

insights reflect a comprehensive understanding of how professional development can 

support male educators effectively. 

Theme 2: Supportive Work Environment 

Creating a supportive work environment is essential for the retention and success of 

male teachers in kindergarten classrooms. This includes fostering a culture of respect 

and collaboration among staff, promoting open communication, and ensuring that male 

educators feel valued and recognized for their contributions. 

A participant remarked, 

A supportive work environment makes a huge difference for male teachers like myself. 

When we feel respected and included in the school community, it boosts our morale and 

motivation. Regular team-building activities and acknowledgment of our efforts can 

foster a positive atmosphere. (TR 3). 

Another participant shared, 

We must cultivate a culture where all teachers, regardless of gender, feel supported. 

Providing mentorship programs can help male educators navigate the unique 

challenges they face, ensuring they have someone to turn to for advice and 

encouragement. (HT 2). 

University of Education,Winneba http://ir.uew.edu.gh



94 
 

From the HR perspective, one participant stated, 

To create a truly supportive environment, we must actively work to eliminate biases and 

stereotypes that male teachers encounter. This means not only recognizing their 

contributions but also providing resources that help them thrive in their roles. By 

fostering an inclusive culture, we enhance not only teacher satisfaction but also student 

outcomes. (HR). 

The responses from various stakeholders highlight the importance of establishing a 

supportive work environment for male teachers in kindergarten settings. The Teacher  

(TR) emphasized that feeling respected and included positively impacts male educators' 

morale and motivation. The Head Teacher (HT) pointed out that mentorship programs 

are vital for helping male teachers navigate their unique challenges. Similarly, the 

Human Resource Director (HR) underscored the need to eliminate biases and 

stereotypes while providing resources to support male educators. This collective 

approach fosters an inclusive culture that benefits both teachers and students, ultimately 

leading to improved educational outcomes. 

Theme 3: Mentorship Programs 

Implementing mentorship programs is crucial for providing male teachers in 

kindergarten classrooms with the guidance and support they need to navigate their 

unique challenges. These programs can facilitate connections between experienced 

educators and new male teachers, offering them a platform to share experiences, 

resources, and best practices. 

A participant noted, 
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Having a mentor who is aware of the unique challenges male teachers encounter can 

be extremely helpful. It provides a sense of comfort to know there is someone available 

to support us throughout our professional journey. This mentorship relationship offers 

valuable guidance, enabling us to navigate the complexities of teaching young children 

more effectively. A mentor can share practical insights and strategies that can enhance 

our teaching abilities, helping us to grow both personally and professionally. 

Additionally, having this kind of support fosters a sense of community among male 

educators, making it easier to discuss concerns and seek advice. Such connections are 

vital for building confidence and competence in our roles, ultimately contributing to a 

more positive teaching experience. (TR 4). 

Another participant emphasized, 

Mentorship programs can play a pivotal role in fostering professional growth. They 

provide male teachers with opportunities to learn from those who have been in the field 

longer, helping them build confidence and competence in their teaching practices. (HT 

9). 

A participant stated, 

Effective mentorship not only supports the individual teacher but also contributes to a 

more cohesive school environment. By pairing male teachers with mentors, we can 

create a network of support that encourages collaboration and reduces feelings of 

isolation. (HR). 

The feedback from the participants emphasizes the importance of mentorship programs 

for male teachers in kindergarten classrooms. The Teacher (TR) emphasized the benefit 

of having a mentor who is aware of the unique challenges faced by male educators, 
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providing essential guidance and support. The Head Teacher (HT) highlighted how 

mentorship facilitates professional development, boosting the confidence and skills of 

male teachers. Additionally, the Human Resource Director (HR) noted that mentorship 

fosters a supportive network that encourages collaboration and alleviates feelings of 

isolation among male educators. This targeted approach not only supports the individual 

growth of male teachers but also enhances the entire school community, resulting in 

improved outcomes for students. 

Theme 4: Parental and Community Engagement 

Engaging parents and the broader community is vital for supporting male teachers in 

kindergarten classrooms. By fostering collaboration between educators, parents, and 

community members, schools can create a more inclusive environment that 

acknowledges and values the contributions of male teachers. 

A participant remarked, 

Getting parents involved in our classroom activities can significantly change the 

dynamics. When families see male teachers actively participating and supporting their 

children's education, it reinforces the positive impact we can have in early childhood 

settings. (TR 9). 

Another participant noted, 

Community support is essential. When local organizations and community leaders 

recognize the role of male educators, it helps to build a positive image and can even 

encourage more men to consider teaching in early childhood education. (HT 3). 
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From the HR perspective, a participant stated, 

Promoting parental and community engagement is not just about enhancing the 

teacher's experience; it's about creating a support system that recognizes the value of 

male teachers. This involvement can lead to increased job satisfaction and better 

retention rates. (HR). 

 

The insights from various stakeholders highlight the importance of parental and 

community engagement in supporting male teachers in kindergarten settings. The 

Teacher (TR) emphasized that parental involvement can positively influence classroom 

dynamics and reinforce the impact of male educators. The Head Teacher (HT) pointed 

out that community support helps build a positive image of male teachers, encouraging 

more men to enter the field. Similarly, the Human Resource Director (HR) recognized 

that promoting engagement creates a supportive network, ultimately leading to 

improved job satisfaction and retention for male teachers.  

 

Theme 5: Promoting Gender Inclusivity 

Promoting gender inclusivity in kindergarten classrooms is essential for creating an 

equitable environment that values both male and female educators. This involves 

implementing strategies that challenge gender stereotypes and encourage diverse 

teaching practices that benefit all students. 

A participant shared, 
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By actively promoting gender inclusivity, we can create a classroom atmosphere where 

all teachers feel valued, regardless of gender. It's important to showcase male teachers 

as positive role models and encourage boys and girls alike to engage with them. (TR 2). 

Another participant emphasized, 

Gender inclusivity training for staff can help in recognizing and dismantling biases in 

teaching practices. When educators are trained to create inclusive lesson plans, it can 

lead to better engagement from all students and foster respect for diverse teaching 

styles. (HT 1). 

From the HR perspective, a participant stated, 

Fostering gender inclusivity is about more than just representation; it's about creating 

a culture where everyone feels they belong. When male teachers are included in 

discussions about teaching strategies and school initiatives, it enriches our educational 

practices and strengthens our community. (HR). 

The responses highlight the critical importance of promoting gender inclusivity in 

kindergarten classrooms, which fosters an equitable environment for both male and 

female educators. By showcasing male teachers as positive role models, schools can 

challenge existing gender stereotypes and create a classroom atmosphere where all 

educators feel valued, ultimately enhancing student engagement. Gender inclusivity 

training for staff is essential in recognizing and dismantling biases, leading to more 

inclusive lesson plans that respect diverse teaching styles. This not only improves the 

educational experience for students but also promotes a sense of belonging among 

teachers.  
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Theme 6: Advocacy and Awareness Campaigns 

Advocacy and awareness campaigns play a vital role in promoting the importance of 

male teachers in kindergarten classrooms. By raising awareness about the contributions 

and challenges faced by male educators, these campaigns can foster a more supportive 

environment and attract more men to the field of early childhood education. 

A participant remarked, 

Advocacy campaigns can really change perceptions about male teachers. When we 

highlight their positive impact on children, it can encourage more men to consider a 

career in early childhood education. (TR 2). 

Another participant emphasized, 

Awareness initiatives should focus on educating the community about the benefits of 

having male teachers in early childhood settings. This can help dismantle stereotypes 

and promote the idea that teaching young children is a valuable and important 

profession for everyone. (HT 5). 

And also. participant stated, 

Developing advocacy campaigns for male educators is crucial in increasing their 

visibility and highlighting the importance of gender diversity within the teaching 

profession. These campaigns can serve to showcase successful male teachers and 

present them as positive role models, thereby motivating others to pursue careers in 

education. By sharing inspiring stories and demonstrating the positive impact that male 

educators can have in shaping young minds, these initiatives can challenge existing 

stereotypes and encourage a more balanced representation of genders in the classroom. 

(HR 9). 
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The insights gathered emphasize the critical role advocacy and awareness campaigns 

play in promoting male teachers within kindergarten classrooms. These campaigns can 

significantly alter perceptions of male educators by showcasing their positive influence 

on children's development, thereby inspiring more men to consider careers in early 

childhood education. There is a strong need for initiatives that educate the community 

about the benefits of having male teachers, which can help dismantle entrenched 

stereotypes and reinforce the idea that teaching young children is a valuable profession 

for all genders. Furthermore, these campaigns are essential for increasing the visibility 

of male educators and fostering gender diversity in teaching. By sharing success stories 

and portraying male teachers as role models, these efforts can encourage a more 

balanced representation in the classroom.  

Discussion of Results  

One of the most critical factors contributing to the retention of male teachers is the 

development of supportive work environments. According to Miller, Karsli, and Allen 

(2019), positive interactions with colleagues and administrators play a vital role in male 

educators’ decisions to remain in the field. Educational institutions should prioritize 

creating a collaborative culture where male teachers feel valued and supported. This can 

be achieved through the implementation of mentorship programs that pair male teachers 

with experienced educators, providing guidance and fostering a sense of community. 

Additionally, inclusive organizational policies can be established to address the specific 

needs of male teachers, allowing for open dialogue around their experiences and 

creating safe spaces for discussion. 
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Another significant strategy involves enhancing professional development 

opportunities tailored to the unique needs of male teachers. Jones and White (2016) 

emphasize the importance of targeted training programs that address the challenges 

faced by male educators, such as navigating gender stereotypes and building effective 

communication skills with young children and their families. Providing access to 

resources, workshops, and conferences focused on early childhood education can 

bolster male teachers’ confidence and teaching abilities. Such initiatives not only 

enhance their professional skills but also reinforce their commitment to the field by 

emphasizing the positive impact of male teachers on children’s development. 

Challenging societal stereotypes and biases is also crucial in addressing the barriers 

male teachers face in early childhood education. Clark (2018) highlights the negative 

impact of societal perceptions on male educators. To combat these stereotypes, 

educational institutions and community organizations can collaborate to develop 

awareness campaigns that showcase the positive contributions of male teachers. Sharing 

success stories and testimonials can help shift public perceptions and encourage more 

men to pursue careers in early childhood education. Engaging parents and community 

members in discussions about the benefits of male teachers can dismantle entrenched 

biases, promoting a better understanding of the diverse roles male educators play in 

children’s lives. 

Building trust and professional networks is another important strategy. Collier and 

Shelton (2020) advocate for the establishment of professional networks specifically for 

male teachers, which can provide essential support and foster collaboration. Organizing 

regular meetings or workshops for male educators allows them to discuss challenges, 
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share experiences, and collaborate on best practices. Encouraging collaboration between 

male teachers and their female counterparts can enhance teamwork and create a 

supportive atmosphere within educational settings. Initiatives that promote co-teaching 

or collaborative lesson planning can bridge gaps and build trust among staff members, 

fostering a sense of belonging. 

Finally, promoting gender diversity in recruitment is vital for addressing the 

underrepresentation of male teachers in early childhood education. Miller et al. (2019) 

emphasize the need for proactive recruitment strategies. Developing targeted 

recruitment campaigns that specifically appeal to men can help attract more male 

educators to kindergarten classrooms. This may involve outreach efforts in universities, 

community colleges, and career fairs. Additionally, highlighting clear pathways for 

career advancement can make teaching in early childhood education a more attractive 

option for men, ultimately enriching the workforce. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION, AND RECOMMENDATIONS 

5.0 Overview 

This chapter summarizes the key findings of the study, draws conclusions based on these 

findings, and provides recommendations for addressing the challenges faced by male 

teachers in kindergarten classrooms in the Krowor Municipality. The insights gathered 

throughout the research highlight the dynamics influencing male teachers' postings in 

KG classrooms, their experiences in these roles, and the broader implications for early 

childhood education. 

5.1 Summary of the Study 

The purpose of this study was to explore the posting of male teachers to kindergarten 

(KG) classrooms in the Krowor Municipality. To achieve this purpose, the following 

research questions were formulated to guide the study: 

1. Why do male teachers refuse to be posted to kindergarten centres in the Krowor 

Municipality? 

2. What challenges do male teachers in kindergarten classrooms face in the Krowor 

Municipality? 

3. How does the absence of male teachers in kindergarten classrooms affect 

children in the Krowor Municipality? 

4. What strategies can be implemented to address the challenges faced by male 

teachers in kindergarten centres in the Krowor Municipality? 

 

To achieve this purpose, the phenomenological research approach was employed. 

Purposive sampling procedure was adopted to involve thirteen (13) participants, 

strategically selected to include key figures in the Krowor Municipality's early 
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childhood education sector. The sample consists of one Human Resource Director, five 

head teachers, and seven early childhood male teachers. A structured interview was used 

as instrument for data collection. According to Mcleod (2014), interviews provide 

cheap, quick and efficient way of obtaining large amounts of information from a large 

sample of people.  The collected data from interviews were analyzed thematically. The 

following findings emerged from the study. 

5.2 Key Findings 

Research Question 1: Why do male teachers refuse to be posted to kindergarten 

centres in the Krowor Municipality? 

The study revealed that societal perceptions, including stereotypes associating teaching 

with femininity, significantly deter male teachers from accepting KG postings. Many 

participants expressed feelings of stigma and isolation, suggesting that cultural norms 

often marginalize male educators in early childhood settings. 

Research Question 2: What specific challenges do male teachers face in KG 

classrooms in the Krowor Municipality? 

The male teachers reported several challenges, including professional isolation, a lack 

of mentorship, and the struggle to overcome societal biases. The participants articulated 

feelings of being undervalued and unsupported, leading to decreased job satisfaction 

and increased turnover intentions. 

Research Question 3: How does the absence of male teachers in kindergarten 

classrooms affects children in the Krowor Municipality? 

The findings indicate that the absence of male teachers can affect children's social 

development, limiting their exposure to diverse role models. Participants noted that 
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male teachers can positively influence children’s behavior and attitudes, thus 

highlighting the importance of gender diversity in early childhood education. 

Research Question 4: What strategies can be explored to address the challenges 

faced by male teachers in KG classrooms in the Krowor Municipality? 

The study identified several strategies, including community awareness campaigns to 

challenge stereotypes, the establishment of mentorship programs, and the creation of 

supportive networks for male educators. These approaches aim to foster a more 

inclusive environment for male teachers in early childhood education. 

5.3 Conclusions 

The following conclusions were drawn from the study; 

The findings underscore that deep-rooted societal and cultural beliefs about gender roles 

significantly influence male teachers' decisions to avoid kindergarten postings. These 

perceptions not only shape attitudes toward caregiving roles but also contribute to the 

internal conflict and social discomfort experienced by male educators considering such 

positions. 

Male teachers in KG settings face structural and emotional challenges that hinder their 

professional engagement. The absence of peer support systems and the prevalence of 

gendered expectations create an unsupportive working environment, affecting their 

morale and commitment. 

The study demonstrates that gender imbalance among KG educators has broader 

implications for learner development. A lack of male representation in early childhood 

classrooms reduces opportunities for children to benefit from gender-diverse 

interactions and perspectives, which are essential for balanced social learning. 
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Addressing the challenges requires multi-level interventions that promote gender 

inclusivity in early childhood education. The proposed strategies suggest a path toward 

cultivating more equitable professional spaces where male teachers can thrive and 

contribute meaningfully to early learning environments. 

5.4 Recommendations 

Based on the findings of this study and directly addressing each research question, the 

following recommendations are proposed: 

1. The Education Directorate of Krowor Municipality should implement 

community awareness initiatives aimed at challenging existing stereotypes 

surrounding male teachers in early childhood education. These campaigns 

should focus on highlighting the value and importance of male educators in KG 

classrooms, thereby encouraging more men to pursue teaching roles in this field. 

2. Heads of schools in the Krowor Municipality should develop mentorship 

programs specifically tailored for male teachers in KG classrooms. These 

programs can provide guidance, emotional support, and professional 

development opportunities, helping male educators navigate the unique 

challenges they face and enhancing their professional growth. 

3. The Education Directorate of Krowor Municipality should actively promote the 

recruitment of male teachers in KG settings. This can be achieved through 

targeted outreach and partnerships with local organizations to incentivize male 

educators to enter the field, thereby enriching the learning environment for 

children. 

4. The Education Directorate of Krowor Municipality should facilitate the 

formation of networks or support groups for male teachers in early childhood 
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education. This would foster a sense of community and collaboration, enabling 

resource sharing, professional development workshops, and a platform for 

discussing common challenges faced by male educators. 
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APPENDIX A 

UNIVERSITY OF EDUCATION, WINNEBA 

DEPARTMENT OF EARLY CHILDHOOD EDUCATION 

Semi-structured interview guide for kindergarten teachers 

Dear respondents, 

Thank you for participating in this interview. The purpose of this study is to explore the 

issues underlying male teachers’ postings in kindergarten (KG) classrooms in the 

Krowor Municipality. Your insights and experience as teachers are valuable to this 

study. This interview guide consists of a series of questions that will delve into the issues 

regarding male teachers' resistance to postings at kindergarten centres. Your honest and 

open responses will help gain in-depth information regarding the narrative of male early 

childhood teachers  

Research Question 1: What factors contribute to male teachers’ postings to 

kindergarten centres in the Krowor Municipality? 

 

1. From your experience, what are some reasons male teachers might be hesitant 

to accept postings to kindergarten positions? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 
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2. Have you encountered any specific challenges expressed by male teachers 

regarding working in kindergarten settings? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 

3. How do you perceive the societal or cultural attitudes towards male teachers in 

early childhood education? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 

Research Question 2: What specific challenges do male teachers face in KG 

classrooms in the Krowor Municipality? 

1. Can you share your personal experiences as a male teacher working in 

kindergarten classrooms in the Krowor Municipality? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………
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…………………………………………………………………………………………

…………………… 

 

2. In your opinion, what are some unique challenges that male teachers encounter 

in KG settings? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 

3. Have you observed any gender-related biases or stereotypes affecting male 

teachers' interactions with students, parents, or colleagues in KG classrooms? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 

4. From your perspective, how do societal perceptions of gender roles influence 

the experiences of male teachers in KG classrooms? 

…………………………………………………………………………………………

…………………………………………………………………………………………
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…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 

 

 

5. What are some common misconceptions about male teachers in early childhood 

education, and how do they impact their professional experiences in KG 

classrooms? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………… 

Research Question 3: How does the absence of male teachers in KG classrooms 

impact children in the Krowor Municipality? 

1. From your perspective, what role do male teachers play in the development and 

education of young children in KG settings? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………
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…………………………………………………………………………………………

…………………… 

2. How do you think the absence of male teachers in KG classrooms might 

influence children's perceptions of gender roles and diversity? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 

3. Have you noticed any specific effects of the lack of male teachers on the social 

dynamics or interactions among learners in KG classrooms? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 

4. How does the presence of male teachers in KG classrooms could contribute to a 

more inclusive and balanced learning environment for children? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………
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…………………………………………………………………………………………

…………………… 

Research question 4: What strategies can be explored to address the challenges 

faced by male teachers in KG classrooms in the Krowor Municipality? 

1. What strategies do you believe could effectively address the challenges 

encountered by male teachers in kindergarten (KG) classrooms within the 

Krowor Municipality? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 

 

2. From your perspective, what institutional changes could be implemented to 

better support male teachers working in KG settings in the Krowor 

Municipality? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………… 
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3. Have you encountered any successful interventions in other regions or 

educational settings that could be adapted or implemented to support male 

teachers in KG classrooms in the Krowor Municipality? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 

4. What role can stakeholders such as educational authorities, schools, community 

organizations, and professional associations play in implementing strategies to 

address the challenges faced by male teachers in KG classrooms within the 

Krowor Municipality? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………… 
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APPENDIX B 

Interview Questions for Human Resource Director 

1. What factors do you consider when deciding to post male teachers to 

kindergarten centres in the Krowor Municipality? 

2. What specific challenges have male teachers reported facing in kindergarten 

classrooms, and how does your office address them? 

3. What strategies or policies are currently in place or being considered to 

support and encourage male teachers to work in kindergarten centres? 

Interview Questions for Headteachers 

1. What is your perception of male teachers’ roles in kindergarten classrooms, 

and how do you support them in their teaching roles? 

2. What challenges do male teachers in kindergarten classrooms experience in 

your school, and how have you addressed these issues? 

3. How do you think the presence or absence of male teachers in KG classrooms 

affects the learners? 

4. What suggestions do you have to improve their representation in these 

settings? 

 

 

 

 

 

University of Education,Winneba http://ir.uew.edu.gh



131 
 

APPENDIX C 
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