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ABSTRACT 

The purpose of this study was to explore the support services sign language interpreters 

provide to deaf students at Presbyterian College of Education, Akropong. This study 

adopted interpretivism paradigm and a qualitative research approach with a case study 

research design and was guided by four research questions. Census sampling techniques 

was used hence, all the nine sign language interpreters were involved in this study. 

Semi-structured interview guide was employed to collect data for this study and Braun 

et al’s (2018) thematic deductive analysis was adopted to analyse the data obtained. 

The results revealed that sign language interpreters had limited knowledge of their 

expected responsibilities though they provide support services to deaf students in 

various ways including both academic and non-academic activities. The results further 

revealed that the concerns of sign language interpreters were negative attitude of some 

regular education tutors, inadequate sign language interpreters, lack of assistive 

technologies and inadequate training programmes. Based on the findings, it was 

recommended that management at Presbyterian College of Education should employ 

more sign language interpreters and also provide telecommunication system, visual aids 

and videos alert system that would facilitate their work. 
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CHAPTER ONE 

INTRODUCTION 

Background to the Study 

Sign language interpreters (SLIs) are specially trained professionals whose job 

is to facilitate of communication between persons who are deaf (sign language users) 

and hearing people (non-sign language users) (Schwenke, 2012). The services of sign 

language interpreters become inevitable especially in an inclusive education (IE) setting 

where deaf students learn with hearing students in the same classroom. The purpose of 

providing sign language interpreters is to allow deaf students and those with hard-of-

hearing to equally access information and promote positive interactions among their 

‘non-disabled’ counterparts (Stokoe, 2001). Essentially, sign language interpreters 

serve as resource persons who provide special education services to deaf students so 

that they are not marginalised. Sign language interpreters (SLIs) are bound by ethical 

code, which guides the performance of their role in order to protect the rights of deaf 

students (Mendoza, 2010). This code sets standards of professional behaviour and 

practices for interpreters that ensure confidentiality, discretion, and impartiality in 

conveying the messages of all consumers involved. 

It is not within the realm of the interpreter’s role to advise, edit, advocate, teach, 

or participate while in the interpreting situation (Miner, 2015; Singleton et al., 2015). 

This is affirmed by Smith (2016) that interpreters must faithfully transmit the spirit and 

content of any speaker, having the right to control the communication interactions with 

the consumers (hearing, deaf or hard-of-hearing). Within an inclusive education (IE) 

setting, it is vital for sign language interpreters to become familiar with the course 

content to be discussed, a task that may involve additional research on topic-related 

words and phrases and the signs needed to convey them.  
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Spoken English Language has rules governing its use and these are syntax, 

semantics, phonology, morphology and phonetics but deaf students cannot understand 

these rules governing them (Saunders et al., 2013). Phonetics, for example deals with 

sounds and how sounds are produced. For instance, the word “dog” has three syllabic 

sounds -/d/, /o/, /g/ pronounced /dogi/. In sign language there is nothing like syllabic 

sounds. Instead, there is location, where the sign is produced. That is, dominant side of 

the body. Therefore, there is great contrast between syllabic sounds and location. Since 

deaf children face great challenges in the production of syllabic sounds, they depend on 

location to produce signs. Deaf people therefore rely heavily on sign language 

interpreters (Hameed & Ain, 2020).  Therefore, the over-reliance on spoken language 

as the dominant medium of communication in education poses a major challenge to the 

majority of deaf students in their educational advancement (Obosu, 2012). Research 

has shown that deaf students in an IE setting experience many difficulties in their quest 

for equal teaching and learning opportunities (Agyire-Tettey et al., 2017). Among these 

difficulties are absence of projectors, insufficient time for examination, inadequate 

classroom space and furniture, poor lighting, noisy classroom environment and social 

loneliness and isolation (Kigotho, 2016).  

As part of minimising the challenges deaf students encounter, the services of 

sign language interpreters cannot be overemphasised. Sign language interpreters are 

responsible for mediating the teaching and learning process by interpreting the spoken 

words of the regular classroom teacher to deaf students (Napier & Banna, 2016). The 

role of the interpreter has direct implications on the academic success of deaf students 

and their inclusion in the society (National Deaf Centre, 2021). Marschark et al. (2005) 

added that the quality of the sign language interpreters goes beyond communication 

instead, ensuring that deaf students are not marginalised in any aspects of learning. 
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Drugan (2017) revealed in a study on the ethics and social responsibility in practice: 

interpreters and translators engaging with and beyond the profession that the role of 

sign language interpreters can either make it possible or difficult for many deaf students 

to access the general curriculum taught to typical hearing students in an IE classroom. 

Although sign language interpreters make effort to support deaf students in the 

education environment, the specific role they play is unclear. For instance, in Dickinson 

and Turner’s work on sign language interpreters and role conflict in the workplace that 

role conflict and role confusion constitute the main difficulties sign language 

interpreters face (Dickinson & Turner, 2008).    

In Ghana, PCE has been credited to train deaf students among students who are 

not deaf at the college level to become professional qualified teachers (Asare, 2018). 

Deaf students are taught together with their hearing peers in the same classroom setting 

with the help of sign language interpreters. Since many deaf students have problems 

adjusting in society, IE setting such as the PCE gives them the opportunity to be 

together with the hearing peers and learn gradually the norms and expectations of 

society (Palmer & Williams-Diehm, 2020). The role of sign language interpreters in 

supporting deaf students in an IE setting is essential in Ghana. This is because sign 

language interpreters are the main resource persons for deaf students just like the 

Braillists are for students who have visual impairment (Otieno, 2019). Ocran (2021) 

argued that it is prudent for sign language interpreters in IE setting to provide support 

to deaf students.  

 

Statement of the Problem 

The education of deaf students has been an issue of concern to many researchers 

and international organisations (Marschark et al., 2016; Snoddon & Murray, 2019). 
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Several studies have been conducted on the education of deaf students. For instance, 

Asare (2018) conducted a study on the academic challenges deaf students face in the 

PCE and found that deaf students encounter challenges relating to academic 

assessment, number as well as the quality of sign language interpreters and interpreting, 

pace of lesson delivery and quality of assistance at the library. However, Asare’s study 

focused on the deaf students leaving the sign language interpreters who provide support 

to the deaf students. Other studies also focused on deaf students learning approaches 

(Fobi, 2015), the value of visual art in deaf education (Obosu, 2012), and deaf students’ 

perception about quality of sign language interpreting (Oppong et al., 2016). From 

accessible literature, the majority of the studies conducted in Ghana around deaf and 

sign language interpreting focused on the perspective of deaf students in the area of 

academic and social experiences, deaf students’ perception of interpreting services they 

receive.  Recently, there have been an attempt to investigate the perspectives of sign 

language interpreters and their roles in tertiary educational institutions in Ghana (Fobi, 

2021). The study focused on three tertiary institutions and took into consideration the 

perspectives of students, lecturers and the sign language interpreters. Search from 

notable websites such as google scholar, pubmed, various institutional repositories in 

Ghana and beyond has proven that there has not been any sighted study on the support 

services sign language interpreters provide to   deaf students at PCE. A further search 

at the graduate library of the University of Education, Winneba did not have any study 

targeting the role of Sign Language Interpreters at the PCE. This, therefore, calls for an 

investigation into support services sign language interpreters provide to deaf students 

at the Colleges of Education level with focus on PCE.  

 

Purpose of the Study 
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The purpose of this study was to explore the support services sign language interpreters 

provide to deaf students in PCE. 

Research Objectives 

The objectives of the study were to explore: 

1. the views of sign language interpreters on their knowledge level in supporting 

deaf students.  

2. how sign language interpreters support deaf students in academic activities. 

3. How sign language interpreters support deaf students in non-academic 

activities.  

4. The concerns of sign language interpreters in supporting deaf students. 

Research Questions 

The study was guided by four research questions. They are as follows; 

1. What are the views of sign language interpreters regarding their knowledge and 

ability to support Deaf students?  

2. How do sign language interpreters support deaf students in their academic 

activities? 

3. How do sign language interpreters support deaf students in their non-academic 

activities? 

4. What are the concerns of sign language interpreters in supporting deaf students? 

 

Significance of the Study 

The findings of this study would reveal how sign language interpreters perform 

their role in PCE. Specifically, this study would reveal their knowledge level in playing 

their role and their knowledge of their expected role. Additionally, the results of this 

study would reveal the academic and non-academic support services sign language 
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interpreters provide to deaf students. Also, the results of this study would highlight the 

concerns of sign language interpreters in supporting deaf students at PCE. This 

empirical information would serve as a reference material to the authorities of PCE to 

develop measures to improve on the conditions of sign language interpreters in the 

college through sensitisation programmes, training programmes and support systems 

for sign language interpreters and deaf students. Lastly, the findings of this study would 

reveal other areas of this study for further research and add knowledge to the special 

education literature. 

Delimitations 

The study was delimited to sign language interpreters and the support services 

they provide to deaf students at PCE. Also, the study focused on deaf students because 

their education has become a critical area of concern in special education from the 

global perspective (Snoddon & Murray, 2019). The study was confined to the academic 

and non-academic support sign language interpreters give to deaf students.  

Limitations 

This study had some limitations. They included: the findings of this study may 

not be generalised to other settings because the study was conducted in only PCE. Also, 

due to the self-reported nature of the instrument, the participants might have given 

information that did not reflect what is actually on the grounds. However, the researcher 

took some measures to reduce the impact of the limitations on the findings of this study. 

The measures included: participants were assured of confidentiality and anonymity 

which made them feel free and relaxed to respond to questions as objectively as possible 

during the interviews.  
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Operational Definition of Terms 

The terms used in this study are operationally defined in this section to provide context 

and understanding of the study: 

Sign Language: Sign language is a medium of communication for deaf students and 

also among their hearing interpreters. 

Sign Language Interpreters: Sign language interpreters are specially trained 

professionals whose job is to convert verbal communication to sign 

language and vice versa between hearing individuals and deaf students. 

Roles: Roles are the duties and responsibilities of sign language interpreters in 

supporting deaf students. 

Deaf students: Deaf students are students who have a total or partial hearing loss.  

Organisation of the Study 

The study was organised into six chapters. Chapter one contained the 

introduction of the study which included background to the study, statement of the 

problem, the purpose of the study, objectives of the study, research questions, 

significance, delimitation, limitations, organization of the study and operational 

definition of terms. Chapter two delt with the review of related literature. This consisted 

of theoretical framework, conceptual review and empirical reviews relating to the topic 

under study. Chapter three consisted of the research methodology. This consisted of 

research approach, design, population, sample size and sampling technique, 

instrumentation, data collection procedure data analysis procedure and ethical 

considerations. Chapter four contained the presentation and analysis of data. Chapter 

five also contained the discussion of the findings. Finally, chapter six consisted of the 

conclusion, summary of findings, recommendations and suggestions for further studies. 
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CHAPTER TWO 

LITERATURE REVIEW 

Introduction 

This chapter presented the literature review of the study. The literature review 

covered the theoretical framework, and sign language from the Ghanaian perspective, 

and followed by the review of key themes raised in the research questions such as: 

1. Sign language interpreters’ knowledge about their role in supporting deaf 

students. 

2. How sign language interpreters support deaf students with their academic needs. 

3. The role of sign language interpreters in supporting deaf students with their non-

academic needs. 

4. Sign language interpreters’ concerns in supporting deaf students. 

Theoretical Framework 

The Communication Accommodation Theory (CAT) 

The theory was developed by Howard Giles in 1971, to examine how individuals adjust 

their communication behaviours to either converge with or diverge from the speech 

patterns and behaviours of their interlocutors. The theory helped to understand the 

complex dynamics of communication in the context of communication. The theory 

categorises communication behaviours into two main components (Convergence and 

Divergence). The theory suggests that individuals may either converge (make their 

communication more similar to their interlocutors) or diverge (make their 

communication more different) in order to accommodate the communication needs of 

the person they are communicating with. In the context of sign language interpreters, 

they may need to converge their signing to match the preferred signing style and pace 

of the Deaf individual they are interpreting for. Conversely, they may need to diverge 
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to facilitate better understanding, particularly when interpreting for individuals with 

varying levels of sign language proficiency. CAT further recognised that 

communication is a social and dynamic process. Sign language interpreters often 

operate within a triadic communication model involving the Deaf individual, the 

interpreter, and the hearing interlocutor. This theory analyses how interpreters mediate 

this complex dynamic and the impact of their communication choices on the overall 

effectiveness of the interaction. Understanding these accommodation choices within an 

ethical framework is a valuable aspect of a study on the role of interpreters. In this case, 

the role of sign language interpreters becomes crucial because they are the main 

resource persons for deaf students as far as their education is concerned (Napier, 

McKee, & Goswell, 2006). 

Applying the CAT to this study helped built insights into the role of sign language 

interpreters in fostering effective communication and creating an inclusive environment 

for deaf students at the PCE, Akropong. 

Conceptual Review 

The Development of Ghanaian Sign Language 

 The development of Ghanaian sign language started in 1957 when children 

enrolled in the Rev. Foster’s school shared their unique “home” signs with their peers 

and teachers who sometimes adopted and refined such signs and included them in their 

vocabulary oof signed concepts for instructions, like the way French Sign Language 

was developed in the eighteenth century (Oppong, 2007). According to Oppong (2007), 

many Ghanaian ethnic groups abhorred deafness and believed it was as waste of money 

and resources to provide formal school education for deaf and hard-of-hearing (DHH) 

children. However, in the early 1990s, with increased literacy among parents and 

growing awareness that deafness education, many parents of DHH children saw the 
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need to enrol their deaf children in formal education. Teachers of deaf children and 

members of the Ghana National Association of the Deaf (GNAD) led the movement to 

create and develop the sign language currently used in Ghana. They travelled to the 

various training colleges in the country to educate trainees about the language of the 

deaf, the education of the deaf, and deafness as a condition and culture but not a disease 

(Oppong, 2007).  

Tertiary Education for Deaf People in Ghana  

 Tertiary and college education are open to all categories of qualified individuals, 

including DHH learners (Oppong, & Fobi, 2019). Before 2000, qualified DHH 

Ghanaian students pursued their tertiary education overseas. Specifically, at Gallaudet 

University in the United States. Tertiary institutions in Ghana did not have 

professionally qualified staff or support services for public institutions in the country 

to make tertiary education accessible to qualified DHH students. From September 2006 

to December 2016, University of Education, Winneba, (UEW) admitted 26 qualified 

DHH students who belonged to the Ghanaian Deaf cultural community to study for 

four-year bachelor’s degree programmes in various departments (Oppong et al., 2017).    

At University of Education Winneba (UEW), sign language is an obligatory subject for 

all categories of students in the Education of the Hearing-Impaired unit and for students 

in Community-Based Rehabilitation and Disability Studies (Fobi, 2021).   

Legislation and Channels of Advocacy for Deaf People in Ghana  

 Special needs education for persons with disabilities, including deaf students, is 

backed by legislation. On August 9, 2006, the government of Ghana passed the Persons 

with Disability Law (Act 715), which contains sixty sections. The Law gave recognition 

to the teaching of sign language in the Colleges of Education. The Act makes it an 
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offense for any head of a public educational institution to refuse to enrol a school-age 

child on the grounds of disability such as deafness.  

The GNAD is the major voice and advocate for individuals who are deaf in 

Ghana. Founded in 1968, GNAD is currently working with UEW’s Education of the 

Hearing-Impaired Unit, the Special Education Division of the Ghana Education 

Service, and special schools for the deaf in the country to produce a Ghanaian sign 

language dictionary for individuals who are deaf, interpreters, parents, and the general 

public (GNAD, 2021). GNAD has a permanent office in Accra from where it operates. 

Upon request, GNAD helps professional educators of the deaf to produce textbooks in 

sign language. This has contributed to the increase in deaf students to complete tertiary 

education in Ghana. As of July 2016, the ratio of male to female individuals who have 

completed tertiary education was about 7:3 (Amoako, 2019). Deaf students that have 

completed tertiary education and are gainfully employed often visit schools for the deaf 

or teach in schools for the deaf to serve as role models for students and parents (Oppong 

& Fobi, 2019). 

Sign Language as a Cultural Distinction and a Source Language 

 Arnold (1984) established that people who are deaf constitute at least a 

subculture if not a separate culture of the general community. The emerging attitude 

among sign language interpreters, as discussed by Domingue and Ingram (1978), is that 

sign languages are distinct forms of representing cultural experiences that are peculiar 

to people who are deaf. In other words, deafness is, for the interpreter at least, not a 

clinical condition but a cultural condition (Ingram, 1978). Interpreters’ regard 

interpretation from a spoken language to a sign language as an easier task (Ingram, 

1978). The interpreter can always shift into a sign language form that is easier for them, 

but not necessarily more comprehensible to the deaf person receiving the message 
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(Burch, 2004). Unfortunately, deaf persons receiving such interpretations frequently 

report that interpreters’ sign like a hearing person (Foster, 1989). In a spoken language 

output, its flaws become readily apparent to the hearing receptor, and the interpreter’s 

only recourse is to complain that interpretation from a sign language to a spoken 

language is a more difficult task. One possible reason might be the very high incidence 

in sign language of what Eco (1976) calls under-coding, which he defines as the 

operation by means of which in the absence of reliable pre-established rules, certain 

portions of certain texts are provisionally assumed to be pertinent units of a code in 

formation (Huenerfauth, 2005). Murphy (1978) has reported about the suppression of 

sign languages that have existed throughout the ages. But now, Individuals who are 

deaf are beginning to share in events and experiences that were once closed to them. 

They are constantly generating new lexical items in the form of finger spelled words. 

Sign language code in ways quite different from spoken languages, as Tweney and 

Heiman (1977) has demonstrated, not just in that they symbolise meanings through the 

manipulation of the hands but also in their extensive use of the face and upper body to 

signal grammatical functions.  

Sign language Interpreting in inclusive tertiary classrooms 

Interpreting, commonly known as the process where sign language interpreters convert 

spoken languages within tertiary classrooms into sign language and vice versa, 

facilitates communication between hearing individuals and deaf students (Smith, 2016). 

Lecturers and hearing students’ spoken languages are interpreted into sign language for 

the benefit of deaf students. Conversely, sign languages used by deaf students are 

interpreted into spoken languages to facilitate understanding for hearing participants in 

the classroom. Therefore, in educational settings where deaf students learn alongside 

hearing peers, interpreting serves as a mediator between the deaf students and the 
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hearing individuals. Vygotsky (1978) introduced the concept of mediation as the 

process through which an experienced adult, acting as a mediator, facilitates children's 

language development within the social-cultural context. While Vygotsky's theory 

underscores the importance of adult guidance in language acquisition, it is essential to 

note that language development may not occur if the child is not prepared to engage in 

the learning process, regardless of the adult's expertise (Matusov & Hayes, 2000; 

Piaget, 1995). 

Drawing from Vygotsky’s concept of mediation, this study extends the idea to analyse 

interpreting as a tool for fostering inclusion for deaf students in tertiary classrooms. 

Deaf students, interpreters, and lecturers collaborate to achieve shared learning goals. 

In tertiary educational environments, interpreters decode spoken messages from 

hearing individuals into sign language for deaf students, and vice versa (Ingram, 1974; 

Wilcox & Shaffer, 2005). Interpreting thus acts as a mediator to facilitate inclusion for 

deaf students at the tertiary level. 

Interpreters are required to be experienced and proficient to ensure effective 

communication and learning outcomes for deaf learners in tertiary classrooms 

(Bontempo, 2012; Leeson, 2012; Napier, 2011; Oppong et al., 2018; Vygotsky, 1978). 

They must accurately convey the meaning and content of messages while transitioning 

between languages (Fobi & Oppong, 2019; Leeson, 2012; Napier, 2011). However, the 

success of interpreting in tertiary classrooms relies not only on the expertise of 

interpreters but also on the collaborative efforts of deaf students and lecturers. Both 

parties must be prepared to engage in the interpreting process and provide the necessary 

support to promote inclusion and ensure successful learning outcomes (Leeson, 2012; 

Napier, 2011). 
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Interpreting in tertiary classrooms Classroom learning and teaching mediated 

by interpreters create a triadic interaction between deaf students, lecturers and 

interpreters (Leeson & Foley-Cave, 2007). Though classroom interactions are meant to 

be between the student and teachers, when interpreters become part of the process, it 

creates an intersubjective relationship between all the three actors of the classroom who 

may have distinct socio-cultural backgrounds and experiences (Janzen & Shaffer, 

2008). Interpreters bring their views, experiences, expectations and intentions into the 

classrooms to mediate the interactions between the students and the lecturers. These 

interpreters’ attributes may not always correspond to those of deaf students and 

lecturers engaged in the classroom interactions (Janzen & Shaffer, 2008). For example, 

there may be instances where there are mutual uncertainties about the professional 

responsibilities of lecturers and interpreters in the classrooms (De Meulder & Haualand, 

2019; Ringsø & Agerup, 2018) and may lead to a lack of collaborations and dialogue. 

Wolbers et al. (2012) indicate that when these mutual uncertainties occur, interpreters 

may take on some tasks that usually belong to the lecturer (e.g., explaining concepts to 

the deaf students), without the students’ or lecturer's knowledge or consent and any 

pedagogical training. Deaf students aside from seeking concept clarifications from their 

interpreters, may also perceive the interpreters as 'lecturers' and ask course-related 

questions from the interpreters.  

In the university context where mostly classroom interactions are in a traditional 

lecture mode may not be as interactively participatory as other triadic settings (e.g. 

interactions between a doctor and a deaf patient). Turner and Harrington (2000) 

suggested that when interpreting becomes part of education, then studies in such 

settings should focus "on, for and with" stakeholders. Such studies should dwell on 

those that the inquiry has an impact (Knoors & Marschark, 2014, Power, 2003). When 
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interpreting mediates inclusion for deaf students, various actors play active roles 

(Heyerick & Vermeerbergen, 2012; Napier, 2011; Ramsey, 1997). The actors involved 

in interpreting in the interactive classrooms should aim to set up conditions that will 

facilitate effective interpretations that support improved learning outcomes for deaf 

students (Salter et al., 2017). Although interpreting research in tertiary classrooms is a 

developing sub-discipline of interpreting and translation studies (Napier, 2011, Napier 

et al., 2006, Witter-Merithew & Johnson, 2004), there is the need to examine the 

perspectives of all the actors regarding inclusion, and how they could put together their 

expertise and use available resources to support the practice. Whereas school-based 

empirical evidence in inclusive learning environments abounds in the literature, there 

continues to be a paucity of evidence from the classrooms on the understanding of the 

actors regarding the practices and their enactment of inclusion in these settings 

(Liasidou, 2015; Salter et al., 2017). The involvement of interpreters in tertiary 

classrooms necessitates a clear understanding of their roles by teachers to facilitate 

effective communication and promote learning for deaf students (Darroch & Marshall, 

1998; Marschark et al., 2005). Recognizing that interpreters serve to bridge 

communication between lecturers and deaf students enables teachers to collaborate 

more effectively with them (Bontempo & Levitzke-Gray, 2009; Leeson, 2012; Napier, 

2002). By acknowledging this role, teachers refrain from assigning non-related tasks to 

interpreters during class or mistaking interpreters for the primary educators of deaf 

students (Fobi & Oppong, 2019; Maroney et al., 2020; Oppong et al., 2016). 

 

Teachers play a pivotal role in determining the optimal positioning of 

interpreters within the classroom setting (Bontempo, 2012; De Meulder et al., 2018; 

Roy & Metzger, 2014). Discussion regarding interpreter seating arrangements ensures 
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the deaf students benefit from optimal access while minimising distractions for other 

class members (Bentley-Sassaman & Dawson, 2012; Young et al., 2019). Moreover, 

teachers must consider classroom layout to foster interactive learning and teaching, 

advocating for circular or semi-circular seating arrangements (Darroch & Marshall, 

1998). 

Sharing lecture content with interpreters allows them to prepare adequately, 

particularly for complex topics, enhancing the quality of interpretation during classes 

(De Meulder et al., 2018; Napier, 2016; Russell, 2008). Additionally, when assessing 

students, teachers should accommodate diverse learning needs, offering alternative 

testing formats such as written assessments interpreted into sign language if preferred 

by deaf students (Cheng & Rose, 2008). It is crucial for teachers to communicate 

directly with deaf students, avoiding ambiguity and ensuring clear understanding 

facilitated by interpreters (Cawthon, 2001; Marschark et al., 2008). 

In delivering lessons, teachers should maintain at moderate pace and provide 

regular pauses to accommodate interpreters’ lag time (Bentley-Sassaman & Dawson, 

2012; De Meulder et al., 2018). This consideration ensures interpreters can accurately 

convey class content to deaf students, promoting their active participation in classroom 

activities. Using personal references like "I" and "“You” aids in clarity of 

communication, while avoiding confusing third-person statements ("ask him," "tell 

her") (Metzger, 2005; Pöchhacker, 2016). 

 

By aligning instructional practices with the needs of deaf students and the roles of 

interpreters, teachers create an inclusive learning environment conducive to the 

academic success of all students. In the subsequent section, the review will delve into 
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the expectations of interpreters by deaf students, lecturers, and department heads, 

further enriching our understanding of the dynamics within tertiary classrooms. 

Ethics of Sign Language Interpreting  

 In United States, American Sign Language (ASL) Interpreters are expected to 

uphold the standards expressed in the National Association for the Deaf, Registry of 

Interpreters for the Deaf (NAD-RID) Code of Professional Conduct (CPC) regardless 

of setting. The tenets of the CPC cover the topics of confidentiality, professionalism, 

conduct, respect for consumers, respect for colleagues, ethical business practices, and 

professional development (Registry of Interpreters for the Deaf, Inc. [RID], 2005). 

While the process of interpreting is largely the same regardless of setting, there are 

some important differences in what is considered ethical conduct by setting, particularly 

in educational settings. The Educational Interpreter Performance Assessment (EIPA) 

has created a distinct set of ethical guidelines that are adhered to in the educational 

setting. It is important to acknowledge the legal side of this discussion with regards to 

the Individuals with Disabilities Education Act (IDEA) (2004). The IDEA (2004) 

influences this discussion in two main ways. These are: 

1. Legally defining disability. 

2. Officially labelling the role of sign language interpreters in education. 

The IDEA (2004) delineates 13 disability categories including “deafness or hearing 

impairments” which qualify students for special education and related services. The 

term Deaf Individuals with Disabilities (DWD) does not consider Deafness to be a 

disability but does include the wide range of other disabilities listed in the 

aforementioned law that may occur comorbid to deafness.  

 

Components of Visual Interpreting  
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 According to the National Deaf Centre (2019), the act of facilitating 

communication between a visual communicator and an auditory communicator is 

accomplished using a number of modalities, with the modality of choice being 

identified by deaf students. The modalities are as follows: 

1. ASL Interpretation is the most prominent type of interpreting used today. ASL 

interpreting occurs in two ways: simultaneously and consecutively. According 

to the RID (2007), simultaneous interpreting requires interpreters to listen and 

sign, or watch and speak, at the same time. The interpreter begins to convey a 

sentence in the target language while listening or watching the message being 

delivered in the source language. 

2. Transliteration is also a prominent mode of interpreting. Interpreters 

transliterate between spoken English and a sign representation of English. Often 

times, elements of ASL interpreting are incorporated but overall it follows an 

English word order.  

3. Tactile Interpretation is a method of interpreting used by individuals who are 

deaf-blind. In this mode, an interpreter creates signs in the person’s hand, while 

using other tactile cues to describe affect and the environment.  

4. Oral Transliteration is a less commonly used visual access system. Oral 

translators silently repeat the English being spoken, while using specialised 

techniques to supplement the mouthing (e.g., gestures, pointing, etc.).  

5. Cued Speech Transliteration is a less commonly used visual access system. It is 

a unique system whereby the translator uses handshapes situated in different 

locations near the mouth to represent English phonetic markers. 

Empirical Review 

Sign Language Interpreters’ Knowledge about their Role 
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Schein (1974) administered the Edwards Personality Preference Schedule to 34 

interpreters in three Northeastern United States cities. Analysing the scores of the 20 

interpreters who completed the tests, it was concluded in the study that the successful 

interpreter desires to be the centre of attention and to be independent, is not overly 

anxious, does not seek sympathy for self, and is not rigid. Anderson (1976), discussed 

the interpreter and their role in terms of the interpreter as bilingual, ambiguities and 

conflicts, and power. Each of these topics is applicable to the current study of the role 

of sign language interpreters. Due to societal pressure, spoken language becomes 

established as the dominant language, at least most of the time (Ingram, 1978). This 

reversal of dominant languages might help to explain why interpreters consider 

interpretation from a sign language to be a difficult task. 

Additionally, Anderson (1976) posits that it is expected that the greater the 

linguistic dominance, the more likely an interpreter will identify with the speakers of 

the dominant language, rather than with clients speaking his other language. Some 

interpreters tend to be maternalistic. That is, they try to speak for the deaf person when 

they are perfectly capable of handling his own affairs. A good interpreter is the one who 

remains neutral in their role between two communicators (Ladd, 2003). The interpreter, 

whether of sign language or spoken languages, is unquestionably a person in a position 

of power. Sociological and social psychological studies of interpreters and their role are 

greatly needed to help understand why people become interpreters and how they behave 

as interpreters.  

The quality and competency of sign language interpreters in education has 

historically been a challenge (Mason, 2020). Few interpreter training programmes have 

specialisations in educational interpreting, yet, as Jones (2005) noted that as language 

competencies are a prerequisite to interpreting proficiency, qualified interpreters are a 
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prerequisite to accessibility. This corroborates with the NAD-RID Code of Professional 

Conduct, which emphasises in Tenet 2.0 that interpreters must possess the professional 

skills and knowledge necessary for the specific interpreting situation (RID, 2005). 

Qualified interpreters, however, are a starting point for, rather than a guarantee of, full 

inclusion of deaf students. 

The Role of Sign Language Interpreters  

In the United States, the general role of sign language interpreters are to provide 

equal access to information for Deaf and hearing clients, bridging the communication 

gap between spoken and signed languages (Humphrey & Alcorn, 2007).  According to 

the RID Code of Professional Conduct (2005), the personal influence of interpreters 

should be minimal or avoided if possible. However, the role of educational sign 

language interpreters is often viewed as wider in scope, encompassing responsibilities 

such as providing clarification to instructions, facilitating peer interactions, and 

informing educational professionals on the deaf child’s progress in learning (Anita & 

Kreimeyer, 2001). Additionally, within the education setting, the roles of sign language 

interpreters in the following areas is crucial: 

Teaching Learning Process 

According to the Association of Visual Language Interpreters in Canada (1992), the 

role of sign language interpreters in the teaching and learning process includes the 

following: 

1. Accurately interpret instructional information. 

2. Convey a student’s questions or replies to questions to the teacher and the class 

in the language level used by students. 

3. Interpret subject matter without personal bias or emotion. 
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4. Consult with the deaf or hard of hearing student, members of the deaf or 

interpreting community regarding appropriate signs for new or technical 

terminology. 

5. May be required to interpret questions on a test while ensuring the answer is not 

divulged. 

6. Will be familiar with school rules. 

7. Maintain confidentiality of information regarding students (such as grades, 

behaviour, and personal information). For instance, when an interpreter has 

acquired knowledge pertaining to any activity which pose a threat to the safety 

of the students and others, then the interpreter is required to report such 

instances to the appropriate school authorities.  

8. Stay in the role of interpreter during the interpreting process. 

9. Do not censor what is spoken or signed. 

10. Must be aware of conflicts of interest and, in consultation with the school 

administration, have in place strategies for dealing with conflicts should they 

arise. 

Educational Planning  

 To effectively fulfil their primary role of providing interpretation in the 

educational setting, the interpreter’s work schedule should include preparation time. 

According to Fobi (2021), Valuable uses of preparation time may include: 

1. Obtaining and previewing/reading course textbooks subject-related materials, 

media resources and support materials  

2. Periodically reviewing course notes, past and present course syllabi, etc. 

3. Addressing logistics by securing assignment location, necessary support 

equipment 
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4. Obtaining and translating written text such as music, poetry, scripts and 

recitations. 

5. Practicing specific skills to interpreting: fingerspelling, voicing, vocabulary 

production/pronunciation, and grammatical structures and features of sign 

language. 

6. Mentoring  

7. Collaborative shared planning time  

8. Reading and responding to e-mail and completing required paperwork  

9. Completing activities identified in professional development plan 

10. Creating and updating a substitute file 

11. Communicating with supervisor regarding professional development plan 

assignment changes, service changes and possible alternate assignment. 

Counselling Situations 

According to Eriks-Brophy and Cameron (2018), Glickman and Gulati (2019), 

Marshark and Hauser (2012), the following are some of the counselling roles played 

by  sign language interpreters: 

1. In school counselling sessions, the role of the interpreter is clearly that of 

communication facilitator only. 

2. Confidentiality must carefully be observed.  

3. Special consideration should be given to the student’s preference of interpreter 

or their need for an interpreter at all.  

 

Standardised Testing Situations  

When providing interpretation as a test accommodation, care should be taken to 

conform to the requirements of tests and not to interfere or adversely affect what is 
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being tested (Glickman & Gulati, 2019; Kretschmer et al., 2019). For clarity, it is 

important that interpreters and the evaluator meet prior to the testing situation to discuss 

such things as the student’s background and role/expectations of the interpreters in this 

setting (Fobi, 2021). Furthermore, it is crucial to include the educational interpreter in 

all training associated with standardized testing including state and district assessments. 

Special Considerations  

 Interpreters for plays, lectures, amongst others should have advanced access to 

the script, notes and time to prepare, or if possible, preview the event. If a 

class/event/lecture will last more than two hours, a team of two interpreters would be 

needed (Amoako 2019; Fobi 2019; Fobi & Oppong 2019; Moores 1992; Schick 2004; 

Schick et al. 2005). Unique situations (panels, interactive events, theater etc.) may also 

require a team of two or more interpreters. The educational team should make every 

attempt to be sure that any multimedia used in the classroom is captioned. If not, the 

same considerations as a play or lecture should apply. Students may need the captioning 

and interpreting in order to have full access. Educational interpreters would be used to 

interpret for curriculum-related speakers and extra-curricular activities. 

Other Roles of Sign Language Interpreters  

Brown and Schick (2011) argued that sign language interpreters in education 

have a completely different role than general interpreters based on the setting they work 

in. Brown and Schick (2011) further noted that sign language interpreters in education 

have a primary focus that reflects that of other educational professionals to maximise 

the student’s educational opportunities and to serve as a language model for students. 

Most authors agree that interpreters’ primary role is interpreting between sign and 

speech with secondary role possible (Mason, 2020; Schick et al. 2005). According to 

Mason (2020), this secondary role may include clarifying teacher directions and 
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instructions, facilitating peer interaction by teaching sign to hearing students, tutoring 

the deaf students, and keeping the teacher or other educational professionals informed 

of the progress of deaf students. The World Association of Sign Language Interpreters 

(WASLI) (2014), identified the following as the role of sign language interpreters: 

1. The role of the interpreter is to interpret between people who use a signed 

language and a spoken language and provide complete and accurate information 

to both people who are deaf and hearing people. In order to work effectively as 

an interpreter, it is important that the interpreter focussed on impartially 

performing their interpreting work. Interpreters should provide interpretation 

including all the content, contextual information in order to realise the 

communication goals of the persons involved in the interaction and improve 

conditions for productive communication to both sides. 

2. Interpreters should be aware of how to make ethical decisions, and this includes: 

i. Ensuring their skills are suitable for the assignment 

ii. Engaging in on-going professional development to better their skills and 

understanding interpreting. 

iii. Doing the preparation work required to do a good job of interpreting 

iv. Turing down work for which they are not qualified 

v. Turning down work when they know that they cannot take an impartial stance 

to the interaction.  

3. People who are deaf have the right to represent themselves and direct their own 

lives. They expect interpreters to understand and be engaged in proactive 

activities aimed at achieving equality of people who are deaf. For example, 

people who are deaf need to represent themselves in all aspects of Board 

positions.  
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Swift (2012) discovered in a study on the roles of sing language interpreters in post-

secondary education settings in south Africa that other norms that are described within 

the role of the sign language interpreter from the perspective of the African sign 

language interpreters are as follow: 

1. Controlling the flow of talk in group situations. 

2. Borrowing from the source language in the form of fingerspelling to ensure the 

academic terminology is transferred. 

3. Ensuring linguistic competency, partly through socialising with deaf students 

4. Developing sign lexicon in collaboration with a team consisting of deaf students 

and interpreters. 

5. Maintaining flexibility to cope with the variety in content, venues and 

communication functions in higher education. 

6. Portraying academic content accurately. 

Shick et al. (2005), discovered in a study on look who is being left out: 

educational interpreters and access to education for deaf and hard of hearing students 

that a limited number of sign language interpreters in education had the expertise to 

play their role effectively. Also, Marschark, et al. (2004), reported in a study on 

predicting the academic achievement of deaf students conducted in the Netherlands that 

deaf students learned less in the classroom than their hearing peers. Consistent with this 

finding, Jelinek, Lewis, and Jackson (2001), revealed in a study on impact of 

interpreters filling multiple roles in mainstream classrooms on communication access 

that 4th and 6th grade deaf students learned less than their hearing peers when on-screen-

text was used for teaching in the classroom. Also, Shick et al. (2005), reported that deaf 

and hard-of-hearing students were identified to be underperforming in mainstream 

classroom. However, Stinson et al. (2009), reported that there was no significant 
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difference among college students and their hearing peers in comprehension and 

memory during lecture which was supported by sign language interpreters in education. 

Although sign language interpreters play diverse roles in the classroom, Antia 

and Kreimeyer (2001), discovered in a qualitative study conducted in America that sign 

language interpreter’s role in education are undefined due to no definite policies in 

place to determine their role which can result in jumbled decision-making instead of 

the professional and collaborative decision-making that is required by law. Sanheim 

(2003), discovered that regarding the interpreter’s role in regulating turn-taking, they 

concluded that the interpreter’s choices about what gets interpreted can affect the 

outcome of the interpreting. Therefore, if the roles of sign language interpreters are not 

well defined it can lead to poor academic success of deaf students. Also, Smietanski 

(2016) revealed in a study conducted in America that the role of sign language 

interpreters in education was ambiguous and lacked a definite form. This is because 

sign language interpreters in education who claimed they were interpreting were rather 

tutoring and did not adhere clearly to their role of interpreting for deaf students and 

those with hard-of-hearing. 

Additionally, Angelelli (2003) revealed that sign language interpreters play the 

role of a helper in order to bridge the communication gap between deaf pupils and their 

hearing peers. Also, Turner (2007) reported in a study that sign language interpreters 

actively engaged in coordinating and negotiating meanings in triadic interaction in the 

classroom. Oliva and Risser-Lytle (2013), discovered in a study conducted in America 

that deaf graduates were of the view that their sign language interpreters in education 

were not mere interpreters. This is because their sign language interpreters performed 

the role of therapists, tutors, assistant teachers and friends. Also, Smith (2013) reported 

that sign language interpreters in education performed role beyond interpretation which 
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included tutoring and helping deaf students. Similarly, Santos and Lacerda (2015), 

revealed that sign language interpreters in the education setting does not only bridge 

the communication gap in the classroom for deaf students but also exchanges their 

experiences with colleagues and plan meetings with the classroom teacher. This is 

probably why Albres and Rodrigues (2018), asserted that the role of the sign language 

interpreters in education requires collaboration with the classroom teacher in inclusive 

schools. Consistent with this, Mason (2020), discovered in a study conducted in 

America that there existed collaboration between interpreting team members, 

interpreters and their clients, and between other parties involved such as special 

educators and the IEP team, when exploring the experiences of sign language 

interpreters.  

Furthermore, Clark and Scheele (2014), reported that the performance of role 

beyond interpretation by sign language interpreters in education can lead to over 

dependence of deaf students and those with hard-of-hearing on their interpreters. Also, 

Mason (2020), discovered that the role of the sign language interpreters in education is 

to enhance the accessibility of giving information to deaf students. Mason (2020), 

further revealed that the experiences of sign language interpreters in education are 

individualisation that is, making modifications and adaptations to suit the unique needs 

of each individual student who is deaf. Hauser and Hauser (2008) asserts that sign 

language interpreters are impartial or neutral, because they are a dynamic and active 

participants in the interpretation process. Resta (2013) posit that interpreters should 

build a transparent and neutral role in order to establish trust during the interpretation 

process. In the enactment of the role of sign language interpreters, there are several 

strategies that are adopted to enhance the effectiveness of their services. Mason (2020), 

revealed in a study conducted in America that sign language interpreters’ experiences 

University of Education,Winneba http://ir.uew.edu.gh



28 
 

involved production modification thus, provision of interpretation differently to deaf 

students based on their unique characteristics and providing adaptation which include 

physical adaptation by interpreters such as wearing black for deafblind student. 

According to Powell (2013), the nature of sign language interpreter’s role 

demands teaming because their work is demanding in interpreting high-level of material 

especially at the post-secondary level of education. Powell (2013), further posits that 

teaming usually involves two interpreters rotating every 15 - 20 minutes to alleviate 

both the stress on the upper body and the “brain fade” that occurs if required to interpret 

high-level material for any length of time. Lawson (2012), also noted that sign language 

interpreters in secondary schools experienced role straining. Consistent with this 

finding, Powell (2013), discovered that sign language interpreters in education working 

at the post-secondary level experience overuse syndrome in the performance of their 

role and this was due to inadequate interpreters in the school to provide opportunity to 

team up during interpreting session. Additionally, Powell (2013) noted that among the 

concerns of sign language interpreters are: unavailability of lecture materials to make 

preparation ahead of time, and lack of policies and plan guiding the role of sign 

language interpreters. Powell (2013) reported that sign language interpreters in New 

Zealand were limited for students at the post-secondary school to have access to their 

service during lectures and other social functions. 

Concerns of Sign Language Interpreters 

According to the findings reported in a study on a glimpse at the development of sign 

language interpretation in Uganda by Michael (2011), the concerns of sign language 

interpreters are grouped under a) office setting and b) educational setting. 

Office Setting 
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Lack of awareness by the community of the role, duties, rights and obligations of sign 

language interpreters. One example that was reported is that people often blame 

interpreters for the actions of their clients. Secondly, because many organisations want 

to minimise their expenses, they tend to employ only one interpreter rather than two. 

This results in the interpreters working for a longer time than is recommended 

(interpretation is effective within the first 35 minutes), particularly during meetings, 

which can be dangerous to their health and also reduces the effectiveness of the service 

delivery. Additionally, lack of professional recognition: Because sign language 

interpreting is a new profession, there is no specific definition for the job description 

for interpreters. This results in interpreters being asked to do additional tasks as 

secretaries, helpers or guides. There was also the concern of low pay. Sign language 

interpreters are not paid competitive salaries for their work. There is no set standard 

payment rate for sign language interpreters.  

According to Michael (2011), possible solutions to address these challenges 

include: sensitisation of the community about the role, duties, rights and obligations of 

sign language interpreters; establishing requirements for hiring an appropriate number 

of sign language interpreters for situations that continue for an extended time; education 

and sensitisation of managers and other professionals about sign language interpreting 

as a profession; and establishing standardised pay rates for sign language interpreters. 

On education setting, Michael (2011) identified five general concerns of sign language 

interpreters in the educational setting. The first concern is that, most lecturers are not 

aware of the special educational needs of deaf students with regard to the difficulty of 

writing and looking at the interpreter. As a result, it is a challenge for the interpreter 

when deaf students look down to write; the interpreter is expected to listen to the 

incoming information and remember it until deaf students look up.  The second concern 
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is on how interpreters keep pace with tutors/instructors who speak very fast during the 

instruction period. Some teachers or lecturers speak very fast making it difficult and 

tiresome for the interpreter to keep up with the pace of the lecture. There is also lack of 

proper or standard pay for sign language interpreters: Because most schools/institutions 

do not have proper job descriptions, and responsibilities for sign language interpreters 

and as a result the pay for interpreters does not commensurate with the work they do. 

This discourages interpreters from providing interpreting services in educational 

settings.  

 Another concern is lack of signs for some of the subjects taught: There are no 

standardised signs for many terms in science, physics, chemistry, and mathematics. 

These courses also involve calculations that are often difficult to interpret because of 

the need to understand the processes involved. Michael (2011) recommended possible 

ways to minimise these concerns. First of all, lecturers should slow their pace as they 

dictate notes to avoid over loading the sign language interpreters with incoming words. 

Secondly, instructors should use a reasonable pace as they speak so that the sign 

language interpreter will be able to keep up with the lecture. Additionally, 

schools/institutions should develop proper job descriptions; this will help with 

standardising the pay for the sign language interpreters. Finally, teaching methods and 

curriculum should be well structured to suit the individual needs of deaf student.   

Knowledge about how to use interpreters 

In inclusive tertiary classrooms, the knowledge and understanding of regular class 

teachers regarding the use of sign language interpreters play a crucial role in facilitating 

effective communication and promoting the academic success of deaf students. Sign 

language interpreters serve as intermediaries between deaf students and the 
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instructional content delivered by teachers, making it essential for teachers to possess 

adequate knowledge and skills to collaborate with interpreters effectively. 

Regular class teachers need to be aware of the roles and responsibilities of sign 

language interpreters within the classroom setting. Sign language interpreters are tasked 

with accurately conveying spoken information into sign language and vice versa, 

ensuring that deaf students have access to the same educational opportunities as their 

hearing peers (Darroch & Marshall, 1998; Marschark et al., 2005). Understanding these 

roles allows teachers to work collaboratively with interpreters to create an inclusive 

learning environment where all students can thrive. 

Teachers must also recognize the importance of clear communication with interpreters 

regarding instructional content and classroom expectations. Sharing lecture materials 

and discussing course objectives with interpreters enables them to prepare adequately 

and deliver accurate interpretations during class sessions (De Meulder et al., 2018; 

Napier, 2016; Russell, 2008). Effective communication between teachers and 

interpreters fosters mutual understanding and enhances the quality of interpretation, 

benefiting deaf students' learning experiences. 

Furthermore, regular class teachers should be knowledgeable about appropriate 

classroom arrangements and seating configurations to optimize communication access 

for deaf students. Collaborating with interpreters to determine optimal seating positions 

and ensuring unobstructed lines of sight between deaf students, interpreters, and 

instructional materials contribute to a supportive learning environment (Bontempo, 

2012; De Meulder et al., 2018; Roy and Metzger, 2014). Teachers' awareness of these 

considerations promotes inclusivity and minimizes potential barriers to 

communication. 
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In addition to facilitating communication access, regular class teachers must consider 

alternative forms of assessment to accommodate the diverse learning needs of deaf 

students. Providing options such as written assessments interpreted into sign language 

allows deaf students to demonstrate their understanding of course content effectively 

(Cheng and Rose, 2008). Teachers should collaborate with interpreters and deaf 

students to establish appropriate testing accommodations and ensure equitable 

assessment opportunities for all students. 

Moreover, teachers should actively engage in professional development opportunities 

to enhance their knowledge and skills related to working with sign language interpreters 

in inclusive tertiary classrooms. Training workshops, seminars, and continuing 

education courses offer valuable insights into effective communication strategies, 

classroom management techniques, and inclusive teaching practices (Cawthon, 2001; 

Marschark et al., 2008). By investing in professional growth, teachers can cultivate a 

supportive learning environment that promotes the academic success and well-being of 

all students, including those who are deaf or hard of hearing. It may be assumed that 

since deaf students have progressed through basic and secondary education and are now 

in higher education, assessing learning through interpreters may be easy for them 

because of their familiarities with such services (Maroney 2016; Maroney et al., 2020). 

Often in the tertiary classrooms, most deaf students are unaware of the services and 

support available to them at tertiary institutions (Oppong et al., 2017; Leeson, 2012; 

Maroney, 2016). The few deaf students who are aware, often do not know how to use 

those services (Maroney, 2016, Maroney et al. 2020). They might have heard of such 

services in the abstract, but, they do not know how such services are used in educational 

settings (Leeson, 2012; Maroney, 2016; Maroney et al. 2020). Schick and Williams 
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(2007) advocated for discussions on how deaf students use interpreters in educational 

institutions to centre on whether the students are ready 

Summary 

 In the review of related literature, areas covered are a brief history of the 

development of deaf education in Ghana, the development of Ghanaian sign language, 

tertiary education for the deaf., legislation and channels of advocacy for the deaf, ethics 

of sign language interpreting, sign language interpreters’ knowledge about their 

expected role, their roles in areas such as assessment and instructional sessions, and 

lastly, their concerns in supporting deaf students.  
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CHAPTER THREE 

RESEARCH METHODS 

Introduction 

This chapter presented the research methods for the study. The methods are 

presented under research approach, research design, study area population of the study, 

sample size, sampling procedures, data collection instrument, pilot-testing of research 

instrument, data collection procedures, trustworthiness of qualitative data, ethical 

consideration, and data processing and data analysis. 

Research Approach  

 A research paradigm is a philosophical framework or worldview that guides how 

research is conducted. It encompasses a set of beliefs, values, and assumptions about 

reality (ontology), knowledge (epistemology), and the methods used to gather and 

interpret data (methodology) (Kivunja & Kuyini, 2017). Essentially, a research 

paradigm shapes the entire research process, including the formulation of research 

questions, choice of methods, and interpretation of findings. This study adopted the 

interpretivist research paradigm. Interpretivist paradigm views reality as subjective and 

socially constructed, focusing on understanding individuals’ lived experiences through 

qualitative methods. In order to understand the roles and support SLIs paly in an 

inclusive classroom since such specific role they play is unclear or not policy bond.  

Research Approach  

A qualitative approach was adopted for this study. The reason for employing a 

qualitative approach in this study was to collect in-depth data that is rich in content to 

provide a comprehensive insight into the problem under investigation (Pilot & Beck, 

2017).  The theory underpinning qualitative approach permits data to be gathered from 

participants reality and that reality exist within the social context of people. Therefore, 
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this approach helped the researcher to gather information from the sign language 

interpreter for in-depth understanding of the actual supports they provides to deaf 

students at PCE. 

Research Design 

A case study research design was chosen to closely examine the support 

interpreters offer deaf students at the PCE in the Eastern Region of Ghana. This is 

supported by Yin (2017) that a case study design is an appropriate way to explore 

case(s) within a specific context in order to understand it. The purpose of using a case 

study research design is to produce background material for a discussion about the 

concrete problem that has been identified (Solberg Soilen & Huber, 2006), that is, the 

role of sign language interpreters in supporting deaf students. However, case study 

research has been subjected to criticisms. The most common is concerned with the lack 

of scientific rigour, robustness, and statistical generalisation (Woodside, 2010). Despite 

these criticisms, it has rigorous inductive analysis (Pilot & Beck, 2010) and analytical 

generalisation (Yin, 2014). Case study research design is often described as qualitative 

inquiry where through rigorous inductive analysis, together with the use of 

confirmatory strategies address the credibility of the conclusions. Qualitative 

researchers can arrive at insightful and inductive generalisations regarding the 

phenomenon under study (Creswell, 2014; Pilot & Beck, 2010). Furthermore, case 

study research design has some advantages and disadvantages. The disadvantages 

include: it lacks scientific rigour and generalisability (Tetnowski, 2015). The 

advantages include: it presents a holistic view of a problem since multiple sources of 

evidence are used (Queirós, Faria, & Almeida, 2017). 

Study Setting  
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The study setting was PCE, Akropong. It was formerly called Presbyterian 

Training College (PTC) established in 1848 by the Basel Evangelical Society. It is the 

first institution of higher learning in Ghana and in West Africa, it is second to Fourah 

Bay College in Siera Leone. As it went about its evangelical work, the Basel 

Evangelical Society found it prudent to establish schools to educate the indigenous 

people. This led to the establishment of the first preparatory school in Akropong, 

Akuapem in 1844 by Rev Andreas Riis. The increase in the number of pupils in the 

preparatory school resulted in higher demand for professionally trained teachers. This 

demand culminated in the establishment of a seminary in 1948 to train catechists and 

teachers to teach at the preparatory school. The main aim of PCE was to give teachers 

a sound basic education as well as attitudes and skills to live shining and exemplary 

lives. The seminary became purely teacher training college in the year 1951 (PCE, 

2023). PCE is currently the only college in Ghana that provide education to both Deaf 

and visually impaired students at the college of education level in Ghana. The College 

was the first tertiary institution in Ghana to start training students with visual 

impairment in 1934, and the Deaf or Hard of Hearing students in 1997. Through the 

effort of Mr and Mrs Fefoame, the first deaf student (Mr. Manasseh Awudi) was 

admitted in 1997. Records available indicate that the college has successfully trained 

102 students with various degrees of hearing problems as of 2022 (PCE Unit Head, 

2022). The college currently has a total population of 32 deaf students spread across all 

levels of study who rely on sign-language interpreting services for their full 

participation in school life. The college has a dedicated unit for special needs students 

and resources persons comprising of nine sign language interpreters and two braillist. 

Population 
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 The population of the study was nine (9) sign language interpreters comprising 

five males and four females. The distribution of the demongraphics of the SLIs was 

presented is Table 1. A population is a complete set of people or subjects with a 

specialised set of characteristics that a researcher intends to take a representative sample 

from (Dannels, 2018).  

Sex  Number of persons 

Males 5 

Females 4 

Total 9 

Highest Education & Qualification 

 

Bachelor’s  degree 

 

5 

Masters  4 

Total 9 

Interpreting Experience of SLIs 

5-9years 6 

10-14years 3 

Total  9 

 

Sampling Procedure 

According to Acharya et al., (2013), sampling is the process of selecting a 

representative subjects or people of a population. In support of this assertion, Daniel 

(2012) noted that census sampling is appropriate for investigating a small size of 

population where the researcher is interested in collecting data from all the members of 

the population to provide a comprehensive understanding of the problem under study. 

Census sampling was employed for the study to select the sign language 

interpreters. With census sampling, all the nine sign language interpreters were 

involved in this study.  

All the nine sign language interpreters in PCE were involved in this study because they 

met the criteria which was that, the participant should have served in the college as a 

sign language interpreter for a minimum of 5-years. Going by this criterion, all the sign 

language interpreters were included and since they were few, the researcher included 
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all to get a holistic perspective from all the subjects of study which will reflect the views 

of all the subjects under study.  

Data Collection Instrument 

The researcher developed a semi-structured interview guide for this study and a 

focus group discussion (FGD) guide for the student participants. The semi-structured 

interview allowed the researcher to probe further to collect in-depth information from 

the participants (Creswell & Creswell, 2018). The semi-structured interview guide was 

used because it gave the researcher the opportunity to modify the order of the questions 

and interview style in order to elicit detailed information from interviewees (Adams, 

2015). All the nine sign language interpreters were interviewed one-on-one. However, 

the students had theirs in a group. The semi-structured interview guide was developed 

based on the research questions raised. The guide consisted of five (5) sections. Section 

A to section E. Section A elicited information on the demographic information of the 

participants.  The demographic information were gender, age, educational qualification, 

and years of experience as a sign language interpreter. Section B elicited information 

to answer research question one. It was on sign language interpreters’ knowledge of 

their role. It had five probing questions. Section C elicited information towards 

answering research question two. It consisted of questions focusing on the support sign 

language interpreters provide to deaf students in academic activities. Section D focused 

on answering research question three. It sought to elicit information on the support sign 

language interpreters provide to deaf students who are in non-academic activities. This 

had three main probing questions. The last section (section D) sought to elicit 

information on the concerns of sign language interpreters. This had five items.  

 

Pilot-Testing of Research Instrument 
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Fraser, Fahlman, Arscott and Guillot (2018) posit that pilot-testing of research 

instruments helps researchers to adjust methodological issues of a study. The semi-

structured interview guide was pilot-tested at Akenten Appiah Menka University of 

Skill Training and Entrepreneur Development (AAM-USTED). AAM-USTED was 

used for the pilot-test because it shares similar characteristics to the population of the 

study. The characteristics are: both are an IE setting and a tertiary educational 

institution. Pilot-testing of the semi-structured interview guide helped the researcher to 

make necessary modifications and corrections of the questions on the semi-structured 

interview guide. The corrections included ambiguities, typographical errors, double 

barrel questions and unclear statements. Additionally, pilot-testing the semi-structured 

interview guide helped to polish the researcher’s interview skills. Essentially, the 

purpose of pilot-testing the instrument was to make it possible to have a trustworthy 

data collection instrument that will elicit reliable data for the study (Fraser et al., 2018).  

Data Collection Procedures 

 First, the researcher sought permission from the school authorities by sending 

an introduction letter to them. The introductory letter was issued by the Department of 

Special Education, University of Education Winneba (see appendix A). In the letter, 

participants were informed on why the information is being solicited, what purpose it 

would serve, and how they were expected to take part in the study. Consent of 

participants was also sought through informed consent form (see appendix B). The 

researcher visited PCE to meet up with the college authorities and participants and 

arrange for convenient days and time to conduct the interviews. The interviews were 

conducted one on-one face to face and in group for the deaf students. Permission was 

sought from participants to audio record the interview sessions with a mobile phone 

(Techno Spark 5) to compliment the field notes that the researcher took. On the first 
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day of the actual data collection, the researcher interviewed four participants who were 

available and free from assignment because the remaining five were engaged in an 

activity. For ethical reasons, the researcher did not force them to stop what they were 

doing instead a different day and time was scheduled for the interview. The remaining 

five sign language interpreters were interviewed the following day. Subsequent 

dialogues were made with the research participants after the interviews to solicit for 

further information, clarifications, and issues that aroused. On the third visit, the 

researcher had transcribed the data and it was ready for member checking. The 

participants were presented with the transcribed data to check if they reflect the 

intended information and if there were changes participants wished to make. Eight of 

the participants confirmed data accuracy. The remaining one participant added further 

information to the data transcribed. Each interview lasted between 30 to 45 minutes. 

The interview sessions were conducted in an office at the disability resource center of 

the college which was conducive and privacy ensured. The researcher conducted the 

interviews personally. Since all the interpreters were fluent users of English language. 

To prevent biasness, much probing questions were used as much as possible to get much 

and defying views on the second day because it is assumed that since all the interpreters 

reside and interact in the same college environment, those interviewed on the first day 

might have briefed those interviewed on the first day. After all the interviews were 

done, the researcher sent a letter of appreciation to the college authority and the 

participants.  

Trustworthiness  

Trustworthiness in qualitative study is the degree of confidence in data, 

interpretation, and methods used to ensure the quality of a study (Pilot & Beck, 2017). 
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The study ensured trustworthiness based on the four criteria proposed by Lincoln and 

Guba (1986). These are; confirmability, transferability, dependability, and credibility.  

Confirmability  

Confirmability is the assurance that the results, conclusions and 

recommendations are backed by the data collected (Johnson & Christensen, 2012). In 

view of this, the researcher played back audio-recordings to the participants for them 

to make corrections and clarifications to come to an agreement that the information on 

the tape-recorded is theirs. The researcher reported findings to reflect interviewees’ 

exact information given, and not the researcher's own perspective. 

Credibility  

Credibility is how a researcher represents the true and precise reflection of what 

research participants have said (Shufutinsky, 2020). To ensure credibility of the study, 

the researcher used member checking. With the member checking, the researcher 

played the tape recordings for the participants to listen. This was used to ascertain 

whether what was recorded by the researcher matches with what the participants said 

in the interviews. (Johnson & Christensen, 2012). 

Transferability  

Transferability refers to the extent to which findings of a study can be applicable 

to other settings (Guba & Lilncon, 1989). Simply, transferability is concerned with how 

readers will extend the results to their own situations. To ensure transferability, the 

researcher gave a thick and detailed description of the study area, participants 

characteristics and other necessary information which are very important to enable 

readers to decide if the study findings can be transferred to different settings. Also, the 

researcher gathered, interpreted, and reported the findings in a way that will facilitate 
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readers’ understanding in order to evaluate the applicability of the findings to other 

settings.  

Dependability  

Dependability refers to the consistency of data over time (Ngunyulu, 2012). In 

order to ensure dependability, the researcher gave the findings and interpretations of 

the data to an expert in the field of the study who is familiar with the research area (that 

is, the supervisor) to examine its applicability. Comments, suggestions, critiques that 

were made by the supervisor were effected accordingly.  

Ethical Considerations 

Ethical consideration pertains to anonymity, confidentiality, informed consent 

and the opportunity available for research participants to withdraw where they are no 

longer interested in continuing with the study (Rani & Sharma, 2012). The current study 

considered a number of ethical issues. First, an introductory letter was sent to the 

principal of the college to inform them of my interest to use their college for my study 

and to seek their approval. Additionally, an informed consent letter was given to 

participants to sign to indicate their agreement to take part in the study (see appendix 

B). Participants were assured of confidentiality and anonymity. With confidentiality, 

participants were assured that any information they gave would not be shared with any 

third party. With anonymity, participants were instructed not to disclose their names 

when answering any of the questions. This was to ensure that their individual identities 

were not made public. No one would be able to identify them individually. Furthermore, 

participants’ were made aware that their participation in the study was voluntary. 

Participants had the right to withdraw from the study at any point in time without any 

penalty. Before the interviews and observations began, participants’ consent were 

sought to audio-record the interview sessions with a smart phone (techno spark 
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5device). Participants were not forced to respond to any question in the interview. They 

had the right not to respond to questions they felt uncomfortable with. After the 

collection of the data, the researcher sent a letter of appreciation to the school to show 

sincere gratitude to the school authorities for their support and the research participants 

for taking part in the study.  

Data Analysis procedure 

The interview data were analysed with thematic analysis employing 

triangulation. Braun et al.’s (2018) thematic analysis was adopted to analyse the data. 

The thematic analysis was in six phases. They are presented as follows: 

Phase 1: Familiarising with the Data: In phase 1, the interview data were gathered 

and transcribed manually. After that, the researcher familiarised herself with the 

transcribed data by re-reading and listening to the audio recordings of the interviews. 

The purpose of this exercise was to have a general idea of the meaning and direction of 

the data.  

Phase 2: Generating Initial Codes: In phase 2, the researcher applied codes to the data 

extracted and highlighted similar ideas in the interview data to generate the themes. 

Also, the researcher identified the units of analysis that contain important information 

related to the research questions.  

Phase 3: Searching for Themes: In phase 3, the researcher sorted the different codes 

into potential themes, and collated all the relevant coded data extracts within the 

themes. Content of the interview data that did not relate to the research questions were 

collapsed.  

Phase 4: Reviewing Themes: In phase 4, the researcher reviewed the themes that were 

generated from the interview data. Themes that appeared similar were merged and those 

that were different were separated.  
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Phase 5: Defining and Naming Themes: the researcher gave concise and precise 

names to the themes that emerged to reflect the content of the analysis under the themes. 

The themes were given clear and concise names to represent the central idea of the data.   

Phase 6: Producing the Report: all the ideas collected were organised under the 

thematic areas and were reported. In the report, the researcher added enough verbatim 

responses from the participants to reflect the interpretations of the data.  

Table 1: Themes generated from the responses 

Research question Themes Generated No. of SLIs 

RQ1 Schedules for playing their role 8 

Knowledge in playing their role 9 

Knowledge of expected role 9 

RQ2 Support during instructional sessions 9 

Support during examination 8 

Support in assignments and tutorials  7 

Support during educational field trips 6 

Collaboration with regular education 

teachers 

9 

RQ3 Support during ceremonial events  7 

Support during sports and games 5 

Support during religious activities 6 

Training and collaborating with hearing 

students 

4 

RQ4 Lack of assistive technologies 9 

Negative attitude of regular education 

teachers 

5 
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Inadequate availability of sign language 

interpreters 

6 

Inadequate training programmes  5 

 

 

 

 

 

 

 

 

CHAPTER FOUR 

RESULTS 

Introduction  

This chapter presents the results of the study. The chapter presents the 

transcriptions of data generated from the interviews conducted. The analysis reflected 

on the themes that emerged from the responses. The data was coded and subjected to 

thematic analyses and consequently, the themes have been used in the analysis of the 

main research questions. In all the analysis, participants’ verbatim responses were 

presented to maintain the originality of the findings. 

Demographic Information of Participants  
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In this study, demographic information of the research participants were 

considered. They were classified under sex, age, educational qualification and years of 

experience as a sign language interpreter. Table 1. Indicates the demographic 

information of participants. 

Table 1: Demographic Information of Participants 

Item Frequency 

Sex 

Male 

Female 

 

5 

4 

Age 

30-34 

35-39 

40-45 

 

4 

3 

2 

Educational qualification 

Bachelor's degree 

Master’s degree 

 

5 

4 

Years of experience 

5-9 

10-14 

 

6 

3 

A total of 9 research participants comprising 5 males and 4 females were 

involved in the study. The age range of 4 of the participants was 30-34, 3 of them were 

35-39 and 2 of them were 40-45. Five of the participants had a Bachelor's degree and 4 

of them had a Master’s degree. Regarding the years of experience as a sign language 

interpreter, 6 of the participants had 5-9 years and 3 of them had 10-14 years.  

Results of the Study 

1. Research Question One: What are the views of sign language interpreters 

regarding their knowledge and ability to support Deaf students?  

 

This research question was intended to find out the knowledge of participants 

about their role in supporting deaf students in PCE. The responses constituted their 

schedules for playing their roles, level of knowledge in playing their role and 
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knowledge of their expected role in an inclusive education setting. Three themes 

emerged from their responses to this research question and are presented in Table 2. 

Table 2: Themes for Research Question One: Knowledge of sign language interrepters 

about their roles in supporting deaf students 

Themes Number of responses 

Schedules for playing their role 3 

Knowledge in playing their role 9 

Knowledge of expected role 9 

Schedules for playing their role 

During the interviews, participants talked about their schedule for performing 

their role. 6 out of the 9 of those interviewed reported that they did not have a specific 

slot where they were given a specific course or class to perform their duties. They 

further narrated that they were stationed in the lecture halls from the time lecture begins 

and to the time lecture ends. According to them,, they stayed on duty from 7 o’clock in 

the morning to 5 o’clock in the evening from Monday to Friday. Their descriptions 

suggested that they perform their role for a total of 9 hours every day with 1-hour break 

for breakfast and another 1-hour break for lunch. To buttress this assertion, the 

following responses depicts the above assession: 

‘Almost every day is a busy day as an interpreter because we do not 

have a slot. We are stationed in the lecture hall as much as lecturers 

come in, you have to be there. So almost every day is a busy day starting 

from 7 o’clock in the morning to 5 o’clock in the evening. We use 10 

hours a day so that’s 50 hours a week. So it’s not easy at all’ ( 

Participant 5).  

Participant 2 added that: 
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‘Ooh actually, it begins on Monday to Friday. When we report to school, 

we go to the lecture halls. At times, the tutors call us to come to the 

lecture halls especially when there is a change of venue. We report to 

the lecture halls by 7AM and close at 5PM. We have an hour interval 

break but the truth is that we don’t even go on break because as soon as 

the tutor leaves the class, another tutor comes. So we have to be there’. 

Participant 4 enumerated that: 

‘Well, I will say that we come to school around 7 o'clock in the morning 

and end at 7 o’clock in the evening. We do this on all the days of the 

week. So you can imagine the workload. We have to be at the lecture 

halls and the resource centre so that they deaf students can reach us if 

they need any assistant’. 

 Based on the verbatim responses , it can be concluded that they were fully 

engaged throughout the week. They had to be in the lecture halls and the resource centre 

to assist deaf students from 7o’clock in the morning to 5 o’clock in the evening on 

Monday to Friday. 

Knowledge in playing their role 

The response given by 5 out of the 9 participants suggested that they were 

knowledgeable in playing their roles. According to them, they are to be in the lecture 

halls to interpret lessons delivered by the regular education teachers to deaf students. 

They added that they interpreted sign language by deaf students to hearing students, 

teachers and school authorities. The sign language interpreters further indicated that 

they interpreted for deaf students at morning devotions, matriculation, religious 

activities, and sport and games. In support of this assertion, examples of verbatim 

responses are presented below: 
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‘Well, as an interpreter, we are here to interpret for the deaf students in 

class, morning devotions, matriculation and all that. We also prepare 

for class and make sure we get to the lecture hall on time. I can also say 

that we play the role of a mediator between those who can hear and the 

deaf students’ (Participant 4).   

Participant 1 had this to say: 

‘We don’t only interpret what the teacher says in the class. We also 

interpret what the deaf students also say in class. We do that so that 

each and everyone in the class will benefit. Sometimes, we don’t 

interpret what the teacher says especially if it will create problems for 

the deaf students’. 

Participant 7 added that:  

‘You see, the truth is that we are actually here because of the deaf 

students. We are to interpret for them and also assist them. For example, 

we accompany them to the administration if they want to go and make 

enquiries. Personally, I go to them and ask them if they need any help. I 

always make sure I am at the resource centre or the lecture rooms so 

that they can come to me for support’. 

It can be inferred from the sign language interpreters’ narratives that they were 

knowledgeable in playing their roles in PCE. They interpreted for deaf students in 

morning devotions, matriculation, instructional sessions, religious activities, sports and 

games among others. 

Knowledge of expected role 
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The participants responded to questions to determine their knowledge of their 

expected roles in an inclusive setting. The narratives given by all the 9 participants 

suggested that they had limited knowledge of their expected role. They reported that 

they did not have any official documents that stipulated their expected role as sign 

language interpreters in an inclusive setting. Some participants reported that due to this 

situation, they did not have adequate knowledge of their expected roles although they 

provided some level of support to deaf students. To confirm this assertion, participants 

had this to say: 

‘Looking at the differences in sign language and because we don’t have 

any official document in Ghana that states what our expected roles are, 

it makes it difficult for me to say what we are actually expected to do.  

Also, I don’t actually understand what the expected roles entails. So I 

do what I think will help’ (Participant 3). 

Participant 5 added that: 

‘Well, I'm not sure of the expected roles because it wasn’t stated in my 

appointment letter but intuitively, I know that as an interpreter, I am 

expected to interpret what a tutor teaches in classroom but if I am to do 

my work, diligently I need to prepare before I go to lecture halls. So I 

prepare in advance. So for the expected roles, I am not sure’. 

Participant 1 also had this to say: 

‘I am not exactly sure of what you are talking about [expected roles]. So 

I can say that I am here in the school to interpret to the deaf students. 

Apart from that I was not given any document that tells me what I am 

expected to do but as I said, we are here because of the deaf students. 

So we are to help them’. 
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Based on the responses, it can be concluded that although participants had 

knowledge about the reason for which they were appointed, they had limited knowledge 

of their expected roles because according to them, they were not given any document 

that stipulated such.  

Research Question Two: How do sign language interpreters support deaf students in 

academic activities? 

 The purpose of this research question was to describe how sign language 

interpreters support deaf students in academic activities in PCE. The participants gave 

an account of how they supported deaf students during instructional sessions, during 

examinations, working on assignments, tutorials, educational field trips and 

collaborating with regular education teachers. They also talked about how they 

collaborated with the regular education teachers to meet the academic needs of deaf 

students. Their responses to this research question constituted five themes. This is 

presented in Table 3. 

Table 3: Emerged Themes in Research Question Two 

Themes Number of participants 

Support during instructional sessions 9 

Support during examination 8 

Support in assignments and tutorials  7 

Support during educational field trips 6 

Collaboration with regular education 

teachers 

9 

Support during instructional sessions  
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The narratives suggested that they supported deaf students during instructional 

sessions. The responses of all the 9 participants indicated that they interpreted lessons 

regular education teachers delivered in the lecture halls. According to them, they 

prepared for the lessons in order to interpret to the understanding of deaf students. They 

indicated that they either stood or sat where all deaf students in the lecture hall can see 

their upper body and their faces. They further added that they stood in front of the class 

and on a platform where all students in the hall could see them during school gatherings 

and other occasions. In support of this information, the following are verbatim 

responses supportsthe asserstion: 

‘Actually, we are to interpret for them [deaf students] when the teachers 

are teaching. So we are always in the lecture halls. I position myself 

away from the board where all the students can see me. If they [deaf 

students] respond to questions or want to ask questions in class, we 

interpret for them and for the students who can hear’ (Participant 7).  

Participant 1 enumerated that: 

‘Well, the reason why we were brought here is to interpret for deaf 

students. So in class for example, as the teacher teaches, we also 

interpret… We stand on a high platform so that they [deaf students] can 

see our face and our upper body when interpreting to them. We also 

interpret what the hearing students say in class and vice versa’.  

Participant 3 added that:  

‘We are here because of the deaf students. So especially when the tutors 

are delivering their lessons, we are always in the classroom to interpret 

what is going on in the classroom. We actually interpret in a way they 
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understand. At times, there are certain things we don’t interpret 

especially if it will make the deaf students unhappy’.  

It is evident from the responses that they supported deaf students during 

instructional sessions. The support was in the form of interpreting lessons being 

delivered by the regular education teachers. Sign language interpreters were adequately 

prepared for lessons and interpreted to the understanding of deaf students.  

Support during examination 

The participants indicated that they provided deaf students with support during 

examinations. The narratives of 8 out of the 9 participants interviewed suggested that 

they gave deaf students extra time during examinations. The descriptions given by the 

sign language interpreters suggested that deaf students were given 50% of the 

examination time as an extra time allowance to enable them answer the examination 

questions in their capacity. Additionally, they explained instructions on the examination 

paper that appeared complex to the understanding of deaf students. To buttress this 

information, the following verbatim responses are presented:  

‘Yeah, in examinations, they are given 50% of the examination time as 

their extra time. Those who do not complete it are allowed to stay and 

complete it. We are also allowed to explain the guidelines of the 

examinations so that they will understand. We stay with them throughout 

the examination period’ (Participant 5).  

Participant 3 enumerated that: 

‘You see, the deaf students have problems in reading and understanding 

the examination questions. So what we do is that we give them additional 

time to what they have been given. So let’s say if it's a 1 hour 30 minutes 
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paper, we add another 45 minutes for them so that they can finish. We 

also walk through to ensure that they understand the instructions’. 

Participant 2 also stated that: 

‘Oh yes, anytime we write exams we give them additional time. 

Normally, we give them like half of the main duration of the exams. If 

we let them use the same time like the students who can hear, it won’t 

favour them. We don’t answer for them but we explain to them certain 

things they don’t understand’.   

A critical analysis of the responses confirmed that deaf students were given 

support during their examinations. The supports were in the form of extra time 

allowance and clarification of instructions and concepts on the examination paper.  

Support in assignments and tutorials  

Participants gave their perspectives on the support they gave to deaf students in 

completing assignments and organisation of tutorials. The narratives given by 8 out of 

the 9 participants interviewed suggested that they explained to deaf students the 

instructions of assignment and suggested sources they can access information from 

such as books and the internet. Additionally, they stated that they organised tutorials 

for deaf students to further discuss lessons taught by the regular education teachers. In 

connection to this assertion, verbatim responses given by some participants are 

presented: 

‘‘As for the support we give them in terms of assignment, I will say that 

we interpret the instructions of the assignment and give them the sources 

they can access information. Aside from that we sometimes go over with 

the students what the tutor had taught after the class’’ (Participant 9).  
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‘Oh we do assist them with their assignment but honestly we don’t do it 

for them because if I am the one going to search the answers to the 

questions for them, then I will be doing them more harm than good. But 

when they finish their assignment, they show it to me to go through for 

them before submitting’ (Participant 5).  

‘We let them know how they are to do the assignment and some sources 

they can get information like from the internet. We don’t gather 

information for them. We expect them to read books on their own and 

go online to search for information’ (Participant 4).  

It can be inferred from the narratives given by the participantsthat they provided 

some level of support to deaf students in completing their assignment. They further 

indicated they urged deaf students to do their assignment independently. 

Support during educational field trips 

Educational field trips are important in education because students get the 

opportunity to experience concepts taught in the classroom in real life or context. 6 out 

of the 9 participants interviewed reported that they supported deaf students during 

educational field trips. According to them, although they did not usually go on 

educational field trips, the few they went, they supported the deaf students in the form 

of explaining concepts to them while on the journey. They further reported that they 

interpreted the verbal communication of the tour guards to the deaf students and vice 

versa. This was to enable deaf students to actively participate and equally benefit from 

the trip. To buttress this assertion, some participants said that: 

‘Educational field trip, yes. I personally move with the deaf students. It's 

an educational trip so along the trip, they will be asking questions and 

I will interpret them. When we get there and the guards over there are 
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explaining things to the students, we interpret for those who are deaf’ 

(Participant 5). 

‘Well, as for the field trip, we don’t normally go because it needs a lot 

of planning. But the few we went to, the interpreters went with the 

hearing students, deaf students and the tutors. Along the way, we explain 

some things to the deaf students’ (Participant 7).  

Participant 2 added that: 

‘As far as I know, it's been a long time since we went on an educational 

field trip but I remember that the last time we went, some of us [sign 

language interpreters] went with them. When we got to the destination, 

we mediated between the person who guided us in the tour and all the 

students’.  

Based on the responses of the sign language interpreters interviewed, it can be 

concluded that they provided deaf students with support during educational field trips 

although they did not embark on many.  

Collaboration with regular education teachers  

Collaboration in inclusive settings cannot be overemphasised. As such, the 

participants were asked questions to find out how they collaborated with the regular 

education teachers. The responses given by 5 out of the 9 participants interviewed 

indicated that they collaborated with some of the regular education teachers. According 

to them, they asked the regular education teachers about the topics they will be teaching 

in order to prepare for the lessons and they gave reasons for that. They said that having 

knowledge about the topics helped them to adequately prepare on how to interpret 

certain concepts they were not familiar with to the benefit of deaf students. They added 
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that they requested for the lecture notes of the regular education teachers. To buttress 

this information, this was what some participants said: 

‘You see, normally what we do is that we see the teachers and find out 

from them the topics they will be teaching. So when they tell us, we also 

go home and prepare. There are certain concepts that we have to find 

the best way to interpret so that the deaf students will understand’ 

(Participant 6).  

‘The tutors cannot do the work without us so we go to them to take the 

lessons. I read over the lesson and prepare myself for the class. Even 

sometimes, we ask them to give us their course materials so that we can 

be familiar with the topics they will be teaching in class’ (Participant 

4). 

‘If we don’t get the teachers notes, we can’t prepare for the class. We 

will even end up interpreting in a way that will confuse the deaf students 

more. I personally ask them to give me their topics for like a week so 

that I can learn them ahead. At times I ask them to give me the books 

they use to teach’ (Participant 2). 

It can therefore be concluded from the statements of the resondents that they 

collaborated with some regular education teachers to support deaf students. They 

requested for the regular education teachers' course materials and topics to adequately 

prepare for the lessons.  

Research Question Three: How do sign language interpreters support deaf students in 

non-academic activities? 
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This research question was envisioned to determine how participants support 

deaf students in non-academic activities in PCE. Participants narrated how they 

supported deaf students in gatherings and activities such as ceremonial events, sports 

and games, matriculation and religious activities. They also gave their perspectives on 

training they gave to some hearing students and how they collaborated with them to 

meet the non-academic needs of deaf students. Four themes emerged from their 

responses to this research question and can be seen in Table 4. 

Table 4: Emerged Themes in Research Question Three 

Themes Number of participants 

Support during ceremonial events  9 

Support during sports and games 5 

Support during religious activities 6 

Training and collaborating with hearing 

students 

4 

Support during ceremonial occasions  

During the interviews, the participants gave their perspective on how they 

supported deaf students in non-academic activities. The narratives of the participants 

indicated that they supported deaf students during morning devotions, orientations, 

graduation and matriculation. The descriptions of all the 9 participants interviewed 

suggested that they were available in the aforementioned gatherings and events to 

interpret information that is orally presented by speakers to deaf students. They further 

stated that in the aforementioned gatherings, deaf students were encouraged to occupy 

the front seats in order to maintain eye contact and see the upper body of the sign 
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language interpreters while interpreting. In connection to this assertion, the following 

are verbatim responses of some the participants: 

‘Assuming we are having an orientation, we are always around to 

interpret. So it’s not only in the classroom. Even when we are having 

general gatherings like devotion we interpret whatever the speaker says 

so that deaf students can understand and also give their response if they 

have any’ (Participant 2).  

‘Well, aside from interpreting in the lecture halls, we interpret on all 

occasions. In morning devotion, matriculation and let's say graduation 

ceremonies, we still interpret whatever the one speaking at the occasion 

says. So it’s not only in the lecture halls’ (Participant 5).  

Participant 4 enumerated that: 

‘As far as I am concerned, we don’t only interpret in the class. In all 

events, especially if the deaf students are present, we are always there 

to interpret. Even when we forget to be there, they ask someone to come 

and call us in the resource centre’.  

It can be inferred from the responses presented that sign language interpreters 

supported deaf students in the form of interpreting verbal communications in 

ceremonial events such as orientation, morning devotions, matriculation and 

graduation.  

Support during sports and games 

The participation in sports and games in an inclusive setting is essential because 

it provides an avenue for hearing students and deaf students to mingle and establish 

friendship hence, improving social skills. As such, the participants were asked 
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questions to find out the kind of support they gave to deaf students in games and 

sporting activities. The narratives of 5 out of the 9 participants interviewed suggested 

that they encouraged all deaf students partaking in the sporting activities and they 

interpreted verbal instructions from the sports teachers/instructors to them. The 

participants further reported that they recommended to the organisers of sporting events 

to include coloured flags, cards and handkerchiefs in addition to the whistle during the 

sporting events. In support of this, verbatim response of some of the sign language 

interpreters interviewed are presented: 

‘We encouraged all the deaf students who are taking part in the events. 

We also advise those who organise the sporting activities on how to 

support the students. We tell them that they should add flags, cards, or 

handkerchiefs with colours in addition to the whistles because the 

students cannot hear’ (Participant 7).  

‘During sports activities, yes. When there is a student who is deaf 

participating in any of the sports activities, we advise and encourage 

him or her. If the sports teachers also have some information to give to 

them, we interpret for them’ (Participant 4).  

‘When it is time for games, what we the interpreters normally do is we 

cheer the deaf students up. We let them know that they have potential so 

they should give their best in the competition. I think the encouragement 

we give them really help them to give their best’ (Participant 6).  

It is therefore evident from the sign language interpreters’ responses that they 

supported deaf students during sports activities. The support was in the form of advice, 
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encouragement, suggestions to sports organisers and interpreting information delivered 

by sports teachers.  

Support during religious activities 

Deaf students had their religious denominations. As such, in church and mosque 

activities, participants reported that they supported them. 6 out of the 9 participants 

interviewed said that they interpreted to deaf students what the preacher says and the 

Bible or Quran that was read by the hearing students. They further stated that they 

allowed deaf students to read the Bible or Quran and they voiced out to the hearing 

students. To buttress this information, the following are verbatim responses given: 

‘When they are having worship for instance, we go there to interpret for 

the deaf students. As I was saying, when the speaker is sharing the word 

of God, we interpret. Sometimes the deaf students are allowed to read 

the Bible and then we interpret for the hearing students’ (Participant 

3). 

Participant 5 added that: 

‘Some of the deaf students are Muslims so among us the interpreters 

who are Muslims like myself, we go to the mosque with them. Oh yes, we 

interpret what the Imam says to the deaf students although they are not 

many’. 

Participant 1 also said: 

‘When the hearing students are reading the Bible, we interpret to their 

colleagues who are deaf. At times, when they are having SU [Spiritual 

Union] meetings like church and all of that we go there to interpret so 

it’s not only the classroom as I said’. 
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From the verbatim responses of the participants interviewed, it can be inferred 

that they supported deaf students in their religious activities such as church and 

mosques meetings. They interpreted Bible and Quran readings and presentations by the 

preachers.  

This was corroborated in the students interview when they indicated that they often 

receive interpreting service during social gatherings. According to them, with the 

interpreters service, they would be left out from taking part. They indicated 

During social gathering such as church serviceson Sunday and morning 

devotion, the sign language interpreters are often there to make sure we also 

receive equal information from the service leaders just as the hearing stuents 

receive (FGD participants) 

Another member indicated that the sign language interpreters often support them during 

sporting activities. That moves them feel part of the college community. 

The SLIs are doing well during sporting activities. They are always available to 

make sure we receive the needed instructions and also take part in the activities 

that the student body is undertaking 

Training and collaborating with hearing students 

Since it practically appeared impossible for sign language interpreters to be with 

deaf students wherever they go in the school, it was imperative to train and collaborate 

with some hearing students to provide assistance to their colleagues who are deaf. The 

narratives given by 4 out of the 9 participants interviewed suggested that they trained 

some hearing students on the sign language to be able to support their colleagues who 

are deaf in their dormitories, dining, private and prep time. They also reported that since 

they cannot be with the deaf students all the time, they equipped some selected hearing 

students with the skills and knowledge to be able to interpret to their colleagues who 
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are deaf in group discussion and access to information. In line with this assertion, some 

sign language interpreters said that: 

‘Initially, we use to go to their dormitories and dining hall to interpret 

but with time, we have trained some selected hearing students to assist 

them in group discussions and in their dormitories because we cannot 

be with them [deaf students] all the time’ (Participant 3).  

‘We cannot always be around because we have our personal things to 

do so we have selected some hearing students and we have given them 

some training. Even some of the hearing students know sign language 

so we have asked them to support their friends who are deaf’ 

(Participant 1).  

‘Well, I will say that yes, we involve the students who can sign. What we 

do is that we advise them to help their deaf friends. I think it also helps 

the other hearing students support those who are deaf’ (Participant 5).  

Based on the comments advanced by the participants, it can be concluded that 

they taught some hearing students sign language to be able them support their 

colleagues who are deaf in their private and prep time, in their dormitories and in 

resolving misunderstandings with other hearing students.  

The student participants also added that they often partake in sign language classes 

which are organized by the SLIs to train other hearing students who will be able to 

support the deaf facilitate communication at the hostel level and also at places where 

the interpreters are not available. 
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SLIs in this school have been teaching sign language to hearing students. These 

students in-turn assist us in our rooms and other areas where the SLIs are not 

around (FGD participant 2) 

 

Research Question Four: What are the concerns of sign language interpreters in 

supporting deaf students? 

The purpose of this research question was to find out the concerns of sign 

language interpreters in PCE. The concerns raised by the participants included the lack 

of available of assistive technologies, negative attitude of regular education teachers, 

inadequate availability of sign language interpreters and inadequate training 

programmes. Four themes were deduced from their responses. They are presented in 

the table 5 below;  

Table 5: Themes on concerns of sign language interpreters 

Themes No. participants 

Lack of assistive technologies 9 

Negative attitude of regular education 

teachers 

5 

Inadequate availability of sign language 

interpreters 

6 

Inadequate training programmes  5 

 

Lack of assistive technologies  
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Literature points to the significance of the use of assistive technologies in an 

inclusive setting by students with disabilities and impairment. The participants were 

asked questions to find out whether or not there were available and functioning assistive 

technologies in PCE. All the 9 participants reported that deaf students did not have 

adequate assistive technologies such as sign language recognition and learning 

applications, telecommunication systems, speech to text applications, assistive listening 

devices, visual aids and video alert systems. According to them, the only assistive 

device deaf students had was their personal mobile phones. They further indicated that 

inadequate assistive technologies in the school made it difficult for deaf students to be 

independent because they had to rely on sign language interpreters and their hearing 

colleagues for information. In support of this assertion, the participants had this to say: 

‘Well, as far as I know, we don’t have enough visual aids and audio 

systems in the school. Because they are not available, the deaf students 

have to rely on their friends who can hear... They use their personal 

phones to assist themselves’ (Participant 9).  

Participant 4 added that: 

‘The deaf students use their own mobile phones to access information. 

Apart from that I have not seen anything like telecommunication systems 

or learning application here in the college. You see because of that the 

student [deaf students] suffer a lot'.  

Participant 7 also indicated that: 

‘The deaf students are allowed to use their phones to translate what the 

tutor says in class. That’s what I know but here in the college, they don’t 

have assistive technologies that really support the deaf students’.  
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It can therefore be concluded from the responses above that there were 

inadequate assistive technologies for deaf students in PCE. The only assistive device 

was students' personal mobile phones.  

Negative attitude of regular education teachers 

Positive attitude of professionals in an inclusive setting cannot be 

overemphasised. The researcher asked the participants about the attitude of the regular 

education teachers in PCE towards sign language interpreters. The responses of 5 out 

of the 9 participants interviewed indicated that majority of the regular education 

teachers had a negative attitude towards them and did not show enough commitment to 

collaborate with them to support deaf students.  Participants further enumerated that the 

regular education teachers were hesitant in giving out their lecture notes to prepare for 

lessons. Again, they were not recognised by the majority of the regular education 

teachers as professionals instead they perceived them as individuals who are in the 

college solely for deaf students and assistants to them. One participant  said that in some 

instances, the regular education teachers used derogatory remarks which were 

insensitive to the deaf culture therefore leading to bias. To buttress this assertion, some 

responses include: 

‘Honestly, some of the tutors here are very difficult to work with. At 

times when you ask them to give you their lecture notes so that you can 

also go through before the class, they don’t want to give it out’ 

(Participant 1).  

‘You know something, the teachers [regular education teachers] see us 

as the deaf students because we are always with them. They don’t 

recognise us in the school as their colleagues, meanwhile we are all 

graduates from the university’ (Participant 5).  
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‘I don’t know whether they [regular education teachers] see us as deaf 

people. The way some of them behave toward us is not fair. Sometimes 

the things they [regular education teachers] say is discriminatory against 

the deaf students and even us [sign language interpreters]’ (Participant 

3).  

Based on the responses advanced by participants, it can be concluded that the 

regular education teachers had a negative attitude towards them and the deaf students. 

The majority of the regular education teachers were reluctant to collaborate with the 

sign language interpreters in PCE.  

Inadequate sign language interpreters 

Further concerns were raised by the participants interviewed as far as 

availability of sign language interpreters is concerned. The narratives given by 6 out of 

the 9 participants interviewed suggested that they did not have enough sign language 

interpreters in the college. According to them, in some situations, they had to sacrifice 

their break and time with their family to support deaf students in the school. They 

further stated that they felt tired and exhausted because they had to be in the lecture 

halls on 7 o’clock in the morning to 5 o’clock in the evening to interpret from Monday 

to Friday. They also enumerated that because they were not enough in the school, it 

increased their workload hence leading to fatigue. Verbatim responses indicates;  

‘My Dear, can you imagine this whole school, we have only seven 

interpreters? It’s very tough for us. Sometimes I will be in the house 

during the weekend taking some rest and spending some time with my 

family and I will be called to come to the school to interpret’ 

(Participant 1).  

Participant 4 had this to say: 
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‘By the time we get to our homes, we are very exhausted. So I think we 

need more interpreters so that our workload will reduce. If we have 

enough interpreters, we can swap within the day. Like you do 3 hours 

then another person comes to continue’. 

Participant 2 added that: 

‘We spend so much time interpreting in the lecture halls. We do it from 

7 o’clock AM to 5 o’clock PM from Monday to Friday. By the time I get 

home, I feel very tired and restless. If we have enough interpreters, we 

can share among ourselves so that some can go on break and rest small’. 

The responses above indicated that there was inadequate availability of sign 

language interpreters in PCE to support deaf students. The consequence of this was an 

increase in workload which led to fatigue on the part of the sign language interpreters. 

The interviews also revealed that the number of sign language interpreters currently 

working in the school were not adequate. One sign language interpreter is assigned to 

a full class. This makes them work throughout the day and further making them 

exhausted. They are unable to take notes for the deaf and also, due to the fact that they 

are often exhausted, they sometimes do not have time to attend to them at te resource 

room.  

The college only have nine sign language interpreters as against the over 10 

classrooms needing interpreters. This makes them over work themselves and 

sometimes are unable to assist us at the resource room (Participant 3) 

Inadequate training programmes 

It is important for professionals in an inclusive setting to update their knowledge 

and skills. This can be done through regular training programmes such as workshops 

and seminars. The participants expressed their concerns in this regard. 5 out of the 9 
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participants interviewed reported they did not receive any continuous professional 

training on sign language and sign language interpretation since they started working 

in PCE. Although they acknowledged the importance of continuous professional 

training programmes on their work, not receiving this all important training 

programmes in the college. One participant was quick to add that it is practically 

impossible to remember everything he learnt in the university so it is prudent to receive 

periodic training to update the knowledge in sign language. In connection to this, the 

participants said: 

‘We cannot remember all the things we were taught in the university so 

I think the school has to organise training programmes for us 

interpreters. I'm saying this because ever since I came here since 2011, 

we have not had any training’ (Participant 7).  

‘Well, no. We have not had any training yet. I asked those who are here 

before me and they also said the same. I think the training is very 

necessary because we have to update ourselves and learn new things’ 

(Participant 5). 

It can be concluded from the responses presented above that sign language 

interpreters were offered adequate training programmes in PCE. This made it 

challenging for them to keep themselves updated on current trends and nuances in sign 

language and the rudiments of sign language interpreting.  
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CHAPTER FIVE 

DISCUSSION OF FINDINGS 

Introduction 

This chapter presented the discussions of the results of the study. The discussions are 

presented in line with the research questions that guided the study.  

Research Question One: Knowledge sign language interpreters have about their role 

in supporting deaf students?  

Research question one was intended to find out the knowledge sign language 

interpreters about their role in supporting deaf students at PCE. The discussions are 

presented under the themes that emerged from the analysis.  

Schedule for playing their role 

The results of this study revealed that SLIs in PCE were stationed in the lecture 

halls from the time lecture begins through to the time lecture ends. The results further 

revealed that SLIs stayed on duty from Monday to Friday, 7 o’clock in the morning to 

5 o’clock evening. Also, the SLIs indicated that they performed their role in the school 

for 10 hours a day and 50 hours a week.  

It is evident that SLIs performed their role in providing support services to the deaf 

students in accordance with the protocols established by the authorities in the college. 

However, the researcher is of the view that there could be the tendency of work overload 

which could lead to burnout and stress on the part of the SLIs for interpreting in the 

lecture halls for 10 hours continually from Monday to Friday. This assertion is 

consistent with Schwenke (2012) who revealed that emotional exhaustion and burnout 

are identified among SLIs due to factors including high number of working hours. 

University of Education,Winneba http://ir.uew.edu.gh



71 
 

Similarly, Sections 33 to 39 of the National Labour Act stipulate a maximum working 

hour of 8-hours a day or 40-hours a week and those workers have the right to a 

continuous daily rest period of not less than 12 hours between two consecutive working 

days and a weekly rest period of 48 consecutive hours in every 7 days of normal 

working hours. Meanwhile, the working hours for SLIs contradicts the National Labour 

Act. High number of working hours could lead to job dissatisfaction as highlighted in 

the findings of a study conducted in America by Humphrey (2015).  

Awareness of actual support services provided  

The results also revealed that SLIs were knowledgeable in providing support 

services to their deaf students. The results further showed that the SLIs worked for deaf 

students in academic and non-academic activities. The academic activities included 

instructional sessions, examinations, tutorials, educational field trips and assignments 

whereas the non-academic activities constituted morning devotions, matriculations, 

religious activities, and sports and games. This finding is in harmony with the World 

Association of Sign Language Interpreters (2014) which indicated that the role of SLIs 

is to interpret between people who use a signed language and a spoken language and 

provide complete and accurate information both to individuals who are deaf and hearing 

individuals at all places and times. Further, SLIs did not speak for the deaf students 

instead they remained neutral and only facilitated communication between deaf 

students and whoever is involved. This finding is consistent with Hauser (2008) and 

Ladd (2003) who asserted that a good sign language interpreter is the one who remains 

neutral in his or her role between two parties. From the researcher’s perspective, 

although SLIsmay be tempted in some situations to speak for deaf students, that should 

not be encouraged because deaf students can handle their own affairs. This would help 

them to be self-reliant when they complete school. Although the SLIs maybe 
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overloaded with work in the school, the researcher is of the opinion that their knowledge 

in providing support services is significant in the education of deaf students in an 

inclusive setting.  

 

Knowledge of expected role 

The results of this study revealed that SLIs had limited knowledge of their 

expected role. Although the SLIs reported they were in the school to interpret to deaf 

students to enable their participation in academic and non-academic activities, they 

were not given any official documentation that stipulated their expected role as sign 

language interpreters. Some SLIs reported that due to this situation, they did not have 

adequate knowledge of their expected role. This assertion by them corroborates with 

Oppong, Fobi and Fobi (2016) who averred that there seem to be no available official 

documentation outlining their role in an inclusive setting. Comments from some 

authorities suggested that SLIs should have knowledge of their expected role based on 

the training they have received in the universities (Amoako, 2019; Stone, 2017). 

However, the researcher holds the view that an official document detailing their specific 

role in an inclusive setting cannot be overemphasised. Although foreign literature 

seems to suggest the role of SLIs (Association of Visual Language Interpreters in 

Canada, 1992), the researcher is of the opinion that this may not be entirely applicable 

in the Ghanaian context due differences in educational system, economic structure, 

culture, availability of material and human resources. The unavailability of official 

document detailing the role of SLIs could lead to role confusion, conflict with the 

regular education teachers and poor academic performance of deaf students. This 

assertion is consistent with Roberson, Russell and Shaw (2011), Powell (2013) and 

Antia and Kreimeyer (2001) who reported that role uncertainty and confusion are the 
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primary issues observed among SLIs working in the education setting due to undefined 

roles and no definite policy document.  

How SLIs support deaf students in academic activities 

The purpose of research question two was to describe how SLIs support deaf 

students in academic activities at Presbyterian College of Education. The discussions 

are organised under the themes that emerged from the analysis.  

Support during instructional sessions 

The findings showed that SLIs in PCE interpreted lessons regular education 

teachers delivered in the lecture halls. According to the sign language interpreters, they 

prepared for the lessons in order to interpret to the understanding of deaf students. The 

SLIs gave a description of their posture when interpreting. They stood or sat on a 

platform where deaf students in the lecture hall can see their upper body and their face 

when interpreting. This finding is in agreement with the International Association of 

Conference Interpreters (2016) which recommended that when interpreting, SLIs 

should face the audience and be placed on a raised platform for visibility of the upper 

part of their body. The researcher is of the opinion that maintaining a good posture 

when interpreting to deaf students is important. This is because deaf students need to 

clearly see the movement of the hand, fingers, mouth, body posture and facial 

expression of the one interpreting to them.   

Support during examinations 

It was discovered that SLIs provided some support for deaf students during 

examination. The SLIs reported that they gave deaf students extra time allowance 

during examinations. This is due to the unique needs of students the who are deaf, they 

were given 50% of the examination time as an extra time allowance to enable them 

answer the examination questions in their capacity. This finding confirmed that of 
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Smith and Amato (2012) and Ghana’s Inclusive Education Policy which  that students 

with sensory impairments should be given additional time in examinations. 

Additionally, it was found in this study that the SLIs explained instructions of the 

examination to deaf students. This suggested that deaf students in PCE were given extra 

time allowance in examinations and were given explanation of the instructions of the 

examinations by the sign language interpreters. This finding in is line with the statement 

advanced by the Australian Disability Clearinghouse on Education and Training (2022) 

that giving students equal opportunity to demonstrate skill and knowledge calls for 

adjustment to standard exam and assessment practices. They further posited that 

assessment should aim to respect the student’s learning needs, defend academic 

integrity, and promote equity and consistency for all. Notwithstanding, existing 

literature emphasises the need for extra time allowance for students with disabilities in 

standard examinations and providing clarification of examination guidelines (Sireci, 

Scarpati, & Li, 2005; Sokal & Vermette, 2017; Zuriff, 2000). From the researcher’s 

perspective, extra time allowance gives deaf students the opportunity be assessed in a 

pace that meets their unique educational needs.  

Support in assignments and tutorials  

The results of this study revealed that SLIs organised tutorials for deaf students. 

This finding confirms that of Smith (2013) who reported that SLIs in education 

performed role beyond interpretation which included tutoring and helping deaf 

students. It was further discovered in this study that the SLIs assisted them in their 

assignments. According to the sign language interpreters, they explained to deaf 

students the instructions of assignment and suggested sources they can access 

information from such as books and the internet. This finding is consistent with the 

finding of Mason (2020) that the role of the SLIs in education is to enhance the 

University of Education,Winneba http://ir.uew.edu.gh



75 
 

accessibility of giving information to deaf students. Additionally, the participants 

indicated that they organised tutorials for deaf students to further discuss lessons taught 

by the regular education teachers.  

It is therefore evident that they provided some assistance to deaf students in completing 

their assignments and further discussed with them what has been taught by the regular 

education teachers. This assertion is in harmony with the views of Brown and Schick 

(2011) that SLIs are not just to interpret to deaf students during instructional sessions 

but are to be resourceful in all areas of their academic and non-academic needs in an 

inclusive setting. The researcher agreed with the views of Brown and Schick (2011) 

because ultimately, SLIs serve as resource persons to deaf students in an inclusive 

education setting. Therefore, they are mandated to assist deaf students in working on 

project work, assignment and provide tutorial classes to further explain concepts, 

address their difficulties in learning and facilitate peer interactions. When tutorials are 

organised for deaf students, it gives them the opportunity to ask questions they could 

not ask in the class. This will help reduce marginalisation and promote inclusion in the 

college.   

Support during educational field trips 

The results of this study showed that SLIs supported deaf students during 

educational field trips although they rarely went on an educational field trip. The SLIs 

reported that although they did not usually go on educational field trips, the few they 

went, they interpreted what the tour guards said to students. It can be said that the 

support SLIs gave to deaf students during educational field trips enabled them to 

actively participate and equally benefit from the trip. Additionally, the researcher holds 

the view that educational field trips are essential because it gives deaf students the 

opportunity to see and feel concepts taught in class in real life. Interpreting in the 
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classroom is the typical type of they offer to student who are deaf in an inclusive setting 

as posited by the Association of Visual Language Interpreters in Canada (1992). 

However, the researcher is of the opinion that it is equally important for SLIs to support 

deaf students during educational field trips. This is perhaps why Anita and Kreimeyer 

(2001) maintained that the role of educational SLIs is often viewed as wider in scope, 

encompassing responsibilities such as clarifying instructions given by regular education 

teachers and facilitating productive and constructive discourse during educational field 

trips. 

 

Collaboration with regular education teachers  

The study revealed that SLIs collaborated with regular education teachers to support 

deaf students. This finding confirms Mason (2020) who reported in a study conducted 

in America that there existed collaboration between interpreters and other professionals 

involved in educating students with special educational needs. The findings also 

support the Communication Accommodation Theory (CAT), (Howard Giles in 1971) 

which indicates that individuals adjust to be able to work with other members in order 

to facilitate communication. According to the sign language interpreters, they asked the 

regular education teachers for their lecture notes and topics they will be teaching in 

order to adequately prepare on how to interpret certain concepts they were not familiar 

with to the benefit of deaf students in the lecture hall. This is in consistent with Albres 

and Rodrigues (2018) who stipulated that the role of the SLI in education requires 

collaboration with stakeholders including the regular classroom teacher. The researcher 

is of the view that collaboration in an inclusive education setting would help both 

regular education teachers and SLIs to better understand their different roles and areas 

of expertise, and promote greater clarity and precision in communication. This assertion 
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is in line with Ainscow (2016) and Giangreco, Suter and Doyle (2010) who posited that 

collaboration between professional in inclusive education improves understanding of 

colleagues, greater openness, honesty and mutual respect, greater professional 

satisfaction and improve staff morale. From the researcher perspective, the 

aforementioned benefits will therefore help improve the academic performance of deaf 

students at PCE.  

Research Question Three: How do SLIs support deaf students in non-academic 

activities? 

This research question was envisioned to determine how SLIs support deaf 

students in non-academic activities at PCE. The discussions are presented under the 

themes that emerged from the analysis. 

Support during ceremonial occasions  

The results showed that SLIs supported deaf students in non-academic activities 

such as morning devotions, orientations, graduation and matriculation. This finding 

confirms the study of with Anita and Kreimeyer (2001) who maintained that the role of 

SLIs encompasses non-academic activities. The participants indicated that they were 

available in the aforementioned gatherings and events to interpret information that were 

orally presented to deaf students. They further narrated that deaf student were 

encouraged to occupy the front seats in order to maintain clearly see the interpretation.  

It can be inferred SLIs provide interpretation to deaf students in ceremonial occasions 

such as orientation, matriculation and graduation. This finding is in line with the 

Communication Accommodation theory which suggested that inclusive education calls 

for all stakeholders particularly the SLIs who in this context are critical in the education 

of deaf students to bridge communication and to aid their access to information which 

will enhance their academic performance (Heil, 2014). The researcher holds the view 
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that the aforementioned non-academic activities are essential in the social development 

of student who are deaf because it help improve their interpersonal skills, improved 

their social network and build their social confidence and self-esteem. This is perhaps 

why Muzaffarova (2020) and Snoddon and Murray (2019) emphasised that educating 

persons with disabilities among persons without disabilities is geared toward reducing 

stigma in the society and preparing those with disabilities to live a socially and 

economically independent life after school.  

 

Support during sports and games 

SLIs in PCE supported deaf students in sports and games. According to the sign 

language interpreters, they advised and encouraged all students who is deaf partaking 

in the sporting activities in the school. They further indicated that they interpreted 

verbal instructions from the sports teachers to deaf students as they play football, volley 

ball, athletics among others. This finding corroborates the assertion advanced by the 

USA Deaf Sports Federation (2006) that sporting activities are critical areas for 

consideration to identify and develop the interest and non-academic potentials of deaf 

students in an inclusive setting. It was further discovered in this study that the SLIs 

advised the organisers of sporting events on how to support the deaf students. The 

recommendation from the participants included the use of varying modes such as 

coloured flags, cards and handkerchiefs to complement the whistle. Based on this, the 

researcher is of the opinion that participation in sports and games in an inclusive setting 

is essential because it makes it possible for hearing students and deaf students to mingle 

and establish friendship hence, improving social skills and self-confidence. In 

consonance with Groff, Lundberg and Zabriskie (2009) and the World Health 

Organisation (2003), participation in games and sports by deaf students does not only 
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promote peer interaction but provides an avenue for deaf students to improve their 

physical and psychological well-being. The researcher, therefore, holds the view that 

the support SLIs provide to deaf students during sporting activities gives them the 

chance to have fun and feel a sense of belongingness in PCE.  

Support during religious activities 

The spiritual needs of the deaf are not left out of the support services of the sign 

language interpreters. SLIs also serve the religious and counselling needs of the deaf 

student population through interpretation services at the religious centres. Participants 

indicated that they interpreted to the deaf students what the preacher said and the Bible 

or Quran that was read by the hearing students to the congregation and in the mosque 

respectively. They further reported allowing deaf students to read the Bible or the Quran 

and they interpreted to the hearing students.  

The researcher stipulates that freedom of worship is a fundamental human right for deaf 

students and therefore they have the right to practice any religion of their choice so long 

as it does not cause public distraction. This assertion is evident in Article 21(1((c) of 

the 1992 constitution of the Republic of Ghana which prohibits religious discrimination 

and provides for individuals' freedom to profess and practice any religion. It is from 

this backdrop that the role of SLIs in an inclusive setting becomes vital. This is because 

deaf students’ worship with hearing students at PCE to mitigate impediments to their 

choice of worship, they require the services of sign language interpreters.  

 

Training and collaborating with hearing students 

Collaboration is key to successful inclusion of deaf students in an inclusive 

setting. Participants indicated performing the role of training other hearing students sign 

language and collaborated with them to support their colleagues who are deaf in their 
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absence. This finding is consistent with Mason (2020) who revealed that apart from 

interpreting in the classroom, one of the secondary role of an educational sign language 

interpreter is to facilitate peer interaction by teaching hearing students sign language to 

assist their friends with hearing impairment and communicate with them.  Furthermore, 

since they cannot be with the students all time, they equipped these selected hearing 

students with the skills and knowledge to be able to serve their colleagues who are deaf 

in group discussions and other meetings.  

It is probably for some of these reasons why Florian (2017) argued that the heart of 

inclusion is collaboration. Humphrey (2015) supported the argument of Florian (2017) 

by positing that it is important to educate the general population about sign language as 

well as educate hearing students on sign language to prepare and help develop passion 

for the profession. From the researcher’s perspective, teaching hearing students the sign 

language would also promote appreciation and acceptance of individual differences in 

PCE.  

The concerns of SLIs in supporting deaf students 

The discussions under the research question four are organised and discuss four themes. 

Lack of assistive technologies  

Assistive technologies are key to easing the burden of educational SLIs and also 

facilitating the smooth and success of deaf students. The participants indicated that they 

did not have assistive technologies such as sign language recognition and learning 

applications, telecommunication systems, speech to text applications, assistive listening 

devices, visual aids and video alert systems. In consonance with this finding, several 

studies have revealed challenges such as inadequate assistive technologies facing 

students with hearing impairment (Lartz et al., 2008; McPherson, 2014; Sanaman & 

Kumar, 2015). According to the sign language interpreters, the only assistive device 
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deaf students had was their personal mobile phones. They further reported that 

inadequate assistive technologies in the school made it difficult for deaf students to be 

independent because they had to rely on their hearing colleagues for information.  

Based on this, the researcher posits that inadequate assistive technologies in an 

inclusive education setting can hinder socialisation with hearing students and effective 

teaching and learning for deaf students. This assertion is consistent with that of Yeager, 

Kaye, Reed and Doe (2006) who stipulated that although the services of SLIs are 

necessary, one cannot underestimate the positive impact of assistive technologies on 

individuals with disabilities. More so, Dhanjal and Singh (2019) reported in a study that 

assistive technologies such as alert systems, sign language recognition and learning 

applications, telecommunication systems and speech to text reduced the stress for 

hearing-impaired student to communicate with hearing persons. Therefore, the 

researcher is of the opinion that assistive technologies are crucial in removing barriers 

to integration and in enabling students with hearing impairment to be more productive 

and constructive in their approach to managing their affairs in an inclusive setting.  

Negative attitude of regular education teachers 

Positive attitude of professionals in an inclusive setting is important. The results 

of this study showed that the majority of the regular education teachers had a negative 

attitude toward SLIs and they did not show enough commitment to collaborate with 

them to support deaf students. The SLIs indicated that they were not recognised by the 

majority of the regular education as professionals instead they perceived them as 

individuals who are deaf.  

Additionally, the SLIs reported that the regular education teachers were hesitant to give 

them their lecture notes to prepare for class. This finding is in line with the finding of a 

study conducted in New Zealand by Powell (2013) which reported that there were 
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unavailability of lecture materials for SLIs to make preparation ahead of time. In 

support of this finding, the researcher is of the view that the unavailability of lecture 

materials to SLIs prior to lecture time can make it stressful and frustrating hence, 

hampering the education of deaf students at PCE. It is perhaps for these narratives that 

Humphrey (2015) asserted that it is important to educate the general population 

including regular education teachers about sign language to promote recognition of sign 

language interpretation as a profession. Similarly, Michael (2011) emphasised the 

education and sensitisation regular education teachers about the significance of SLIs in 

inclusion. From the researcher's perspective, SLIs need to have access to lecture notes 

and topics to help them adequately prepare for classes. 

Inadequate availability of sign language interpreters 

The results of this study showed that the SLIs in PC E were not enough given 

the population of the deaf students. This finding is consistent with Powell, Hyde and 

Punch (2013) who reported that SLIs in New Zealand were limited for students at the 

post-secondary school to have access to during lectures and social functions. Further, 

the SLIs in this study reported that in some situations, they had to sacrifice their break 

and time with their family to support deaf students in the school. They further indicated 

that they felt tired and exhausted because they had to be in the lecture halls at 7am to 

5pm from Monday to Friday. This finding is consistent with the finding of Schwenke 

(2012) that heavy workload on SLIs lead to stress, emotional burnout and exhaustion. 

The researcher stipulates that the inadequate availability of SLIs at PCE can increase 

the workload of the sign language interpreters. In support to this assertion, the SLIs in 

this study indicated that because they were not enough in the school, it increased their 

workload which lead to fatigue. This finding confirms the findings of Lawson (2012), 

Powell (2013), and Dean and Pollard (2001) that SLIs experience role overstrain and 
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overuse syndrome due to lack of sign language interpreters. The researcher is of the 

view that adequate availability of SLIs at Presbyterian College of Education would help 

them team up and rotate in performing their role as posited by Powell (2013). Powell 

(2013) maintained that two interpreters can team and rotate every 15-20 minutes to 

alleviate both the stress on the upper body and the “brain fade” that occurs in 

interpreting high-level material for any length of time. In view of this, Michael (2011) 

and McLaughlin (2010) recommended that the Ministry of Education should hire an 

appropriate number of SLIs based on the number of deaf students available. Therefore, 

the researcher holds the view that recruitment of SLIs is key to provide greater 

accessibility to deaf students at Presbyterian College of Education.  

Inadequate training programmes 

Participants indicated their concerns regarding training programmes. The 

results of this study revealed that SLIs did not receive adequate training. Existing 

literature shows the impact of training programmes on the competency of SLIs 

(Tarmey, 2007). The finding of Tarmey (2007) revealed a significant difference 

between SLIs who had received training and those who had not. During the interviews, 

the SLIs acknowledged the importance of training programmes but they did not receive 

training in PCE. The researcher is of the view that it is practically impossible for SLIs 

to remember everything they learnt in the university so it is prudent for them to receive 

periodic training to update their knowledge and skills in sign language through training 

programmes such as workshops and seminars. Consistent with this assertion, the 

findings of Napier, Skinner (2018) and McLaughlin (2010) suggested that training is 

key in expanding the professional growth of sign language interpreters. It was further 

discovered in this study that the SLIs were not happy about the lack of training 

programmes for them. This situation could lead to high level of job dissatisfaction as 
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indicated by Humphrey (2015). The researcher, therefore, holds the opinion that it 

would be of great benefit to SLIs at Presbyterian College of Education to be provided 

with periodic training programmes that will keep them up-to-date with current trends 

in sign language.  
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CHAPTER SIX 

SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS 

Introduction 

This chapter presented the summary of the study, key findings, conclusions and 

recommendations and suggestions for further research. 

Summary 

 The purpose of this study was to explore the role of SLIs in supporting deaf 

students at PCE. This study adopted a qualitative approach with a single case study 

research design. Four research questions were formulated to guide this study. Census 

sampling was used to select all the nine SLIs comprising five males and four females 

were involved in this study. A semi-structured interview guide was employed to collect 

data for this study. The semi-structured interview guide was pilot-tested on three SLIs 

at Akenten Appiah Menka University of Skill Training and Entrepreneur Development 

(AAM-USTED) before it was used for the actual data collection. Braun et al’s (2018) 

thematic analysis was adopted to analyse the data obtained for this study.  

Key Findings 

The following key findings were revealed in this study: 

1. The SLIs had some level of knowledge in playing their role in providing support 

services to the deaf students but they had limited knowledge in their expected 

role in the college.  

2. The SLIs supported deaf students during instructional sessions, examination and 

assignment. Although the SLIs supported deaf students in educational field 

trips, they were not often utilised in the field when they visited.  

3. The SLIs supported deaf students during ceremonial occasions, religious 

activities and sports and games.  
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4. The concerns SLIs raised were lack of assistive technologies, negative attitude 

of regular education teachers, inadequate availability of SLIs and inadequate 

training programmes. 

Conclusions 

The services of SLIs are critical in an inclusive setting where deaf students learn 

with hearing students in the same environment. The implication of the communications 

theory stipulates the importance of the role SLIs in ensuring a successful inclusion. 

However, the lack of policy document and undefined role of SLIs coupled with negative 

attitude of regular education teachers, inadequate assistive technologies, inadequate 

training programmes and inadequate availability of SLIs make it challenging for deaf 

students to achieve the full benefits of inclusion. These concerns need to be addressed 

so that SLIs at PCE can do their work satisfactorily in inclusive setting at the college 

level. 

Recommendations 

Based on the findings, the following recommendations were made: 

1. Since the SLIs supported deaf students in academic activities, the authorities at 

PCE should employ more SLIs to augment their number so as to reduce their 

workload 

2. The PCE should provide telecommunication systems, visual aids and video alert 

systems.  

3. The authorities at PCE should collaborate with Special Education Departments 

in universities to provide training programmes for SLIs to keep them up-to-date 

on current issues in sign language.  

4. Lastly, authorities at PCE should organise sensitisation programmes for the 

regular education teachers on working with sign language. 
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Suggestions for Further Research 

The following suggestions are offered for further research: 

1. This study was conducted in only PCE. Due to this, the findings may not be 

generalised to other settings. The researcher, therefore, suggests that further 

studies should involve other inclusive tertiary institutions in other regions of 

Ghana to increase the degree to which findings can be generalised.  

2. This study adopted only interview as the data collection instrument. This might 

not have elicited some vital information concerning the role of SLIs at PCE. 

The researcher suggests that further studies should employ observations to 

confirm the responses of SLIs in the interviews.   
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Department of Special Education  

5th February, 2022. 

Dear Sir/Madam, 

INFORMED CONSENT TO PARTICIPATE IN RESEARCH 

I am a student at the University of Education, Winneba perusing a Master of Philosophy 

Special Education. I am to conduct research in your College of Education as one of the 

requirements for the course. The focus of my research is to explore the role of sign 

language interpreters in supporting deaf students at Presbyterian  College of Education, 

Akropong Akuapem. This college was specifically selected for the study to explore the 

role of sign language interpreters. The interpreters will be interviewed. However, 

interpreters may choose to participate or not and to withdraw from the study voluntarily. 

All the information provided will solely be used for the research purposes and shall be 

treated with confidentiality.  

On your part, you are requested to decide voluntarily by answering below if you accept 

to be a participant in this research. Please your name should not be written.  

Thank you  

 

……………………………………… 

Research Participant. 
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APPENDIX C: RESEARCH INSTRUMENT 

UNIVERSITY OF EDUCATION, WINNEBA 

FACULTY OF EDUCATIONAL STUDIES 

DEPARTMENT OF SPECIAL EDUCATION 

RESEARCH TOPIC: Support Services Sign Language Interpreters provide to Deaf 

students at Presbyterian College of Education, Akropong. 

DURATION OF INTERVIEW: 35 minutes 

INTRODUCTION: Please, I want you to listen carefully and respond to the questions 

about the “ 

Support Services Sign Language Interpreters provide to Deaf students at Presbyterian  

College of Education, Akropong. 

Support Services Sign Language Interpreters provide to Deaf students at Presbyterian  

College of Education, Akropong. 

”. There is no correct or wrong response. Therefore, kindly respond to the questions 

with honesty.   

SECTION A: DEMOGRAPHIC INFORMATION  

1. What is your gender? 

2. What is your age range? 

3. What is your educational qualification? 

4. How many years of experience do you have as a professional Sign Language 

Interpreter? 

SECTION B: SLIs’ KNOWLEDGE OF THEIR ROLE 

1. What is your schedule for performing your role? 

2. What role do you perform in the school? 
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3. What roles are you expected to play as a Sign Language Interpreter? 

4. Which of the role(s) do you consider very important? 

5. Have you received any training after taking the role of a Sign Language 

Interpreter? 

a. If yes, how many times? 

b. Kindly describe the focus of the training programme(s)?  

SECTION C: ACADEMIC SUPPORT FOR DEAF STUDENTS 

1. In what ways do you support deaf students in the following: 

a. Examination 

b. Assignment 

c. Educational field trip 

d. Sports and games 

e. Private time 

2. How do you position yourself when interpreting for deaf students during 

instructional periods? 

3. How often do you interpret verbal instructions from the regular education 

teacher to deaf students? 

4. Apart from interpreting in the instructional sessions, what other support do you 

provide to the deaf students?  

5. How do you collaborate with other teachers to meet the needs academic needs 

of deaf students? 

SECTION D: NON-ACADEMIC SUPPORT FOR DEAF STUDENTS 

1. What role do you play in terms of the following: 

a. Ceremonial Occasions (matriculation, orientation and graduation) 

b. Sports and games 
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c. Devotions  

d. Dinning 

e. Church and mosque activities  

f. Private time 

2. How do you collaborate with other teachers or individuals to meet the non-

academic needs of deaf students? 

3. Apart from interpreting during instructional sessions, what other support do you 

give to deaf students during instructional periods?  

SECTION E: THE CONCERNS OF SLIs IN SUPPORTING DEAF STUDENTS 

1. What are your concerns regarding the availability of technology in the school 

to support deaf students? 

2. What are your concerns in terms of working with the regular education 

teachers? 

3. What are your concerns regarding the attitudes of deaf students? 

4. What are your challenges in terms of receiving training? 

5. What are your concerns regarding your condition of service?  

Thank you  
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